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The curriculum INTENT
Stimulating enquiring minds

High expectations

Inclusion

Nurtu'rng Iifelpng learners

Encompass whole child health and wellbeing




ry
gton Primary School we follow the National Curriculum for History. Y1 — Y6 building on

1g complete in EYFS

ve developed our curriculum to enable the children to develop a sense of chronology,
they can make comparisons between time periods and develop skills in using different
5 of evidence.

5 and KS1 we focus on units of work in which the children have some personal

ence of the time being explored, about events which they can understand and people
ave impacted on their lives in some way.

? historical periods studied focusing the Britain and are taught in chronological order
Age, Bronze Age, Iron Age, Roman, Anglo Saxons and Vikings. These are explored with
s on settlement and invasion. Crime and punishment in year 4 links to previous

cal periods studied and adds in Tudors and Victorians as an additional period in history.
2 focus moves to world History and an emphasis on focusing on the development of
anges within travel and society.

y is taught as a half term topic or as a unit of learning each half term. However we
reference to history in other areas of the curriculum to further develop knowledge,

nd cross curricular skills. As children learn more about the same or different time

5 they can constantly compare and contrast.

ve documents which clearly set out the expectations at the end of EYFS, K51,

JKS2. trackers, transition documents, prior and post learning grids

- Disciplinary kmowledge [methods, conventions, rules and practices. How the subject discipline

knowledge)

Assessment takes place in a variety of forms.

Pre learning task, knowledge harvest, quiz might recap previous knowledge the childr
should know using quiz cards.

In the moment cbservations of children take place, listening to their discussions and
explanations of what they are doing and their understanding of the concepts being e
Written work is marked in line with our whole school policy and feedback policy.

A final piece of work can provide another opportunity to assess their knowledge

understanding. This may be linked to another curriculum area, e.g. writing a diary en
English, a label for a museum display artefact.

As the assessment tracker is progressive from Year 1 to year 6 staff can easily see whe
child was the previous year enabling them to ensure teaching is pitched at the right le
the child.

Additional support can be given through the use of adult/peer/resource support as m
to ensure children don’t fall behind.

Curriculum - Kmowing more, remembering more (Do pupils remember, long term, crucial content ne
subsequent leaming?}

1s are delivered half termly, with cross curricular links made as appropriate.

1 activities will be varied and include looking at various sources of both primary and
dary evidence, drama and role play, writing from different people’s points of view,

z and organising and interpreting information. Teachers use higher order questioning
ure children are becoming independent thinkers and questioners .

At the start of lessons previous knowledge is recapped either through looking back at
knowledge organisers, a quick quiz of questions.

At the end of each unit of work question cards are created so that throughout the ye
learning can be revisited. These are passed on to the next class and added to.

During lessons teachers may refer back to learning in other units of History work to rr

links show similarities and difference to consolidate and extend thinking and learning
rarm aler he mada ta nther areac afF the croeriectithimm where ralavant Ac g ctafF wvwe al wee



- Pedagogy (How teaching decisions achieve curricular intent?)

s knowledge to learn and develop, where possible we wish for the children to explore
cover this through the carefully planned activities in a lesson. Through questioning
cussion the facts are learnt.

assessments throughout lessons enable teachers to plan and guide learning at a pace
> for their class, providing support and challenge where necessary.

lessons start with a key question, check and recap of prior learning. We use a variety
hing approaches across topics to ensure all pupils are catered for and engaged in their
. Lessons encourage the children to ask questions, make connections, develop

s skills and build on new skills.

- Culture (What is the climate of high expectations where pupils’ love of subject can flourish?)

is a subject most children enjoy. We know this through snack and chat,

nnaires and speaking with children.

e learning about the past and how it affects how we live today

is enriched through visits outside of school — whole school events eg Remembrance
/hole year all about WW1, Southport beach first moon landing, rocket visit.Roman
wuthport pier, Leyland vehicle museum.

QOur curriculum is designed with a clear understanding of progression within each Key |
and across the whole school. Progression grids in the form of subject organisers for ke
guestion knowledge and our assessment tracker showing skills clearly state what the ¢
should already know and where future learning will take them. This ensures lessons a
pitched at the right level. There is also a clear vocabulary progression document for st:
refer to which ensures that the children building on and adding to their vocabulary bz
Our Assessment journey tracker, shows data for each objective for each child which is
accessible for all teachers. Knowledge content progression is shown through our Key

Questions on subject organisers which are in the children’s books and shared with pan
google classroom and the website, skills and vocabulary all have clear progression doc
for staff to refer to. Gaps in learning can be picked up and addressed in similar topics i
future years or staff can address in other ways through making links with other curricu
areas, reinforcing key points. Subject leader analysis of end of year data is produced ar
nassed on to the next teacher to inform of anv gans and how thev mieht be addressed
Curriculum - Systems (Key Stage processes and staff support)

* We use TEAMS as a central source of all resources available to staff which can be as
by all school staff.

= Staff can access on line CPD from WRIST.

* Key stage staff have PPA time together so can ask questions and discuss the curricul
each week.

= Staff are open to professional discussion and are happy to e-mail each other with
questions or queries.

* Subject leader will forward interesting articles or new resources to staff as and whe

- Policy (What is the impact of school-wide policies on subject delivery?)

riculum policy is up to date and sets out our intent, implementation and impact for the curriculum as a whole with further specific information relating to History.

ole school marking policy is consistent across all subjects.

ng a full audit a History action plan is created each year to provide opportunities to focus on key areas to further develop the subject.



have a secure
knowledge of
the curriculum
of their
subject area

The Subject Leader's Role

In the broadest sense, the role of the subject leader is
to champion their subject in all year groups and key

stages of their school. In order to achieve this,
the subject leader is required to:

know how
teachers plan
to deliver the
subject

know how and know how
when the subject learning is
is taught assessed

know what
progression
through the
subject looks
like across
the school
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History Policy

HISTORY

How do we teach History?

Inientc

At Longton Primary School History education should be fully indusive to ewery child. Our
aims ere to fulfil the reguirements of the Mational Curriculum for History; providing & broad,
balanced and differentiated curriculum; ensuring the progressive development of historical
concepts, knowledge and skills; and for the children to develop 2 love for history.
Furthermore, we aim to inspire in pupils 3 curiosity and fascination about history that will
remain with them for the rest of their lives. & high-quality History education will help pupils

gain a coherent knowledge and understanding of Britain's past and that of the wider world
[The 2014 Primary Mationa! Curricuium in England).

History teaching at Longton Primary School has a wide application to everyday life, teaching
the children to enjoy learning about the past and to have a better understanding of the
society in which they live.

The aims of teaching histery in our school are:

= to inspire pupils’ curiosity to discover more about the past and to develop an
understanding thzt enables them to enjoy all that history has to offer;

= to enable children to know about significant ewents in British history and to
appreciate how things have changed over time;

= w0 develop & sense of chronalogy;

= to know and understand how the British system of demeocratic gowernment has
developed and, in 50 doing, to contribute to & child's citizenship education;

= to understand how Britain is part of 3 wider Euwropean culture and to study some
zspects of European history;

= to hawe some knowledge and understanding of historical development in the wider
world;

#  to help children understand society and their place within it, so that they develop 2
sense of their cultural heritage;

= to develop in children the skills of enquiry, investigation, analysis, evzluation,
debate, interpretation, problem solving and presentation.

spedal Educationzl Needs Disability (SEND] / Pupil Premium / Higher Attainers

&ll children will have Cuality First Teaching. Any children with identified SEND or in receipt
of pupil premium funding may have work additional to and different from their peers in
order to access the curriculum dependent upon their needs. As well as this, our schoaol

starting points.

Implementation:

To =nsure high standards of teaching and l=arning in History, we implement & curriculum
that is progressive throughout the whole school. History is taught as part of & termly topic,
focusing on knowledge and skills stated in the National Curriculum. At Longton, we ensure
that history has the same importance given to it as the core subjects, as we feel this is
impartant in enabling all children to gzin ‘real-life’ experiences.

The history curriculum at Longton Primary school is based upon the 2014 Primary Mational
curriculum in England, which provides 2 broad framework and outlines the knowledge and
skills and taught in each ¥ey Stzge. Teachers plan lessons for their class using our
progression of knowledge and skills document. Teachers can use this document ta plan
their history lessons suitable to their class's interests and what they want to leam. The
progression document ensures the curriculum is covered and the skills/knowledge taught is
progressive from year group to year group.

when tesching History, the teachers should follow the children's interests to ensure their
learning is engzging, broed &nd balanced. History teaching focuses on ensbling children to
think critically. & wariety of teaching approaches are used based on the teacher’s
judgement.

History provides excellent opportunities to enhance the leaming of more able pupils
through the investigations, anzlysing sources and writing extending pieces. These children
will be selected for appropriate enrichment opportunities throughout the year.

At Longton Primary School we provide a variety of opportunities for history leaming inside
and outside the classroom. Educational visits are an opportunity for the teachers to plan for
additional history learning outside the classroom. At Longton Primary School, the children
hawve had many opportunities to experience history on educational visits. The children have
explored local mussums and have visitors into school to share history learning and have
hands on experiences.

Jinf:Ela

within history, we strive to create a supportive and collaborative ethos for leaming by
providing inwvestigetive and enguiry-based learning opportunities. Emphasis i placed on
investigative |earning opportunities to help children gasin 2 coherent knowledge and
understanding of each wnit of wark covered throughout the school.

our history curriculum is high guality, well thought out and is planned to demonstrate
progression. We focus on progressicn of knowledze and skills and discrest vocabulary
progression also forms part of the units of work.

Wwe measure the impact of our curriculum through the following methods:

= Assezzing children’s understanding of topic linked vocabulary before and after the
unit is taught.

=  Summative assessment of pupil discussions about their lzarming.

= Images and videos of the children's practiczl lsarning.

*  Interviewing the pupils about their learning (pupil voice).

*  Mdoderation staff meetings where gupil’'s books are scrutinised and there iz the

opportunity for & dialogue between teachers to understand their classs work.
= annual reporting of standards across the curriculum.
= Marking of written work in books.
*  Subject tracking
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Subject Vision and Action P

Insert screen shots of the pages in your action plan ensuring the actions
you have done and also the govs reviews.




1. Leadership and Management
including Safeguarding Page 64 | Monitor planning throughout the year for each year group; ensuring lessons are covering key concepts and

skills as set out in the EYS curriculum and the National Curriculum.

Maonitor the foundation tracker each term and end of term data.

2. The quality of education

(Teaching, Learning and Assessment) | Ensure staff have access to and support with resources to deliver lessons, confidently identify any areas, which

Page 41 may need enhancing.

Organise the central base of resources into clearly labelled topic boxes easily accessible; share the topic boxes
with staff so everybody is clear what resources we have. Discuss any further needs.

3. Personal Development.
Behaviour and attitudes Continue to develop work on timelines building up over the year a timeline for each year group, which
Page 52 and Page 58 incorporates key dates and events. Discuss with staff as the year progresses and share the completed
timelines for each year group. This will ensure that staff have a clear understanding of what the children have
covered in previous years, linking with our subject knowledge question boxes and helping to make knowledge

stick.
Key lines of Enquiry: Are we using good practice in the teaching of History? What does this look like? Is subject knowledge
(Questions govs should be asking, 5LT looking | up to date? Are we building on skills as well as knowledge? Are staff confident in delivering History? Are
for, subject leader ensuring information is we up to date in our delivery of lessons? Are clear on what we should be teaching?

available, evident etc.)

Half-termly Milestones to Achieve Annual Targets

Check end of term data

Monitor half termly planning on Teams

Check lesson are concise and focussing on the corract content
Check tracker has been completed each topic taught

Actions for each half term Timescale Lead RAG rating RAG rating
*  What needs to be done to achieve your Annual Targets? Term Week G=Complete | against
»  Refer to LPS Raising Achievement Cycle. No annual
» Refer to the priorities in the SEF A= Partly target
*  Refer to LPS Transition Documents R =No

» Refer to the Roadmap to Excellence

AUTUMN 2022 15 Weeks

Check end of year data- completed Week 14.5
Check planning on teams' cross reference with NC- checked AUT 1 planning, book look, Week 28.5
spoken to Y6 children during a lesson

Continued to monitor planning and coverage Week 12.10
Y5 book look Week 30.11

Historical Association plans uploaded on to teams Week fgjj




Leadership and
Management including
Safeguarding

The Quality of
Education

Teaching, learning and
assessment.

Behaviour and
Attitudes and Personal
development

Impact of Actions Against Annual Targets

End of year data has been looked at.
Monitored this half terns medium
planning , checking for concise questions
and NC content

Book look

Spoken to staff about resources available
and checked they have what they need

Spoken to Y& children about their
learning

On track for
Good+

Milestones for next half-term
Discuss last year's data with staff

Meonitor planning for next half term

Organise resource boxes
Look at tracker end of term data

Pupil interviews
Timeline overview

Leadership and
Management including
Safeguarding

The Quality of
Education

Teaching, learning and
assessment.

Behaviour and
Attitudes and Personal
development

On track for
Good+

Impact of Actions Against Annual Targets

Checked planning — KQ and lessons planned
Supported some staff in organising key
questions and |essons so they match and are
more coherent.

Downloaded resources from the Historical
Association. Lesson plans and ideas for the
different topics coverad. Useful as starting point
and flagging up resources

Book look Y5

Milestones for next half-term

Caontinue to monitor tracker/ EYFS data

Ohbserve some lessons
Organise resource boxes

Check each class has a timeline up — start to collate an
averview of timelines
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INTENT

How do we teach History?

Intent:

At Longton Primary School History education should be fully inclusive to every child. Our
aims are to fulfil the reguiremenits of the National Curriculum for History; providing a broad, . . o .
balanced and differentiated curriculum; ensuring the progressive development of historical timulati ng enquiring minds
concepts, knowledge and skills; and for the children to develop a love for history.
Furthermore, we aim to inspire in pupils a curiosity and fascination about history that will
remain with them for the rest of their lives. & high-guality History education will help pupils
gain a coherent knowledge and understanding of Britain’s past and that of the wider world .
(The 2014 Primary Nationo! Curricelum in England). nclusion

igh expectations

Hiztory teaching at Longton Primary School has a wide application to everyday life, teaching . .
the children to enjoy learning about the past and to have a better understanding of the urturlng ||fe|ong Iearners

society in which they live.

ncompass whole child health and wellbeing

The aims of teaching history in our school are:

* {0 inspire pupils’ curipsity to discover more about the past and to develop an
understanding that enables them to enjoy all that history has to offer;
* to enable children to know about significant events in British history and to
appreciate how things have changed over time;
* to develop a sense of chronology; .
*+ to know and understand how the British system of democratic government has \) o 2 Longton
developed and, in so doing, to contribute to a child's Gitizenship education; Primary
* to understand how Britain is part of a wider European culture and to study some School
aspects of Europesan history;
* to have some knowledge and understanding of historical development in the wider
world,
* 1o help children understand society and their place within it, so that they develop a
sense of their cultural heritage;
* to develop in children the skills of enguiry, investigation, analysis, evaluation,
debate, interpretation, problem solving and presentation.

&)
)



Blueprint humanities lesson plan

Blusprint - Humanities

General

Long term plan found on Teams — kaster Curriculum — General

These must be fsugh! alongside the knowledge maps.

Medium term plan found on Teams — Master Curriculum — General

These are wiitfen but can be hwesked a5 long a5 expected knowledge faught snd remembered.

Wesekly plan board found on Teams — Master Curriculum - General
The msin teacher crestes and uplosds fhese on Friday resdy for the following week.
KiZ 's should ba stuck in the front'back of books for each topic taught

Pra knowledge'assessment undertaken

Post knowledge assessment’End of Unit Quiz

Complete RE big book half termly and termly assessments carried out — termly sheet with

children’s initials

1. Review
What is Geography? & gecgrapher? Careers?
What is History? An historian? How do we

2. Recap
What did we learmn last wesk? Key question.
[Links to previous learming in other year

know sbout the past? Primary end secondary | groups)
SOUMCEs Key wocabulary
What is RE? Make any cross-curricular links
Subject index cards
3. Lesson 4. Plenary

Introduce new K — do the children have any
knowledge to share?

Introduce new key vooabulary

Teaach/children research key knowladge-
answer to question

Activifies sef — whele class, group work, and
partner wark

Adaptions made so all children can access the
leaming

Talk to the children as they complete the
taskilive mark — assessing understanding and
picking up on any misconceptions, share and
discuss these with the class

Ensure lessons are not all listening to facts but
that the children apply and use their
knowledge too

Refer back to KO — what have we learnt?
Recap key vocabulary — check children
understand the meaning/can verbalizse what it
means

Mext lesson we will be—

Resources to use.
Nz I
Digi maps

Historical Association
BEC bitesize

GranMREFSaUns




What is an Historian?

History is the study of the past. The study of history helps make sense of humankind. It also helps people
understand the things that happen today and that may happen in the future. Historians study the
passage of time and the events that happen within that passage.

What jobs can a love of History inspire?

Heritage manager
Museum education officer

Museum /gallery curator
Teacher

Librarian

Broadcast journalist
Archivist

Political journalist




Cultural capital is the accumulation of knowledge, behaviours, and skills that a child can draw upon and
which demonstrates their cultural awareness, knowledge and competence; it is one of the key ingredients a
child will draw upon to be successful in society, their career and the world of work

At Longton Primary School we encourage visits and visitors to school to really enhance the children's learning
Reception visit The Leyland Vehicle Museum, Year 1 visit Southport to see how seaside holidays have
changed, Y4 have a visit from a Viking.

Cross curricular links are made with other subjects, eg Y2 work on significant others links to science, Y3 work
on materials in Science links with Bronze and iron age work, Y6 Ancient Greeks work links with PE and
creating new games.

We have produced end of year foundation transition documents which outline the key knowledge that
children will leave each year group knowing, this will ensure that when they leave in Y6 they have acquired a
good range of skills and a sound knowledge of Primary History as set out in the NC.




Social

Encouraging pupils to think about what past societies
have contributed to our culture today.

Promoting pupils own social development through
working together and problem solving.

Exploring the similarities and contrasts between past and
present societies and be made aware of how, in the
main, we are very fortunate to live in ‘the modern world’

Moral

Encouraging pupils to comment on moral
guestions and dilemmas from the past.

Helping children to empathise with the decisions
which ordinary people made at the time, based
on their historical situation.

Developing open mindedness when considering
the actions and decisions of people from the past

Spiritual

Fostering the mystery of how and why events in the past
happened and their many causes.

Helping children to realise the incredible significance that some
individuals have had in the past and how historical knowledge
changes with new evidence and different interpretations of
events.

Allowing pupils to see the similarities between people now and
in the past and bringing them alive through primary and
secondary sources, artefacts and visits and visitors.

Cultural

* Developing a better understanding of our
multicultural society through studying links
between local, British, European and world
history.

* @Gaining an understanding of and empathy with,
people from different cultural backgrounds:

* Examining how other cultures have had a major
impact on the development of 'British’ culture.




History SMSC and British Values

At Longton Primary, we aim to develop SMSC through history by:

Spiritual

Moral

Studying History involves a sense of curiosity and the mystery of how and why events in the past happened and raises
questions as to their causes. Artefacts gre used to give pupils a sense of the past and aid pupils in understanding the
people who produced and used these objects. Pupils are encouraged to explore and realise the significance that some
individuals had in the past and the roles they played in the shaping of the world we live in. Pupils also reflect upon how
historical knowledge changes with new evidence and different interpretations of events.

Pupils are encouraged to comment on moral questions and dilemmmas from the past. We support pupils to empathise
with the sometimes-difficult decisions people made at the time, based on their historical situation. We aim to develop
open mindedness and show compassion when considering the actions and decisions of the people facing dilemmas and
to understand the reasoning behind these decisions. Ideas of right and wrong are explored when studying events from
the past, linking with the value of justice.

Social

The study of social issues is a common theme in History. Exploring the similarities and contrasts between past and
present societies, help pupils to become aware of how we are very fortunate to live in ‘the modern world” for most of
the time. Pupils examine how other cultures and past societies have contributed, and at times, had a major impact on
the development of "British’ culture today and are encouraged to build up their own social development through
collaborative and team working activities.

Cultural

We aim to encourage learners to gain an understanding of and empathise with, people from different cultural
backgrounds. They examine how other cultures have contributed to the development of 'British’ culture and develop a
better understanding of our Multi-cultural societies, through studying links between local, British, European and world
history. The influence of different cultures to human development and progress is highlighted within their history
lessons, which links with the values of wisdom and endurance.
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Bemembrance day
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Robert Goddard
- . Innovative Individuals
Famous Women in World War Il from a The Great Fire of .
LET Histo local and world view London Victorians
v Local railways
Year 3 Stone Age Bronze Age to lron Rornan Empire and its
Settlements Age Impact on Britain.
. ) Crime and
Roman Empire Imvaszion of the Scots, Punishment
Year 4 Boudicca and the fall Picts, Anglo Saxons Britich History bevond
of the Empire. and Vikings. ey
1066
Earliest civilisations-
Early Islamic Indus Valley
Year s o Local study — Preston
civilisation depth study ¥
Significant turning
Comparing Ancient points in British
Year & Ancient Greece civilisations History Politicsl and
Social {People),

Technological {travel]

Im plementation Long Term Planning
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Year 2

HISTORY

Famous women in
history

World War 2
local and world

view

The Great Fire of
London

Innovative

Individuals

Victorian -
Railways

Knowledge

Elizabeth 1
Tueen Victaria
Beatrix Potter

Florence Nightingale
Emily Davi=an
Roza Parks
Why are they famous?
Placing on a timeline.

Irmpact then and naw.

World War - 193510
1545
The Home front
The countries invelved
Prime Ministers during this
time.

Home frant — activities of
neople in the home
countries
Evaouation — wha and why
and where, what ife was

lifkoe for them

Where did it happen, why
did it happen, why was ita
significant event. How did
things change then and for
the future because of this

avent.

Victorian era inwentions
The first resernblance of
the railway we know
today
Focus on the railaay
pcally — Longton. Where
& was, what it was used
for, how it impacted life in
Longtarn.

The railway and Preston
Docks how are they linked
= irnpact for the people of
Preston and surrounding

areas,

Specific Vocah

Maonarch, reign, impact,
change , demacracy,
diversity, achievement,
order, tirme line, significant,
government, justics
chronaology

War, Prime Minister,
impact, pyenis
chranology

chronological, similarities,
differences, features events,
diary, change, sequence,
past, significance, fire
service, spark, baker,

wooden frame, dase, wind

Significant, events, local,
national, change,

differemce

Cultural Capital
Famous People

and events. Past
and Present.

women's suffrage

MFeRrmierl

Riale of Princess Elizabeth
|Queen Elimbeth]

Sir Christapher Wren

Sir Robert Peel barn in

Bury Lancashire

Subject links

£.g, Maths,
English

Reading and ardering dates
Writing fact sheets

Feading and ordering
dates

Reading diaries

Wiiting Diaries
Reading sowrces of
information/evidence

Reading numbers - dates

Writing explanation
Reading sources of
information/evidence.

Reading numbers - dates

Links to other
subjects

Art — portraits

Computing -research
Science — materials

Computing- reseanch




Year 5

HISTORY

Early Islamic
civilisation

Ancient
civilisation Indus
Valley

Local study —
Preston

Baghdad capital of
the Islamic empire on
the River Tigris.
cultural and learning
capital of the waorld.

Ewidenoe available which
tells us about the Indus

Walley.

Artefacts and Architecture

from the Indus Valley

Development into a
town due to river
position and trade

liriks.

why there s disagreesment ind L.ISTF'Q," — textiles
Knowledge Trade routes — 5Silk abaut what the civilisation (linen/fwoaol), hemp,
Road is like. timkber, iron
‘House of Wisdom' Why and bow it came to Civil War
Advanced medical an end. First cotton mill —
care success and its
collapse
slam..._cali _ﬁil"_d.:al.inr' -,Lm_ age, Settle mf:lnt, indu;tn,.-,
Specific Vocabulary _;Iﬁ_I.I.H'.D arappa, fMohenicdarg. population, textiles,

vegetal geometric

theories, collapse, Citadel,

industrial revolution,

grid system import, export
Abu Abdullah
Cultural Capital . we
Mubhammad ibn
Famous John Horrocks
Musa Charles Maman
People/Events.

Past and Present.

Muhammad ibn
Zakariya al-Razi

Richard Arkwright

Subject links g.g.

Arabic numbers 1-9

Diary Emtry Cotton
Maths, English and thf" concept of worker
zero
Links to other Science Geography exports
subjects light, first camera

and imports.




At Longton Primary School we follow the National Curriculum for History. Y1 — Y6 building on
learning complete in EYFS

We have developed our curriculum to enable the children to develop a sense of chronology, where
they can make comparisons between time periods and develop skills in using different sources of
evidence.

In EYFS and KS1 we focus on units of work in which the children have some personal experience of
the time being explored, about events which they can understand and people who have impacted
on their lives in some way.

In LKS2 historical periods studied focusing the Britain and are taught in chronological order Stone
Age, Bronze Age, Iron Age, Roman, Anglo Saxons and Vikings. These are explored with a focus on
settlement and invasion. Crime and punishment in year 4 links to previous historical periods studied
and adds in Tudors and Victorians as an additional period in history.

In UKS2 focus moves to world History and an emphasis on focusing on the development of key
changes within travel and society.

History is taught as a half term topic or as a unit of learning each half term. However we make
reference to history in other areas of the curriculum to further develop knowledge, skills and cross
curricular skills. As children learn more about the same or different time periods they can constantly
compare and contrast.




Our curriculum is designed with a clear understanding of progression within each Key
Stage and across the whole school. Progression grids in the form of subject organisers for
key question knowledge and our assessment tracker showing skills clearly state what the
children should already know and where future learning will take them. This ensures
lessons are pitched at the right level. There is also a clear vocabulary progression
document for staff to refer to which ensures that the children building on and adding to
their vocabulary bank. Our Assessment journey tracker, shows data for each objective for
each child which is accessible for all teachers. Knowledge content progression is shown
through our Key Questions on subject organisers which are in the children’s books and
shared with parents via google classroom and the website, skills and vocabulary all have
clear progression documents for staff to refer to.
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Key Vocabulary

Past, Present, Future, Timeline History Victorians Chronological grder World War 2, Evacuation, Ration bock, Gas Mask Box, Evacues

Town, citv, countrv, Labels, belongings

Possible activities

Assessment

Lesson 1
LO:

* To know when WW?2 was in relation to today

* To place historical events in time order
Introduction: Explain that teday we are going to be historians and
explorers. Ask — what do historians do?
Display the words past, foture and present. Ask the children what
these words mean and ask them to put the words in an order.
Discuss why they have chosen this order. Discuss if there 1s a right or
wreng answer. Explain that normally we think of “the past” being on
the left-hand side and “the future’ on the right-hand side. Demonstrate
this by showing a timeline of the children’s day today.
Explain that timelines are always in chronological order (this means
the order in which they happened). Ask the children to think of events
that have happened in their past and might happen in their future.
Share ideas and compare — explain that the past for evervone isn't
always the same; however, there are some major events in history
which are shared by all.
Mam:
- Ask the children to guess how long-ago World War 2 was. Take
guesses and write them vp on the board. Explain that the only wav we

have previous -_\: stodied - T-.-'ictcrriansj. As the PowerPoint is running,
also create a visual timeline on the display board.

L A B T S e T e LI B A e

haiiunal Curriculum Content Subject Organiser Questions

Pupils should be taught about: « When was World War 27
. events beyond living memaory that are significant nationally -+ Which countries were involved in WW27?
or globally [for example, the Great Fire of London, the first + Whao was Prime Minister during WW2?
asroplane flight or events commemorated through festivals or - \What was the home front?
anniversaries). *  What was life like during the war?
. the lives of significant individuals in the past who have - What does evacuation mean?
contributed to national and international achievements. Some . \Where did the evacuses go?
should be used to compare aspects of life in differant periods. +  What was life like for the evacuees?
. Significant historical events, people and places in their own + What was rationing/ Why was it needed?
locality.

Key Learning [answers to key Questions)

World war 2 started in 1239 and ended in 1945.

Almast every country in the world took part in WW2.

The Allies were Britain, US, Soviet Union (Russia) and China.

The Axis powers were Germany, Italy and lapan.

Neville Chamberlain was the Prime Minister at the start of the war, then Winston Churchill.

The home front is what civilians did whilst the country was at war. British men and women had an important role to play in the war. They helped in the
army, had to grow food, ration food, plan for evacuation. They were helping people who were hurt, building air raid shelters. Women had to work as
mechanics, making ammunition, drivers.

Life was very difficult during the war.

The first evacuation was in 1839 and 1.5 million people had to leave their home and go to the countryside where they would be safe. Families had to

send their children away to keep them safe from bombs. 1 LOI]thﬂ
Some evacuees fram cities had never seen the countryzide before and life was very different for them. Children missed their parents and families and 7 Pri ﬂi ary
g
may have found it very sad living with people they didn't knaw.
School

They had to take things with them like; night clothes, pumps, toothbrush, comb, facecloth, handkerchief, socks and a warm coat.

Rationing was when peaple could only have certain amaount of some foods so that there was enough for everybody. Rationing made sure everybody had
some so it was fair. Most foods were rationed apart from fruit and vegetables.

Rationing began in 1940 when bacon, butter and sugar were rationed.

By 1942, meat, milk, cheese and eggs were rationed.

Kow Vnraholane



Year 4

[National Curriculum Content

Subject Organiser Questions

Britain’s settlement by Anglo-Saxons and Scots.

fomeErmrwrthdrawstfrom Bricaimr i e 2 B4 8-and-the-fattof the-westermfomam
Empmrer

Scots invasions from Ireland to north Britain (now Scatland).

Anglo-Saxon invasions, settlements and kingdoms: place names and villags ife.
Anglo-Saxon art and culture

Christian conversion — Canterbury, lona and Lindisfarne

The Viking and Anglo-5axon struggle for the Kingdom of England to the time of Edward
the Confessor.

Viking raids and invasion

resistance by Alfred the Great and Athelstan, first king of England
further viking invasions and Danegeld

Anglo-Saxon laws and justice

Edward the Confessor and his death in 1066

History:  Imvasion — Picts, Scot, Anglo Saxons, Vikings.
KQ: How did invasions from other countries change life in Britain?

Who were the Picts and Soots?
Who were the Anglo-5axons and why did they invade?
When, where and why did the Vikings first invaded Britain?

Describe the role King Alfred played in making England a
unified country.

& What was the importance of event in 10667

Key Learning (answers to key Questions)

Invades take land by force, settlers settle into a land with more peace. Settlers can come from an invasion. The Picts and Scots were living in Britain. Scots
invaded the Picts from Ireland. Anglo-Saxon invaded to find land to farm on, they invaded in the 5™ and 6™ century. Vikings invaded in 793 and ended in

1066. They were successful because of their ships, skill and weapons. King Alfred the Great prevented England from being taken over, he also promoted
learning, and literacy.

Key Vocabulary

Kingdom, invade, raid, conguer, Anglo-Saxon, Scots, Picts, Resources, invasion, settlers.

Possible activities

Worth booking Ben from Viking School Days for an interactive session. He comes to
school, brings artifacts, discusses battle technigues, map work of where they invaded.
Highly recommend. Booked for the Viking session, but also does Anglo-5axon.

Explain that this knowledge is important because it left Britain open for
invasion.

Ask children to find synonyms for ‘invade’ and ‘settle’, This will be helpful for
independent task.

Show THIS VIDEQ to see the transition from Roman Britain to Anglo-Saxcn. We
will explore Picts and Scots next lesson.

Ask the question:
What problems de you think the Anglo Saxons might have faced when they first
started settling in Britain?

Complete PlanBes worksheet 2A-C (differentiated) to identify Anglc-Saxons
invading and/or settling.

Extension Worksheet 2E
Lesson two:

LO: To find out who the Picts and Scots were and where they lived.
Warm up:

Editor Suggestions: Showing




Year 6

hlational Curriculum Content

Subject Organiser Questions

Pupilz should be taught about: Pupis should continue ta develon 2 chranclogically seoure:
kmonwicdge and urderstanding of British, local and world histary, establishing clear narratives within
and across the periads they study. They should note connections, contrasts and trends awer time and
dewelop the appropriate use of historical terms. They should regularty address and sometimes devise
histarically valid questions about change, cause, similanty and défercnce, and sgnificance. They should
corstruct informed resporses that imvoke thoughtful schection and organisation of relevant historcal
infarmaticn. They showld understand how our inowiedge of the past & constructed from a range of
SOUTEES.

Pupils should be taught about:

Ancient Greeoe — a study of Greek life and achievernents and thair influence on the western
warld

The kepacy of Greek or Roman culiure (art, architectune or lilerature) on ller periods in British
history, including the presant day

KQ: What did the Gresk= achieve and how did they influence the
western world?
*  When did the Ancient Greeks live?
#  How has democracy developed from the Ancient Gresks to
todayT
& TWhat w ere the Ancient Greek Olympic games liks?
& Do stories from Ancient Greeca still hold significance today?
*  What hzppenad in the Battle of Troy?

Key Learning (answers to key Questions)

& Thers are 4 main Ume perieds in the Greek Empire -Up to 1000 BCE - The Gresk Dark &ges Part 1, 1000-B00 BLE - The Gresk Dark Ages Part 2, B00-500 BCE -
The archaic Period, 500-300 BCE - The Classicel Period, 300-30 BCE - The Hellenistic Period

& 0o democrocy, everyons is entitled ta o vote and therefore they have o say in how things are done. There are different ways of gowerning 3 country, the
Ancient Greeks created democracy. (Oeisthenes decided to give mare power to poor peaple. Sy doing 5o, he created a new type of government —not an
aligarchy or tyrant rule, but & demacracy.) Criginally, each city state in Ancient Greecs was ruled by a collection of high status men. Kleisthenes, one of these

men, introduced democracy in Athens in 507 BCE. Every adult man over 18 who was 2 ditizen of athens (not 2 slave) was assigned to one of ten ‘phylai’. He was
themn gllowsd to speak in the ‘Ekklesia’, which was & forum for discussion. He could vote on every decision- this is called direct democracy. Each ‘phylal’ sent 50
men to be part of the ‘Boule’. This told the Ekilesia what to talk about and vote pn.The Boule met every day, but members only joined for one year. &s well as

the Ekklesia and the Boule, there were law courts called ‘Dikast
on 3 jury.The Dikasteriz could rule the decisions of the Ekklesia

". Each phylaj mominated 600 men over 30. This meant that §,000 men were available to sit
ng. British democracy -

& The ancient Games included running, long jump, shot put, javelin, boxing, pankration and equestrizn events.

& Who was Assop-Assop was an Ancient Greek fabulist and storyteller, famous for writing 3 collection of fables known a5 &=sop’s Fables. written by a former

Greek slave, in the late 1o mid-5th century BCE, Aesop’s Fables zre the world's best known collsction of morslity talzs. The fables, numbering 725, wers
originzlly told from person-to-person as much for entertainment purposes but largely as 3 means for relaying or teaching 3 moral or lesson.

«  What happened in the Batile of Troy?

according tolegend, the battle took place between the Trojan: and the Gresk Achssans. it began when the thres goddesses, Hers (Goddess of marrizgs and
women|, Athena [Goddess of war) and Aphrodite {Geddess of Love), had a disagreement over who was the most beautiful.

They asked the king of Troy's son Paris to decide and, when aphrodite bribed him by promising the love of the most beautiful waman in the warld, Helen, he
choss her. Unfortunately, Helen was alrezdy married to Menelaus, the King of Sparta. When Helen and Paris ran away to Troy together, the fighting began.

=y Wacabulary

wronological, similzrities, differences, democracy, achievement, influence, legacy, culture, literature,
rigin, BC/BCE & AD/CE, Timeline, cultural, sodal, political, sources, empire, conguer, kingdoms.

ossible activities

Order 4 main time periods en 2 tmelma with 2 brief summary of impartant events, inventians, people

Infroduction to Demacracy Team aboat the development of democracy from ifs creation in Ancient Gresce. Bon a modam vote an 2 claes or school issue Discover sxactly how
demorracy began in Arciert Gresce. Take part in an Arcient Grask ynta Loak back at the different examples of democracy studied Plan 2nd s your pwn clas: democratic
EVEIEML.

Whels clzss: You will nesd five larze sheets of paper (wallpaper) and marker pens ready in the clazsroom. Yoo will 2l pesd five strips of card, with 2 name of a famous anciaet

pair a set of the cards from the presentation: Fishing Game (seszian resource). Read fhe instructions and ask them 10 play the game After a nihile, sit sveryons together and
brainstorm the differences and similaritiss batwesen the ancient and modem Qlympic games. You may chooss 1o write these on the board 23 the che offer them to vow, o cut out the
cards and stick them directly an the boand, wndsr the comrect heedings of *Ancient Games” and ‘Modem Games", Whick Games, ancient ar modem, weald you preferto b 2

spectator 217 Why? Why not? What woald it have bean Jike to be 2 spectatar 2t the Ancient Games? Azk the chn fo torn to 2 talking parmer and, tegether, imazine what it would
have bezn like af the Ancient Games. Encouraze them to 2sk sach other these gusstions: What do I fesl 2= I =it watching the Games? What am I doinz? What can I s==_hear, smell?
What 2m [ eating and vhat does it tase Hke? Mext, splitthe clas: into five groups Give them accsss to the imternet for thair ressarch, 2 large theet of paper and marker pans. Ask
each sroup to choose 2 person to le down on the paper in 2 strong ar athlstic position, whilst the other members of the roups draw arcund them, crezting an outline on the paper
Hand sach group ons of the cards with the name of famens Ancent Greek athlets on it 2nd challerge the sroups to research facts about their athlzte and write them down areand
tha outline on their paper.

Split the sroups into mined abilities and maks sora that svervens {2 ghls fo comribatz and be valuad. Buggest to tha laas abls chy that they help write down the facts with 2 parmar
or draw the facts 2s a series of litdle pichures around the large cutline. Remind all the ghy that copying facts directly Som websites isn’t accaptabla, but that they hava to nrite tham
in their owm words, to show they undarstand what they arz readins and writing. Some che may want to research further se 2ck tham to find eut about what their athlets would have

to 26d 2y datadl onto theiT patling, suzpest they draw the atilets in bis ‘out of compatifior” clotkins.
Pazzzarch the history of Aszop and the mezsazs of hiz fables
ALT OF ABOVE USE hatps: 'wovey hamiitor-tnust oz uktonics upper-key-staze-1-topics anciant-srascs

Lzam the story of the Battle of Troy using resources hitps: oo twiekl co uk parentine-wiki frojans - wiite as 2 newspapsr article

Cultural Capital - Famous People and Cvents — Past and present.

Olympic Events, Julius Caemsar,

English Links

Maths Links

Paems — Homer
Fables, myths, legends

Other subject links

PE — creating garmes link to Olympic games. Geography maps
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Weekly Plan

Year 6

Possible Activities

Place sections of a timeline in the correct order to show civilisations studied- Stone Age, Shang
Dynasty, The Romans, Ancient Greece.

Look at examples of art from The Roman era and Ancient Greece. In groups decide which belongs
which era and offer explanations to justify decisions. Learn about the differences and similarities
between the 2 by researching using https://studymoose.com/similarities-and-differences-betwee;

greek-and-roman-arts-essay

Choose how to present findings- PowerPoint slide, poster, piece of illustrated writing.

Read descriptions of Roman and Ancient Greek architecture taken from
https://classroom.synonym.com/similarities-differences-greek-roman-architecture-8073431.html|

Find examples of each type of architecture to present as an estate agents guide

Use the differentiated teacher produced fact sheet o write an explanation of the similarities and

differences between the two languages




Year 4

Lesson 1 — What was it like to live in Roman Britain before Boudicca's rebellion?

Tell chn today we will find out obout the beginning of o remarkobie and true story, the stary af o
waman who led on army of Britons against the might of the Romans. But first we must trovel bock in
time to the year 61 CE. Show the first of the 2 Boudicca cards on the timeline resource. How long is it
since the Romans invaded in 43 CE? 18 yeors. Peg it on your timeline.

How the Romans conquered Britain - BBC Bitesize - Videos about what we

know about Roman Invasion

What was it like ta be a Celt, living in Britain under Roman ruler

Well by 61 CE, mast Celtic tribes were living in peoce with the Romans. They had kept their way of life
ond mest af their land. They troded their produce (2.g. wool, iron, food) with Romans and poid them
taxes (explain this if necessary). In return the Romans gove them protection from attack from other
tribes.

Look at the Map of Celtic Britain. What was the nome of the Celtic tribe in cur greo? Boudicco came
from the lceni tribe in an area of Britain we now call East Anglia. Point to this on the map. She wos o
rich, powerful queen and together with her husbond King Prosutagus, they ruled the lceni tribe. Life
was peaceful and trode with the Romans had brought all kinds of benefits.

Pravide children with images of artefocts for them to wark out what they might hove been used for
— https://uanw. youtube,.com/watch?v=uVXsDel 7qEA tour through Calchester

Ask children what might these benefits have been of living in peace? Discuss.

The Celts were good farmers and they praduced meot, eggs, herts, vegetabies and woaol. They were
olso skilled at making things out of iron. The Romans weow'd hove been keen to trade for these things.
In return, the Romans braught new and exatic things from across their empire, g.g. wine, olive oil,
spices ard linen cloth. The Romans protected them from attack by their enemies and built good roads
for safer ond easier trovel. Same Celts even joined their army as auxiliory soidiers (this meant that
gfter 25 years they cauld become Roman citizens).

Game: Tell chp we are going to play -The Romans came. It's 3 bit like the memaory game [ went to

market. 5it each group in a circle and place the pile of cards face down in the centre. Cho take turns
to pick up a card from the pile.

They sy “The Romans came ta our land and..." they should finish the sentence by reading the bold

print from the card and then read the extra information underneath. The next child then picks up a

card and says “The Romans came to our land and...."




Year 2 Fire of London

Lesson two-

STARTER-
| have created a PowerPoint and the starter activity is recapping last weeks learning about ‘how, when and where’ the fire started and | v
expect the children to remember this information and tell me without looking in their book at the answers.

MIAIN-
| will create an activity for the children to complete that will tell them the start and end date of the fire and | will expect them to record

the pieces of paper together so it creates a sentence that tells them the suitable information — this will be done in pairs.

After that, myself and Mrs Darby will teach the children a song that | have found on BBC Bitesize about the Great Fire that has loads of
accurate facts about the fire included within it as well as it being catchy, which will encourage them to remember the song as well as the
knowledge given.

The children will be put into groups to create actions for this song and they will perform this to the class.



Terrific Tales Reception Autumn 2nd Half Term

Lion Tribe — During this half term the Lion Tribe will be talking about Bonfire night safety, they will be creating art and craft linked with

Diwali, learning about Remembrance Day and joining in with a whole school special assembly. We will also be learning about Parliament
Week and Christmas. This Christmas we will join year one in a Christmas production and visit the local church for a carol service where we

will take part in the Nativity.

Understanding of the World

1 you find the

History/Geography: Science:
KQ: Can | talk about the past and the present?

KQ: Do | observe changes in the seasons and can | describe them?

*  (Can | identify object in stories from the past? *  How does the season change the natural world around me?

*  (Can | talk about my family, friends and important people to me? + (an | talk about changes with plants?

*  (Can | find similarities and differences in the past and now in +  Can | talk about similarities and differences between places or
stories and photographs? environments?

*  What is Remembrance Day? +  Can | experiment and explain floating and sinking?
Why do we wear poppies? & What is a shadow?

* How can | make a shadow?

meaning of these key vocabulary words?

Spring Diwali Float Difference More Beat
Summer Remembrance Day Sink Special less 2D Shape
Autumn weather Unique Families Few Healthy

Winter 52asons Achievements Construct Persevere Feelings
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Class Trip — Commercial Vehicle Museum, Leyland.

Lion Tribe —

Understanding of the World

History/Geography:
KQ: Where would you like to go and how would you get there?

Can | talk about similarities and differences of transport?
Can | compare old and new?

Can | plan & journey in my local area?

Can | create a map?

Can | talk about images from the past?

nd the meaning of these key vocabulary words?

Science:
KQ: Can | investigate like a scientist?

¢ Can | explore with magnets?

& Can | sort materials into magnetic and non-magnetic?
#  Can | use and talk about forces?

¢ Canluse forces in clay?

¢ Canluse mysenses outside?

U | Discuss how they got to school and
W what mode of transport they used.
Introduce the children to a range of

transport and where they can be

Can children differentiate between land

found.
und Safe Muslim tha.ge Force Environments — Features of local
ument Control Mosque Old fashioned Magnet environment Maps of local area
. . Comparing places on Google Earth —
O!n Rules Islam ML{SEUTT:I Magnetlc how are they similar/different?
uild Tools Argue Relationships 3D shape
|

and water.

Investigate old cars. How are they
diffarent from modern onas?

Find out about the first aeroplanes.
Who was the first person to fly in one?

Who invented the first train?

Look at pictures of the penny-farthing.
Why do you think we don't ride them

today?

Adding places to our class map.

Look at the difference between
transport in this country and one
other country.

Encourage the children to make
simple comparisons.

Take children to places of worship
and places of local importance to
the community.

Lancashire RE Planning — Islam.
How do we show that we belong?

Enlarged map of local area — photos
of children around the edge and
locate homes with string.

Look at trains then and now. Use
non-fiction books and photographs
to find out about how different
trains work. Support chn using a
writing frame to consolidate their
ideas e.g. Then: Steam trains like
Thomas the Tank Engine; Now:
Electric trains. Extend this to other
journeys, Then: Horse and cart;
MNow: Car, Plane and so on —link to
topic stories.

Use bee-bots on simple maps.
Encourage the children to use

navigational language.

Investigate speed / ramps with
vehicles made by the children.

Experimenting with magnets —
forces — creating a train with

carriages connected by magnets.

Have some simple maps/story maps
for the children to follow around the
outside area. They can use to
imagine they are going through the
different settings in the story.

Role play — car / bike wash. Booking
in form. Buckets of soapy water —
waterproof suits / wellies.

Directions games and stop-go
games

Outdoor play — homemade water
ways with sections of plastic
guttering

Wet sand tray — tracks

Water tray — boats




Half termly planning documents, end of year transition documents, end of year data all help the
Year teacher know and understand what has been taught. A transition meeting is also held at the
end of year.

The curriculum was planned with the foundation stage at the fore front, building on knowledge
taught and ensuring that links could be made into KS.

Prior and post learning grids also inform what has been taught and how it links to future learning.

End of transition year information

Reception
Science RE Computing
* (Can compare minibeasts (worm, ¢ To know that the Bible is a special ¢ Touse an ipad to take photos.
caterpillar, butterfly, spider etc book for Christians * To program and bee bot.
* Name parts of a plant(roots, stem, ¢ To be able to retell a story about ¢ Toknow we need an adult when

petals)

* (Can compare materials — say
which are rough, smooth, shiny,
soft, hard, bouncy.

Jesus

we go on the internet|

Geography
¢ To find the UK on the map of
Europe

*  Toknow their house number,
street name and city

History
* To know that the past is different
from today.

A

To catch a beanbag and sponge
ball

To be able to travel in different
ways across/under and over
climbing equipment




In Year 1
|
. Compare and contrast . Give reasons why people In Year 2 pupils will be taught to:
characters including figures from (significant individuals) from the past Give reasons why people (significant individuals) from the past acted in | F
the past. acted in the ways they did. the ways they did. Use information gained from research to describe \
differences between then and now. C
C
n
K
g
In Year 1 Key
Vocabulary
¢ Comment on images of . Identify some of the different In Year 2 pupils will be taught to:
familiar situations in the ways the past has been represented. Use artefacts, pictures, stories, online sources and databases to find out | Pictures,
past. . Begins to use sources to identify about the past. Ask and answer questions such as What was it like for | photographs,
» Compare and contrast some details and answer simple a...? What happened? How long ago? artefacts,

characters including questions.
figures from the past.

*  Know similarities and
differences between
things in the past and
Now.

evidence, past,
identify,



Chronology

Prior

learning

Talk about their own life
story and family history.

Talk about the lives of
people around them and their
roles in society.
Recount past changes
from their own lives
Sequence some events
in chronological order

Place historical figures,
events and artefacts in order on
a given time ling, using dates
where appropriate

Add labels to time lines

. Use dates to place events,
artefacts and historical figures on a
timeline

In Year 4 pupils will be taught to:

Understand that changes occur over time. Add evidence and dates to
timeline to represent this. Use dates and historical terminology to
describe events

Key
Vocabulary

Timeline

old, new, earliest,
latest, past,
present, future,
century, new,
newest, old,
oldest, modern,
before, after, to
show the passing
of time,
chronological,
sequence,
change, BC
(Before Christ)
and AD (Anno
Domini).




Key Vocabulary

Reception

Year 1

Year 2

Year 3

Year 4

Year s

Year 6

Taday, yesterday, tomarrow,
morning. afternoon,
EwEning.
last week, this wesk, mext
week, last night, this
maorning, old, new, then,
now, past, future, befare,
after, birthday, next,
sumimer, winter, spring,
autumnn, long ago, while,
week, year, manth, last,
howr, back, clock, during,
breakfast, lunch, supper,
seavan, calendar, night, day,
histaric, traditional, vintage,
old-fashioned, well used,
worn, tatty, fresh, sparkly,
shimy, modern, recent,
Haliday, celebration,
Christmas, Eid, Diwali,
Banfire night

Chranalogy

Timeline, old, new, earfiest,
latest, past, present, future,
century, new, newest, old,
pldest, madern, before, after

to show the passing of time,

Chronology
Timaline, ald, new, sarliest,
latest, past, present, future,
century, new, newest, ofd,

oldest, modern, befare,

after, to show the passing of

Chronolagy
Timeline, old, new, earliest,
latest, past, present, futwre,

century, new, newest, old,
pldest, maodern, before,

after, to show the passing of

Chranalogy
Timeline, old, new, earliest,
latest, past, present, future,
century, nevw, newsst, ald,
aldest, modern, before,
after, to show the pawsing of

Chronology
Timefine, chronological,
seguence, change, BC
{Before Christ) and AD {Anno
Darnini). chranolagy, era,

dates, Lim_eile_rigl:l. change

Chronology

Timeline, chronological,
sequence, change, BC
[Befare Christ] and AD [Anno
Dominil. BCE |Before

Common Era] and {E

chranological, sequence, time, chronological, time, chranolagical, time, chronological, legacy, periad [Commmarn Eral
change sequence, change sequence, change, BC sequence, change, BT chronology. era, dates, time
[Before Christ] and &D (&nno | {Before Christ] and A0 (Anno peripd, change
Dremuini]. Domini}. chronology, era, l=gacy, period, compare,
dates, ﬂ."&fﬂ'ﬁ_ﬂ-‘:‘_‘?‘( change palitical, cultural, sodal,
refigious, technological
Interpreting and Interpreting and Imterpreting amd Interpreting and Interpreting and Interpreting and
Investigating Inwestigating Investigating Investigating Inwestigating Investigating
Pictures, photographs, Fictures, photograghs, Rzszearch, sources, historical Research, spurces, Hmiach, sourses, hikorical Asrarh, sours, lsloizal

artefacts, evidence, past,

artefacts, evidence, data

information, svidence,

historical informatian,

It 1

ehalthe,

il .

rmelalde, wadiane,

identify, base, monarchy, parliament, maps, version, differences, ruled, evidence, maps, ooy ""_”'""""“""rl'l""' FAFRRSSTY MCAGUNICR, Seciveiery
T : - FISOURCE, SRR, pElur, TSI, L i, pielun,
democracy, and war and similarities, accownts, version, differences, A, b e, At prinwd scurtic,
peEace. reasons, similarities, accounts, paiteri, oeles malana, petoeie, penlin, el materal, prclune,
CausE, CONSEqUERCES, photugraphs, arelac, sl phetegraphn, atelas, hole
Pp— ki sy, Figparas, seulplurnes, hislone slatusry, figueis, seulptures, hitore
. prrry i, warnien, gogirs. dilarenmm, i, e, ppgheg, diffirmo,
) - s bani s, aroionls, aEeurary, windarian, diruuely, Jreuray,
mwasion, conguer, ridiability, riaii, caui, riskabilily, roanoes, cassi,
kingdams; cormaser i, change, e, ey, thange, uked,
i, T, A, CORGUT, rayreed, Empre, imion, congu,
kg, propasaeda, repnoaml, Erpdunm, propagaeda, epesaer,
periuadi, par ks,
Knowledge and Knowledge and Enowledge and Knowledge and Knowledge and Knowledge and
Understanding Understanding Understanding Uniderstanding Understanding Understanding

Pasi, old, time, now, then,
compare, change,
difference, same,

parfiarment, gavernment,

Past, ald, time, now, then,
compare, changs,
difference, samea civilisation,
monarchy, parliament,
government democracy, and

war and peace.,

Similarities, differences,
periad, features,

consegquences, change,

Sirmilarities, differences,
period, features, research,
sources, historical
mfarmation, evidence,

change

Similarities, differences,
period, features, research,
sources, historical
information, evidence,
change, social, cultural,
religious, ethnic, diversity,
conmections, contrasts,

civilization

Similarities, differences,
period, features, research,
sources, historical
information, evidence,
change, social, cultural,
refigious, ethnic, diversity,
connections, oontrasts,
Causes, COMSEOUENCes,
culture, refigious,
gwilizations, sconomic and

political

Longton
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School
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ey Knowledge

-

Key Yocabulary.
environment park school season ear leg
local pond map Autumn nose arm
village stream radiation scientist back elbow
old new past today compare sequence

Year 1

History: Toys now and then
KQ: Did my grandparents play with toys like I
do?

* ‘What toys do you play with?

+ What toys did your
parents/grandparents play with?

* How are the toys the same? How
are they different?

* Canyou sequence the toys in order
of age?

RE: Christianity God
KQ: Why do Christians say that God is like a
Father?

* Why is love important in families?

+ Why might Christians compare God to a
loving parent?

* Why might Christians want to talk to
God?

+ Who can | always talk to?

PSHE: ligsaw - Being Me in My World.
KQ: Can we create a learning Charter to follow?

* How do you feel special and safe?

» How can we make our classroom a safe
place?

*  What are you proud of?

» Should we have consequences for a wrong
choice?

» How do you feel about the learning
charter?

KQ:

what did they find out?

everyday life?

buildings in them?

Can you find the meaning of these key vocabulary words?

History:  Earliest Civilisations — Indus Valley

When did the Indus Valley civilisation exist and where in the world was located?
Who were the key explorers who helped discover the Indus Valley civilisation and

What were the main events in the Indus Valley civilisation in chronological order.
How does a range of artefacts from the Indus Valley civilisation tell us about

What did an Indus Valley city look like? What were the types and features of the

What types of clothing and jewellery the people wore in the Indus Valley?

Year 5

Science: Living things and their habitats
KQ: What are the differences in life cycles of plants compared to animals?

+  (Canyou describe what a life cycle is?
+  Can you describe the differences between the life cycles — amphibians, an
insect and a bird?

Life Processes
M| Mot Al g things mive, ven plants
(] [ Respration Galling energy from food
5 Sensiiity Detecting changes in the sumoendings.
[ [ Growth Al living things grow
R | Reprocuction  Making mors Ening things of the sae type
E [ Eszretion Getting rid of waste
N Nuition Taking Invsd wsing fead
. ) How do plants reproduce?

*  How do mammal reproduce?
*  What is the life process of reproduction of some animals?

| |ifa Curla [ ranradiictinm

amnnhibian Rird




Photos of examples of work from SEND and non SEND.

Support from AT

Questioning

Pre-tutoring for some pupils in important geographical vocabulary, concepts and/or processes "

‘Scaffold’ pupils’ use of equipment, especially for complex tasks and for tasks requiring accuracy or skill (eg
accurate measurement, working with ‘specialist’ equipment),

Prepare grids for recording information, writing frames and cloze exercises (where key vocabulary is missing)
Record verbally — AT acts as scribe

Record more visually

Work in pairs/groups

On going observations and questioning during lessons help teachers to understand children's knowledge and
understanding and help to address any misconceptions. Live marking also enables teachers to quickly spot any
misconceptions and key questions can then be asked and further information given to aid understanding.

Our Foundation tracker allows staff to see children ‘s (and the class as a whole) previous achievements and to
note any gaps. We also have a transition meeting at the end of the year where gaps can be highlighted, the
tracker is also monitored by the subject lead and conversations had as necessary.
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Knowledge maps for each year

EYFS
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EXPRESSIVE ARTS AND DESIGN
MUSIC

Autumn One - Learn Harvest song.
Tiem to line up song.
Rhythm and rhyme — number songs
/ poetry basket.
‘Them bones’ song.
‘Sitting listening’ song.
Autumn Two -
Music is enjoyed all around the
world. Many countries have their
own style of music — tradition.
Music which has been enjoyed over

many years — past.
In miigic the niillse is a enecial

EXPRESSIVE ARTS AND DESIGN
ART

Autumn One - Looking in a mirror to
paint / chalk / use natural materials
to create my face — eyes, ears, nose,
mouth, eyebrow, hair.
A self-portrait is a picture of me.
A collage is a piece of art using lots
of materials.
Autumn Two —
Tools are objects that help us to
make changes to things.
Texture is how something feels to
touch. We can use adjectives to

Aacrrihea diffarant tavtiurac: Rumng

PHYSICAL DEVELOPMENT
Autumn One - Jumping for
distance.

Underarm throw for distance.
To catch with accuracy.

To hop on both feet.

To overarm throw for distance.
To climb with confidence.

To change direction safely.

Use scissors independently.
Autumn Two - Climb using alternate
feet.

Face direction of the throw, step
forward with opposite foot to

throwino hand fallauw thraooh with

UNDERSTANDING OF THE WORLD
RE

Autumn One — Harvest is the season
of gathering crops.
Harvest time is in Autumn — food is
collected to share for people who
are less fortunate / a combine
harvester is used to harvest wheat /

harvest is a time to say thank you to

farmers.

A church is a place where Christians
go to worship, pray and celebrate.
The bible is a book full of stories,
poems, songs and letters from the

rnact

unique / all different)

family.

Autumn Two -

many years.

events.

a symbol of remembrance.
Spring One —

UNDERSTANDING THE WORLD
HISTORY
Autmn One - My family, parents, grandparents,
aunties, uncles, cousins, pets. (Families are

A family tree is a diagram that shows all my
Past — many traditional tales were written in the
past. A traditional tale has been retold over
Fiction stories describe imaginary people and
Remembrance Day - A Day to remember people

who helped to keep us safe. Poppies are warn as

Prehistoric - Dinosaurs were a large group of
reptiles that appeared around 251 million years

UNDERSTANDING THE WORLD
SCIENCE

Autumn One — Scientists find out how and why
things happen.
Parts of my body — head, neck, shoulders, arms,
elbows, wrist, chest, hips, legs, knees, feet, toes,
back.
Features of my face / | know what | look like - 2
eyes, 2 ears, nose, mouth, hair colour,
eyebrows.
Skeleton — the bones in our body to help us
stand tall and move.
Senses — 5 senses.
Fyes to see, mouth to taste, ears to hear, hands
and fingers to touch, nose to smell.
Humans go through life stages - Baby, toddler,
child, teenager, adults and grandparents.
Healthy eating — healthy and unhealthy food.
Exercise — healthy heart.

UNDERSTANDING THE WORLD
GEOGRAPHY

Autumn One - My school is in a village called
Longton.
Longton — familiar places — library, Booths, my
school, the park and St. Andrews church.
| know that a map can show me where | live, and
| can find different countries using a map.
There are 12 months in a year. {January-
December).
The weather changes at different times in the
year.
The four seasons are winter, spring, summer and
autumn. It is coldest in the winter and warm in
summer.
Autumn is a season in which the weather gets
cooler, and it gets darker earlier.
We can see different plants and animals in the
different seasons.




Year 2

COMPUTING

Game Making
Images/sprites can be controlled to do different
things on the computer screen.

special type of code.

In the code sequence a trigger can make them
do something.

The sprites can interact with each other.

Animation

GEOGRAPHY

There are 5 oceans — Pacific, Atlantic, Indian, Southern,
Arctic.

The Pacific Ocean is the largest, it contains the Mariana
Trench — the despest part of the ocean.

The Indian Ocean is the warmest

The Arctic Ocean is the smallest.

The Atlantic Ocean is between America and Africa.
4 compass points North, South East, West.

Physical features =_Beach, cliff, coast, forest, hill, mountain,
sea, valley

Human features = shop, church, park, factory, school,
village, fown | city.

Seotland — Fdinhuroh Castle. | och Ness

Year 4

HISTORY

Famous Women in History

Queen Elizabeth |, 1% female gueen. It was called The
Golden Age. England had lots of wealth.

Queen Victoria, ruler of the British Empire. Only black afte
husband Albert died. Lots of industry - steam trains.
Florence Nightingale. She was a nurse who saved many liv:
during the Crimean war. She made hospitals much cleaner
places and she taught others how to be a nurse.

Amelia Earhart, one of the first American female pilots to f
solo across the Atlantic Ocean.

Rosa Parks she stood up for black people by not moving
seats on the bus for a white person to sit down. She
changed history, there were no separate seats for black an
white people on the buses. Black people could now sit
anywhere!

Beatrix Potter. Female Illustrator, writer, farmer from the
Lake district. Determined to get her work published.

GEOGRAPHY

Britain from the Air:

¢ Key Cities: London, Edinburgh, Cardiff,
Belfast, Preston, Glasgow, Birmingham.

& Rivers: Thames, River Ribble, Severn, Clyde

e 0S5 Maps show human and physical features
in detail.

¢ Recognise 05 symbols for: school, road,
house, camping, parking & motorway.

e Birds-eye view is the aerial view of objects.

¢ Urban —a location with a |Jarge number of
human structures and large population
(Preston)

e Rural—fewer psople, home and businesses
are far away from sach other.

¢ (oastal — An area located near a sea or
ocean.

&  Maps can show us land height, they are
called topography maps.

Momicme af dbe Mle il VA s

HISTORY

Boudicca’s rebellion

® |leader of the lceni tribe.

e Romans stole her land and attacksd her family
after her husband, who was King, died.

e She persuaded Celts to join her & defeated
Romans in Colchester.

e Eventually her forces were defeated at
Watling Street.

e Roman left Britain in 410AD because Rome
was being invaded.

¢ The western Roman Empire fell because they
were invaded by barbarians around Europs
and ran low on money.

Picts, Scots, Anglo-Saxons, Vikings.

* Picts were tribes that lived in Northern
Scotland, they had a lust for battle.
& Scots invaded the Picts from Ireland, they

eventually became the settlers in Scot(LAND).

- O R R R L T T = N



Individual Liberty

Children will explore their own individual
liberty in terms of exploring their own career
paths within History and surrounding the
subject.

Through looking at historical sources, children
will balance past events through the lenses of
peoples individual liberties against the balance

of the greater good I R E A L LY

Rule of Law

* In History pupils examine different codes for
living and consider the value of the rule of law
where all people are equal before the law.

e Children throughout the history curriculum
look at the role of parliament and taught how
the rule of the law is fundamental to our
society and the effects if it is ignored

DO MATTER

Mutual Respect and Tolerance

Democracy  Mutual respect is taught and given when children are

* The History classroom must be a democratic classroom expressing their opinions and beliefs through different
where all pupils have an equal right to be heard historical time periods.

 Democracy is modelled by the teacher and expected of e Children consider questions about identity and belonging
every pupil. when learning about different religious beliefs during

* Children will consider what it was like for individuals

different historical periods.

during different time periods and consider themselvesin || « When comparing people during different time periods and

the positions of others and the concept of fairness.

how they lived, children will consider the effects of religion

on their lives and the impact on society.




At Longton Primary, we aim to develop British Values through history by:

Democracy We take the views and opinions of others in to account and take turns and instructions form others.
S We understand the importance of safety rules when working with equipment and ICT and know that there are
consequences if rules gre not followed.
dividual We make choices when researching or planning projects, understanding that others may have different viewpoints as
'"li:': r;a to where to start.

Tolerance of
those with
different
Faiths and
Beliefs

We know that significant events, discoveries and developments have come from other cultures. We understand that
religious beliefs have had a major influence on past and present societies.

Mutual Respect

We work as a team; discuss ideas and evidence and offer support and advice others.
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Photos of examples of work from more able. List of what adaptations can
be made.

e Establishing prior knowledge, understanding and
developing the skills of pupils;

e Variable and flexible grouping of children;

e Differentiation by both task and outcome;

e Individual target setting;

e Encouraging all children to become independent
learners;

e Setting unaided tasks which involve making choices
about their work and self-evaluation;

e Planning high quality tasks for enrichment with
extension materials that relate to the subject always
available; and

e Ensuring extension tasks are identified in lesson plans.



Im Dd Ct Assessment for the leader

Screenshots of monitoring and evaluation schedule for your subject

Year 4
Summary Chronalogy Imvestigating and 8
Understand | Use dates. Explore main | independently | Give ressons| Describe. Subject
that changes | and histarical [ why events and suggest forthe | howsome | related
occurover | terminalogy | separate | changesin sourcesof | changesin | past events | vocabudary:
u time. Add | todescribe | wersions of | history, giving | evidenceto | the features | and actions [ during,
2 evidence and|  events the same | cousesand | answertheir |of the period| of people | chronalogy,
5 E dates ta y studied eg. | affect life | ea, dates,
g E‘ timeline o differ in the clothes, today. | tme periad,
o =) represent accounts beliefs, change
'g this homes.
Name
Lzcey A 1 2 2 3 ] 2 ] ! 4] 1 2 ] 1 2 [ 4 2 ] 2
Riley 5 1 1 2 2 B 2 B 2o s 2 2 B 2 2 2[o 4 2 B 2
will 5 3 3 3 3 3 3 3 3[s 4 2 2 3 3 3 afs 4 3 3 1
olivia 5 1 1 3 3 3 f 3 s 5 2 1 ] 1 2 o fl 1 3 1
Bobby 2 2 2 3 B 5 3 5 BB 2| 1 2 3 1 2 2[e 4] 2 5 3|
Lewis: 5 2 2 3 3 f fl f s 5 2 2 f 2 3 as 4 3 f 3
12mes 5 1 1 2 3 B 2 B 2o 4 1 2 B 1 f
maddie 4 1 1 2 3 B 2 B o 4 fi 2 B 1
Frankis 5 1 1 3 3 3 fl 3 s s 2 2 3 1
Ezrz 5 1 1 3 F B 3 B 3ls 5 2 2 B 2
lz3zc 5 1 2 3 3 f fl f 3[eps 5 2 2 f 2
marsnall 5 1 P 3 3 3 3 3 3ls 5 2 2 B 2
stanley 5 2 1 3 F B 3 B 3ls 5 2 2 B 2
Eddie 4 History |data 21/22 2 2 1
Oliver 5| # 2 B 2
ZEiEE El E D S GDS L 2 L
olly 5 2 3 2
lenzon 4 2 B 1
Georgie 5 Year 1 4 21 5 1 B 1
Ethan 5 2 E| 2
Febsccs s 2 3 2
Year 2 1 4 18 5
Year 3 3 20 7
Year 4 3 3 2 2
Year 5 1 8 18 4
.
Year 6 1 18







EYFS
AREA OF LEARNING
LITERACY
Current assessment: Analysis [All pupils |Bw5 Girls ‘DIS SEND High [eaL Autumn |Spr|r|g |5ummer
summary attainers Iborn born born
Tally 10 4 ] 2 a o 0 2 2 7

IMMMH PEftentqe 33% 3% 35% 100% 0% =DVl DIVl 22% 40% 44%

track (inc. Iy 0 9 11 0 1 0 [i] 7 3 3
t‘l-w Pertentage 67% 69% 65% 0% 100%| #0010l #DIvy 0! 8% 60% 56%

In Literacy 67% of the class are on track, the number of girls and boys is broadly
in line. Both of the DAPS children are in the monitoring category. The SEND child
is on track, more summer born children are in the monitoring category.

AREA OF LEARNING
UNDERSTANDING THE WORLD

Current assessment: Analysis |All pupils [Boys |Girls |ois SEND High [EaL |Aulurnrl Spring Summer
sUMIMmary attainers born born born

[ralty 3 0 3 1 0 0 0 0 0 3
Sl T 10% 0% 18% 50% o3[ #oivior [ #oiv/o! 0% 0% 19%
lOn track (inc.  |Tally 27 13 14 1 1 D 0 5 5 13
mi |P~E‘DEH!1E o0% 100% 22% S50% 100%[ mOnwo!l #ovol 100% 100% 21%

In this area 90% of the class are on track. Girls and boys are broadly in line. 1
DAPS child is on track and the SEND child is on track.



End of year data

KN

History data 23/24

S GDS
Year 1 20
Year 2 18
Year 3 23
Year 4 24
Year 5 23
Year 6 15




EYFS
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Leyland Truck Museum
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Photos of Subject In

Year 1

The Gunpowder Plot
Caption Writing
to match the picture

Write a caption to
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Comparing seaside holidays

s
We had fun
on Southpoi
beach!




Year 2
















Viking Day
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