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The curriculum INTENT \

Stimulating enquiring minds

High expectations

Inclusion

N urturing lifelong learners ' ‘ "

Encompass whole child health and wellbeing




culum - Scope (Coverage and Challenge — why this?) Curriculum - Assessment (Timely feedback on component leaming)

pngton Primary School we follow the National Curriculum for RE and Lancashire scheme
teach the units in the years groups as they are outlined in the national Curriculum.

v guestion flows through the year regardless of which faith is being taught — Shared

1an experiences, Beliefs and values, living religious traditions and search for personal
ining are all themes which are constant throughout school.

s taught as a half term topic. However we make reference to RE in other areas of the
iculum to further develop knowledge skills and cross curricular skills.

have documents which clearly set out the expectations at the end of EYFS, K51, LK52,

2.

culum - Disciplinary knowledge (methods, conventions, rules and practices. How the subject discipline
s new knowledge)

Assessment takes place in a variety of forms.

Pre learning task, knowledge harvest, quiz might recap previous knowledge the children
should know. Staff can access this via the pre and post learning grids for each unit they
teaching.

In the moment observations of children working during Re lesson happen along with list
to their discussions and explanations of what they are doing and their understanding of
concepts being explored.

RE is recorded in a floor book with examples of children's thinking and learning
accompanying each unit.

As the assessment tracker is progressive from Year 1 to year 6 staff can easily see where
child was the previous year or the previous time a similar topic was taught. Enabling the
ensure teaching is pitched at the right level for the child. Work could be undertaken pric
the unit being taught to recap and move learning forward in preparation for the topic or
additional support can be given through the use of adult/peer/resource support as metl
to ensure children don't fall behind.

Curriculum - Knowing more, remembering more (Do pupils remember, long term, crucial content
subsequent learmning?)

ons are delivered half termly either weekly or as a block

ten work may be jottings of observations, completing data collection charts, or writing.
ons have both a knowledge focus (presented in the form of a learning question) and a
focus.

-hers use higher order questioning to ensure children are becoming independent thinkers
questioners .

At the start of lessons previous knowledge is recapped either through looking back at
knowledge organisers, a quick quiz of questions, a

At the end of each unit of work question cards are created so that throughout the year
learning can be revisited. These are passed on to the next class and added to.

During lessons teachers may refer back to learning in other units of work to make links s
similarities and difference to consolidate and extend thinking and learning.



iculum - Pedagogy (How teaching decisions achieve curricular intent?) Curriculum - Sequencing (Why now?)

ere is knowledge to learn and develop, where possible we wish for the children to explore  Our curriculum is designed with a clear understanding of progression within each Key S

1 discover this through the carefully planned activities in a lesson. Through questioning and across the whole school. Progression grids clearly state what the children should 2
1 discussion the facts are learnt. Children’s thinking can be extended through a range of know and where future learning will take them. This ensures lessons are pitched at the
=n ended ‘what might happen if?’ style guestions for example. level. Knowledge, skills and vocabulary all have clear progression documents for staff t
ivities are structured to build upon facts week after week. to. This is also evident on our Assessment journey tracker which shows data for each
reful assessments throughout lessons enable teachers to plan and guide learning at a pace  objective for each child.

table for their class, providing support and challenge where necessary. End of key stage statements are broken down to show progression across the 2 year gr
books record the children's learning, ideas and responses to key questions asked. Gaps in learning can be picked up and addressed in similar topics in future years or staf

address in other ways through making links with other curriculum areas, reinforcing ke
points. Sometimes stand alone lessons might take place. There is flexibility for staff tc
respond to the environment and needs of the children. - professional judgement. Subj
leader analysis of end of year data is produced and passed on to the next teacher to inf
of any gaps and how they might be addressed.

iculum - Culture (What is the climate of high expectations where pupils’ love of subject can flourish?) Curriculum - Systems (Key Stage processes and staff support)

is a subject most children enjoy. We know this through snack and chat, questionnaires and = We use TEAMS as a central source of all resources available to staff which can be as:
=aking with children. by all school staff.
* Staff can access on line CPD from WRIST.
is enriched through visits outside of school to view other places of worship, whole school Key stage staff have PPA time together so can ask questions and discuss the curriculs
emblies from different faiths each week.
= Staff are open to professional discussion and are happy to e-mail each other with
guestions or queries.

iculum - Policy {What is the impact of school-wide policies on subject delivery?)

= curriculum policy is up to date and sets out our intent, implementation and impact for the curriculum as a whole with further specific information relating to RE|
= whole school marking policy is consistent across all subjects.



have a secure
knowledge of
the curriculum
of their
subject area

The Subject Leader's Role

In the broadest sense, the role of the subject leader is
to champion their subject in all year groups and key

stages of their school. In order to achieve this,
the subject leader is required to:

know how
teachers plan
to deliver the
subject

know how and know how
when the subject learning is
is taught assessed

know what
progression
through the
subject looks
like across
the school
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Cultural capital is the accumulation of knowledge, behaviours, and skills that a child can draw upon and
which demonstrates their cultural awareness, knowledge and competence; it is one of the key ingredients a
child will draw upon to be successful in society, their career and the world of work

At Longton Primary School we encourage visits to other places of worship and assemblies delivered by
people from different faiths

Cross curricular links are made with other subjects, PSHE — being kind and developing empathy with others,
making choices, charity, drama, Year 1/Reception play, Geography — looking after the world

We have produced end of year foundation transition documents which outline the key knowledge that
children will leave each year group knowing, this will ensure that when they leave in Y6 they have acquired a
good range of skills and a sound knowledge of Primary RE as set out in the NC.




What is a Religious Person?

Religion can be very difficult to define, but it basically refers to what you believe about human beings'
relationship to a higher power (such as God). Religion teaches you a set of practices to live by, such as
being kind to others, telling the truth, or praying.

What jobs can a love of RE inspire?

Advice worker.

Archivist.

Charity officer.

Civil Service administrator.
Community development worker.
Diplomatic service officer.

Equality, diversity and inclusion officer.

International aid/development worker.
Teacher




RE Policy

Beligious Education (RE}
How do we Seach Beliglous Education?
Inient.

Here, at Longtan Prisnany Schood, the aim of Redigious Education i to help children 1o
acquine and develop knowicdge and understanding of Christianity and the ather principal
religions represented In Great Britain; to appreciate the way that religious belleds shape life
and our behaviowr, develop the abiley o make reasoncd and informed judgements about
relgions and meoral lssues and enhance their spiritual. morad, socied and  culural
dove lkpmerit.

Religious Education & taught throughout the school in such & way as to reflect the owerall
ains, walues, and phiksopsy of the school. At Longton Primary, Religious Education pliays
an impartant roke, 3long with all other curmioulum arcas, partioulary PEHE, In promoting the
spirttuad, maral, social, and cuhural developmens of our chikdnen,

Special Educatianal Needs Disability (SEND) / Pupll Premium § Higher Attainers

Al children will hawe Ouality First Teaching. &ny children with identificd SEND of Ino receiot
of pupil premivm funding may have waork additional to and different from their peers in
i;H-c;s-a-;:lcmandlng and warisd ourrioubum, prowiding children with 2orange of opporbunitcs

In_ geger far them to reach their full potential and consistently achiowe highly from their
staring points.

Implemantation

AT Longton, Rt has boom agrecd that having P_hEE_lE‘bﬁ ED:'.II'E the requirements and

Ruidelines presented in the Agreed Syllabus, the folkwing religions have been selectod far
study:

Policy

Due to the aren we I, wiork and play being predominantly white British we hove 3 strong
linik watth 2 schoed that Is 0% plus EAL with the predaminant religion boing Muslin.

Imgacs

The cihildren at Longton Frimary cnponing learning 015 about other religions amd wity podnks

tp maks links botweon their own lves and thase of others m thelr community and in the
wider workd. BE. acks as a hub, thercdone, betwesn sockzl aspects of learning, sciemce and
geography. Through RE. ouwr children are dewcloping an understanding of other people’s
oukures and ways of life, which they are then able to communicaic to the wider
O MRy,

RE. oifiers aur children the means by which 1o understand how other poople choose to lve
and to understand wivy they choose to Bve in that way. As such, BLE. & invaluable in an ever
changing and shrinking world.

Our RE curriculum ks high guality, wel thought out and & planned to demonsirate
progression. We focus on progression of knowiedge and skills and discrect woabulary
progression also form part of the units of work.

Wi measure the impact of cur carrculum through the following methods:

& Assessing children’s understanding of topic Bnked wocabu g befare ard after
thie unit ks taught.

# Christianity *  Summative assessment of pupll descussions about their keaming. W

= kslam ®  Images and videos of the children’s practical keaming. 3 @ % Longton

= Judaism ®  Interdewing the pupils about their kearning {pupil voloe). ‘% Q @ Primary _—

&  Hnduism *  Modoration staf mectings whene pupifis books ane scrutiniscd and there s the 5 @ S h | "3 -

* Huddhem opEaruniy for o dizlogue Between teachers 1o understand their dlass's wark choo v

. »  Annual reparting of standands across the: curtioulum. -

Az Christianity k= the proedominant religion in the schools pupil population and in the
community surrounding the school, Christian®y & the chosen faith for Progressed Stdy. = Marking of written wark In hooks. Pyt
Thiere are no presumptions made os o the religous becigrounds and belots and values of > :
the children and the staff. ‘We value the religious background of all memibers of the school - .

commaaniy and hope that this will encourage indwiduals o share their cen cxperiences

with others freehy. Al relighons and thewr communities are treated wiho respect and o . .
:-cnsll:h.'lﬂ and wie valse the links, which anz, and can be made between home, school, 2nd 2
falith community. We ackrowicdge that cach roligion sbedied can confribute too the - ) o - -
education of 2l cur puplls. We promote teaching in Beligious Eduration that stresses open .

enguiry and first hand cupe rences whersver pessinde far Both staff and chidren.




CPD

Liaise with Lancashire RE team
Wrist meeting RE




Subject Vision and Action Planning

RE action plan/Govs info




RE action plan/Govs info

1. Leadership and Management Sort through evidence books to ensure there is coverage of all year groups

including Safeguarding ¢ Monitor this year's big books for coverage

e Liaise with Linda to book different faith assemblies to support learning throughout the year
2. The quality of education * Set up competitions over the year within class to test the children’s knowledge of the basic principles
(Teaching, Learning and Assessment) of the different religions taught in school

s Ensure the correct skills are being taught in each year group

3. Personal Development. ¢ Liaise with the RE team (Lancs) with a view to raising the profile of RE in school
Behaviour and attitudes e Pupil interviews and discussions with their classes big RE books










INTENT

How do we teach Religious Education?
Intent:

Here, at Longton Primary School, the aim of Religious Education is to help children to
acquire and develop knowledge and understanding of Christianity and the other principal
religions represented in Great Britain; to appreciate the way that religious beliefs shape life
and our behaviour, develop the ability to make reasoned and informed judgements about
religious and moral issues and enhance their spiritual, moral, social and cultural
development.

Religious Education is taught throushout the school in such a way as to reflect the overall
aims, values, and philosophy of the school. At Longton Primary, Religious Education plays
an important role, along with all other curriculum areas, particularly PSHE, in promoting the
spiritual, moral, social, and cultural development of our children.

Special Educational Needs Disability (SEMD) / Pupil Premium / Higher Attainers

All children will hawve Quality First Teaching. Any children with identified SEND or in receipt
of pupil premium funding may have work additional to and different from their peers in_
offers a demanding and varied curriculum, providing children with a range of opportunities
in arder for them to reach their full potential and consistently achieve highly from their

starting points.

timulating enquiring minds
igh expectations

nclusion
urturing lifelong learners

ncompass whole child health and wellbeing




Blue print humanities leccnn nlan

Blusprint - Humanities

General

Long term plan found on Teams — Master Curmiculum — General

These must be fsught slongside the knowledge maps.

Mediurm term plan found on Teams — Master Gumiculum — General

These sre writhen but can be hwesked a5 long 85 expecied knowledge faught snd remembered.

Wesekly plan board found on Teams — Master Curniculum — Genersl
The main teacher creates and uploads these on Friday ready for the following week.
KQ 's should be stuck in the front/back of books for each topic tsught

Pre knowledgefassessment underiakan

Post knowledge assessment’End of Unit Quiz

Complete RE big book half termly and termly assessments carried out — termly sheet with

children’s initials

1. Review
What is Geography? A gecgrapher? Careers?
What is History? An historian? How do we
know sbout the past? Primary and secondary
Sources

2. Recap
What did we leam last week? Key question.
{Links to previous leaming in other year
groups)
Key vocsbulary

What is RE? Makes any cross-curricular links
Subject index cards
3. Lesson 4. Plenary

Imtroduce new KQ — do the children have any
knowledge to share?

Imtroduce new key wocabulary

Teachlchildren research key knowladge-
answer to question

Activities set — whole class, group work, and
partner work

Adaptions made =o all children can access the
leaming

Talk to the children as they complete the
task/live mark — assessing understanding and
picking up on any misconceptions, share and
discuss these with the class

Ensure lessons are not sll listening to facts but
that the children apply and use their
knowledge foo

Refer back to KQ - what have we leamt?
Recap key wocabulary — check children
understand the meaning/zan verbalise what it
mEeans

Mext lesson we will be—

Resources to uss..

Seldizzl

Digi maps

Historical Association
BEC bitesize

GrammArsaus




Spring 2

Autumn 1 Autumn 2 Spring 1 e . Summer 1 Summer 2
pring (multi-faith week)
Christianity Christianity
Reception Christianity God Christianity Jesus church
[t o stocies froen the hible, When the important Sikhism How do we show that Islam ‘What are the special
helang? harwest times for our basics of the religion wWe bﬂgng? basic, story whirling Hijab places in our
community? et B COMMUnity?
Mativity, Christmas wist to Church
Christianity Christianity Islam Christianity Judaism Hindu Dharma
God lesus Church
Year 1
What do Why do Christians say | Why is Jesus special to How might beliefs How might some Why might some What do Hindus
people say that God if a Father'? Christians? about careation affect people show that they | people put their trust believe about God?
about God? Prayer, harvest mativity, Jesus as God the way the pecple belong to E-":'_-d? inGod? one God in many forms,
carmate treat the world? baptism, belanging God's promize, Naah + expresming ideas about God
God & creator, care for the Abraham trusting in God
planet
Christianity Christianity Hindu Dharma Islam Christianity Judaism
Year 2 God Jesus Church
How do we
respnn_d 1 Dogs how we treat the | Why do Christians say How might people Why do Muslims What unites the What aspects of life
the things world matter? that Jesus is ‘the light show their devotion? believe itis important | Christian community? really matter?
that really creation, care for the planet, of the world? worship in the home and to .Dbe'l'l God? worship, church, use of Moses, 10 commandments,
matter? harwest symbalism of light, advent, temple subemissian, gratitude, symbols Sabbath
Christmas calebrations prayer
Christianity Islam Christianity Christianity Sikhism Hindu Dharma
God lesus Church
Year 3
Wha should How have some Why is the Prophet What does it mean to What do Christians Why are the Gurus Why is family an
we follow? people served God? Mukharmmnad an be a disciple of lesus? mean by the Holy important to Sikhs? irmportant part of
prophets, service to god. example for Muslims? dizsdpleship, following Spirit? Guru Mamak, 10 Gurus, Hindu life?

inspirational people

Zakah

lesus's example, helping

athers

Huoly 5pirit, gifts of the spirit,

Pentecost

Baisakhi

redigious duty, Hindi
scripiures, Raksha Bandhan




Hindu Dharma Christianity Sikhism Christianity Islam Christianity
God lesus Church
Year 4
H“"""'_Sh"-'”'d What might a Hindu Howe and wihy might How do Sikh's express Is sacrifice an Why Muslims fast What does ‘love your
WE-ll'u‘E L learn from celebrating Christians use the their beliefs and important part of during Ramadan? neighbour’ really
lives? Diwali? Bible? values? religious life? 5 pillars, Ramadan mean?
Wishnu, Rama and Sita, The Bible The 5 K's, equality, Gudwag Easter, lesus in the Parables, laove for all
Drivwali wilderness, Lent
Christianity Islam Hindu Dharma Christianity Christianity Judaism
God lesus Church
Year 5 Do people nead laws
Where can . . . B . . to guide them?

e find Why is it sometimes Why is the Quran What might Hindu's What do we mean by a | How do people decide g :
pe_ﬂp =tin difficult to do the right important to learn from stories miracle? what to believe? Tarah, synagague
guidance an thing? Muslims? about Krishnar miracles, pilgrimage Trinity, symbals, metaphors,
hﬂ"ﬂf‘ t? lead sin, Adam and Ewve The Qur'an, night of power Huoli the warldwide church
their lives? disshediencs, ternptation,

marality

Hindu Dharma Christianity Islam Christianity Buddhism Christianity
God lesus Church
Year 6
In what way is I= there one journey or How do Christians What is Hajj and wihy is | Why do people believe | What does it mean by If life is like a journey,

life like a many? mark the “turning it important to Good Friday is good? a good life? what's the
journey? reincarnation, karma, 4 points’ on the journey Muslims? Holy week, Eucharist, 4 noble truths, eightfald destination?

ashramas denominational differences wath

of life?
rites of passage,

denarminational differences

Ummah, Hajj

salvation, forgivenaess




] 2
ONEg 1erim - dinNnNinNg
f_[ = ‘Cf[f | (j( ( f ¢
- -
Year 1
Christianity
Christianity Christianity Islam Church Judaism . X
God 5 How might beliefs ’ . e Hinduism
o asus ) oW mi some i some i i
RE b do Christ - a about creation affect cople 5hlfwthat the o IZ uEthe'lr trust What do Hindus believe
Why do Christians say | Why is Jesus specia the way the people peop Y | peop _P about God?
that God if a ‘Father'? to Christians? belong to God? in God?
treat the world?
Simple version of the } } . . The rainbow is a sign of Hindus believe in one God in
ity st Muslims believe in one Some Christians welcome God: . :
nativity stor od's promise many forms
Christians refer to God as B v, . God (Allah) babies into God's family (the P ) . . _v B .
Talk about why Christians . _ ) ] That Sukkot is a major Hindus believe that God is
‘Father” . Muslims believe the world Church) with baptism . . . . o .
. would say that Jesusis a ) Jewish festival held in the present in all living things
Knawledge Talk about why Christians . was created by God Ceremaonies . A
might compare God to 3 special baby Talk about why Muslims Talk about what it might autumn Suggest what Hindus might
= . Talk about how different . = Families come together to learn about God from the
loving parent ) . might value the natural mean to belong to the o )
characters in the nativity . celebrate — how is it like story of the blind men and
wiorld Church family .
welcome the baby Jesus other festivals? the elephant
Islam, prophet, Bapti bl
. God the father, pray, Christian, God, sign of Muhammad, Allah, SREEM, SymBo
Specific Vocab

Cultural Capital

Christian

humanity, nativity

caretaker, Khalifah
environment, creation

responsibility, font, god
parents

Jewish, festival, sukkot,
promise

Hindu, deity, shrine, murti

Famous People
and events. Past
and Present.

Parable — the lost son

Mativity story

Greta Thunberg -
environmentalist

Story when Jesus was
baptised

Noah's ark - flood

Subject links English- sequencing the Enlich —stories § " celish — stories §
nglish —stories from other nglish — staries from
e.g. Mat hs, English — re telling stories stary, Describing the . it English — Noah's ark story Bl
cultures.
English characters

different cultures

Links to other
subjects

PSHE — showing kindness
and love

Drama — performing a
nativity play

Geography — looking after
the environment

&
=9

Longton
Primary
School



Year 4

Christiani Christiani
Hinduism Christianity God Sikhism Jesus R Islam Church R
What might a Hindu | How and why might How do Sikh's - , f
RE . . . Is sacrifice an Why Muslims fast What does ‘love
learn from Christians use the express their beliefs ) ; durine R dan? - hbour
celebrating Diwali? Bible? and values? |mpc.JrFant Part O uring Ramadan: your neighbour
religious life? really mean?
Good versus evil,
Right and wrong morals and fables
when do we see ,
, authority , o parables told by
this Equal v fair sacrifice personally .
New and Old , , commitment, what lesus
Story of Rama and Sikh symbols 5 Ks Jesus tempted in . .
, Testament books of , . happens during good Samaritan
Sita , clothing the wildernass , .
Knowledge . . the Bible , . Ramadan, links to 5 | Unforgiving servant
Symbolizsm of light , worship Gurdwara sacrifice in , , , )
: Different types of . pillars, Eid-al-Fitr Matthew's Gospel —
avatar Vishnu ] langar Christianity , )
literature own 5 pillars love your
Personal . 5eva Lent ,
. when it is used neighbour’
understanding of o = ,
moral decisions Christian Aid
goodness
Rama, Sita, Old Testament, New ;EE:;:EU&;E’ sacrifice, agape, Ramadan, Sawm, Parables
Specific Vocab Ravanna, Diwali, Testament, , ! ’ lent, temptation, fasting,
) , service, langar, , , Moral
Vishnu Authority wilderness commitment, Iftar

Seva




Cultural Capital

Famous People and events.

Past and Present.

Subject links e.g. Maths,
English

English, story
telling, drama

Story

Stories / Fables and
Parables

Links to other subjects

PSHE — Choices,
guidance,

PSHE — Rights and
wrong decisions

PSHE — doing things
for others,
community,
volunteer

PSHE — making good
choices

PSHE - commitment

PSHE — Kindness,
charity




At Longton Primary School we follow the National Curriculum for Geography. From Y1 to Y6
building on learning completed in EYFS.

We have designed our curriculum to have clear progression in terms of content and skills.
Children in EYFS and KS1




Our curriculum is designed with a clear understanding of progression within each Key Stage and
across the whole school. Progression grids clearly state what the children should already know
and where future learning will take them. This ensures lessons are pitched at the right level.
There is also a clear vocabulary progression document for staff to refer to which ensures that the
children building on and adding to their vocabulary bank. Knowledge content progression is
shown through our Key Questions on subject organisers which are in the children’s books and
shared with parents, skills and vocabulary all have clear progression documents for staff to refer
to




Vieo

Year 2

ﬁ

1E4M

Wiy should the world matter to us?
How do humans use the world's resources?

Popils should Investigate ways i which Owistians care
for Godls crmation ~ this could be om « locel, netionsl or
global sals ¢

They thould ke able to retell the story in e

simple mey and sugzest why end how this might
Miuence Ohvistian ideas about the waeld

Fupih will Invesnigate Marvest festvel colebvations and convdar . 4
how this % 3n of for Gad's

Living religious traditions
]

Shared human experience

Why do we have a responsibility to care for the natural world?
Are we doing enough 10 show that our world reslly matters?

Search for personal meaning

£PHOM 3 UO By InojAey2q A $20p Payd

focus Queation: Doy how we trest the workd mattar?

in thes umit, pupds will luok of Cheatian belufs

hrituan ds Lo 3 o retedl

sl it Cunese

Deszuvso sl ways that ths

w nterprutid (os bwral tru anes). They will vaplers

how Chrntidns mught espress ther bek
harevest lintnvttie

Pogihs shaddd ol
phanat. They

duuss ther cwe ton

e e dods and cafues 10 pogads 10 the imposlanie o

% e & human value, not gl a ek

s about e erlal poacus and what th
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fiskd of Exquiry | Possible Tuaching Ideas
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Year 4

LY
Lancashire Agreed Syllabus for RE Lancastire Agreed Syflabus for RE Larcavaie
~acm
Year 4 Hindu Dharma - D ~ -
Year & Key Question (to be used al year}: Mow should we live our lives? e Read a children’s version or comic book of the story of Rama and Sita (the Ramayana), Write
Focus Question (for this imvestigation): Bollofs a plot summary of the story and discuss how It develops and explores the theme of good
and overcoming evil.
Values s Explore the central characters of the plot - Rama, Sita, Lakshman, Ravanna, Hanuman, King
[Ty Dasharatha -~ what might Hindus learn from each of these characters? Which characters
c Why is light so mw humans? Dusl:o::l'wl:;mmmo avil? ; 2 might be good role madels for Hindus and why?
'E @ SNW.CO W S00 & g e Learn about the deity Vishnu (the protector and peeserver). investigate Hindu beliefs about
o Pupils shauld be able to describe why Diwali is such & popular a avatars — living forms of Vishau who come to earth | times of trouble to deleat evil and
o 2 :L"':‘.‘:;‘;“"""‘""‘"”‘"“M""w gt R o restore dharma (pupils should have learned about dharma = religious duty = i Y3, but this
E o= § E wit probably need to be revisited). How does Rama fulfil the role of avatar?
— and Sita egest -
g 'E b Living o lnvestigate how Hindus in the UK celebrate Diwahi
o bo = Religious nttps./fwww.youtude com/watch?v-uRaNNT4fadg
] = § What might a Hindu learn from Traditions o Look at a range of images of how light is usad in Diwali celebrations. Explain why light is such
E © celebrating Diwali? an important part of the festivities,
g, =2 E ha should 3 e (Create 3 cass display about Diwali - focusing on the theme of light avercoming carkness,
- 1. E just as good overcomes evil. Make links between the religious traditions and celebrations of
2 g 3 Diwali and the story of Rama and Sita.
Puplls will explore the symbolism of fight In the Diwuli festivities. e Discuss stores that have influenced them - what guidance/support/wisdom have they
= %! »/ Tight They
g 2 § should be able to make links between the use of light, the story of Rama - - Search for ganed from stones?
nd Sita, and the of avercoming evil. A
b > e i Personal o Create 3 collage of images of symbols of goodness, Discuss where they might see goodness
m©
@} What makes a good story? Why d ius tall of a battle batwi _— SLUED SR Sy
(7] - "". iy ::i?u ol e :i:'"':"vl “"I 'I“ i . 8 ;‘:n ) "m"" g o Share ideas and examples about things that give them hope in the world today. Discuss why
. good = 800 -~ B having hope Is 5o Important, What sources of hope do they have in difficalt times?
-~
o~ e Talk about the imponance of light in their own fives = when are they mast in nead of ight
" Whatgi during difficult t -
[ gives me hope during difficult times? and why? What does ight symbolise?
Focus Question: What might a Hindu learn from celebrating Diwali?
This unit gives pupis the opportunity to rewisit the story of Rama and Sita (they will have been introduced to this Yil i g - children will:
story in Y3) and to explore the theme of good overcoming evil - just as light overcomes darkness. "< explore teachingz about | * use subject spactic * disoass (with relevant * refiect on their own
Pupils should deepen their understanding of Hindu beliefs about God by leaming about Rama 35 an avatar of good and evi in the story of language 10 descritie how exampies) the importance of | concept of Boocness”
Vishnu. They should be able to connect this with the Diwali theme ~ Rama is 3 deity and therefare represents Rams it and wh 1o h o R 2 A
goodness. As an avatar of Vishnu, it s his role to uphold dharma and fight evil. This is exemglified in the story of .a""‘ ndsia and ey Hindus celebrate the belief that good chscuss what gives them
Rama and Sita which is celebrated at Diwali. Pupils should know that Diwak is 3 popular Hindu festival and be able de=cnbe what moral Drwall overcomes ewl hope during difficult times
ta explain the deeper meaning of festival celebrations such as the lighting of diva lamps, fireworks, decorating #uidance Hindus might gain * explain the importance of * suggest people, woeds or
homes with rangoli patterns. from the stocy of Rama and light in the Diwal stories that might be
They should refiact on the symbolism of §ght within all human cultures, and consider how light might be a Sits celebrations, and how this is | inspiring when trying to
unversal symbol of goodness and hope. * make inks oetween the 2 symbol of good overcome difficulties in life
Field of | Possible Teaching ideas actions of Rama and the overcoming evi
|_Enquiry heSef that he is an avatar of
Shared *  Discuss how the theme of good overcoming evil is often a theme in stories and films. Come Vishnu, appeanng on earth
Human up with a list of examples. Talk about whether or not this is the case in the real world or if it to cestroy evil and upheld
Experience is simply an ideal in stories. dharma
*  Lst examples of where we might see ‘goodness’ in the world, Collect images that couid be =
1 usied 3 3 Syrbol of gootiess. Beliefs and values Living relig Shared human Search for personal
*  Find examples of people who have overcome difficulties and could be gescribed as sources
of kght, hope and goodness for others
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Weekly planning is taken from the MTP and broken down into the 4 key areas and taught in the following order :

= Shared human experiences
= Beliefs and Values

= Living religion traditions

= Search for personal meaning

= Afloorbook is completed for by each Year group with examples of the children's learning and comments



Year 1

Field of

Possible Teaching ldeas
Enquiry
Shared * Pupils could go for a nature walk and talk about aspects of nature that they enjoy. They could
Human collect leaves, acorns etc. and use these to make a collage or print picture. These could be uzed
Experience as 3 display of the natural world to prompt discussion.
* Show pupils a variety of environmental pictures good and bad and ask them to disouss what is
1 happening in the pictures. Development of this task could be to ask students whao they think is
responsible for taking care of the world and why they think people should care about the
waorld. They could also watch the Weonderful world song and think about of all the wondrous
things in the world 2nd why it important they are cared for: rainforests, flowers, oceans etc.
hittps:ffwwow youtube. comywatch P v=m5TwTeSilIU
* Watch the BECTgach clip of Islamic stories. Talk about the stories with the children — azk them
Beliefs and to think sbout why Muslims might think that it iz important to teach children to care for all
Values living things. Encourage them to connect the belief in one God who create the world with the
view that living things should be cared for
2 hittps:f fwens youtube. comfwatch?vs  bNFKIMmvic
Read the |slamic story of the Baby birds { teaching from the life of Prophet Muhammad ghub)
book/puppet set available https:/fwww. articlesoffzith.co.uk/faiths/izlam.html 2limit=zll
Ask pupils to think about why the Prophet Muhammad might be s=2en as a good role model by
Muslims.
Living * Discuss what it means to be a ‘caretaker’ — you could ask your school caretaker to come in and
Religious speak to the clazs sbout what their job invaolves and how this role supports the life of the
Traditions school.
* You could introduce the word Khalifah and explain that it is the Muslim word for being a
3 caretaker of the world. Discuss how this would affect the way a Muslim might behave —what
things might people do differently if they believed that caring for the plane was an important
part of their religion?

* Look atimages of environmental issues (gg, pollution, rubbish being dumped, plastics in the
oceans) and ask pupils to suggest why 3 Muslim might be concerned about these izsues and
what they might want to do as a result of their concern.

®*  Pupils to write down rules they think they should follow in order to make the environment
Search for better in their home/school/lacal community
Personal ®*  Pupils could paint an picture to show their own beliefs and values about how the natural
Meaning world should be
*  Pupils to talk sbout what is important to them in the natural world? What would they do to
4 improve it? Why?
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Marvellous Me Reception Autumn 1% Half Term

Are we all the same?

&

Giraffe Tribe — Harvest Azsembly / Autumn Walk.

Dwring this half term the children will be given a tour of the inside and ocutside of school and will be encouraged to learn routines, class rules
and will learn about the roles of important people in the school. We will be talking about our families, ourselves and looking at similarities
and differences. We will look at our local community, wisit our local church and link our learning to stories about school, ourselves, families

and Harvest.

understanding of the World

History/Geography:
KQ: Can | talk about people around me and explain their role?

where do 1 live?
Where is my school?

srience:
KO- Can | use my senses outside?

& Can | name parts of my body?
+«  What food would go in & healthy packed lunch?

Czn 1 nams people in my family? & What do my senses do?
what do | like to do as & family? «  wWhatdol look like?

& How can | look after myself in school?

Expressive art: art/ DT

Can you find the meaning of these key vocabulary words?

Harvest Differences Tomorrow Sharing Tallest New
Christian Similarities Church Feelings Shortest Old
Past Today Kind More Bigger Village
Future Yesterday Responsibilities Less Ssmaller Community

KQ: Can lcreate a self-portrait?

#  Can | join in with songs, rhymes and poems?
+ whatdollook like?
*  Can | use paints, chelks end natural resources to create an?

RE:
KQ: Where do belong?

*+  What iz 2 Harvest Celebration?

+  When is Harvest?
*  ‘Whatis a church?
*+  Whatis a bible?

Physical Development

s Can | throw underarm / owerarm?
*  C2nlbalance?

& Canljurnp for distance?

o Canltravel sefely?

»  Can | change direction?

*  C2n | coopsratein games?

& (C2nluse scissors and cutleny?

PSHE  Jigsaw — Being Me in My World

KQ: Where dao | belong?

& How am | feeling today?

*  How am | the same [ different?

«  Why do | need to be gentle and have kind han
«  Why should | czre for my friends' feelings?

& How can | work together in my class?

L1

nd fest?

& Canlmanage my own basic hygiens / personzl neseds?

*  Canltake turns?




Whatever Next by Jill Murphy

The Maughty Bus by Jan Qke

Rieley
Journey by Aaron Becker
Donaldson

The train ride by June Crebbin

Cleveland Peck

The bus is for us by Michael Rosen

Duck in the fruck by Jez Alborough
Oi get off our train by John Burningham
You can't take an elephant on the bus by Patricia

‘Where the Wild Things Are by Maurice Sendak
Faddington Bear Stories by Michael Bond
Three Bears in a Boat by David Soman

0On the Way Home by Jill Murphy

Mr Grumpy's motor car by John Burningham
Mrs Armitage on wheels by Quentin Blake

Emma Janes Aeroplane by Katie Haworth and Daniel
The hundred decker bus by Mike Smith

What the ladybird heard on holiday by Julia

General:

Transport songs —
https:/ibigeyedowl.co.ukishow songs.php?t=6
Jlittleowlsresources.com/on-the-move
Jiwww. bbc.co.ukiprogrammes/(p007gsy4

https:/learnenglishkids.britishcoun
https:/'www.bbc.co.ukicheebies
www.busythings.co.uk
http:iwww.bbec.co.ukischools/websites/eyfs/
http:iiwww.funwithspot.com/
www.abc.net.au/children/play
https:/iwww.teachingideas.co.uk/library/books/handas
-surprise

Maths: White Rose Maths

hitps:finrich.maths. org/early-years
hitps:{inzmaths co nzfsupporting-rich-mathematical-
interactions-ece

hitp:fiveww. topmarks. co ukilearning-to-countfteddy-
numbers

hitp:fiwwnw. crickweb. co.uk/Early-Years.html

Literacy:
hitps:{iwww.phonicsplay.co.uk

hitp:fivnww ictgames comiphonicsPoplinde:x himl

hitp: v bbe co ukibitesize/ks 1/literacy/phonics/play!
hitp:fiwwnw. crickweb. co.uk/Early-Years.html
hitps: v literacyshed comithe-adventure-shed html|

Earin Day — 2274
April

Art Week
Anfibullying day —
May 4th
International
Astronomy day —
May 7t

Deaf Awareness
Week - 7/131" May
Local History Month
- May
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Where would you like to go and how would you like to get there?
Can | investigate like a scieniisi?

Can | draw and create a vehicle?

How do we know where we belong?

Can | form relationships with adults and other children?
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Half termly planning documents, end of year transition documents, end of year data all help the
Year teacher know and understand what has been taught. A transition meeting is also held at the
end of year.

The curriculum was planned with the foundation stage at the fore front, building on knowledge
taught and ensuring that links could be made into KS.

Prior and post learning grids also inform what has been taught and how it links to future learning.

End of transition year information

Reception
Science RE Computing
* (Can compare minibeasts (worm, ¢ To know that the Bible is a special ¢ Touse an ipad to take photos.
caterpillar, butterfly, spider etc book for Christians * To program and bee bot.
* Name parts of a plant(roots, stem, ¢ To be able to retell a story about ¢ Toknow we need an adult when

petals)

* (Can compare materials — say
which are rough, smooth, shiny,
soft, hard, bouncy.

Jesus

we go on the internet|

Geography
¢ To find the UK on the map of
Europe

*  Toknow their house number,
street name and city

History
* To know that the past is different
from today.

A

To catch a beanbag and sponge
ball

To be able to travel in different
ways across/under and over
climbing equipment




Progression

Lancashire Agreed Syllabus — Progression in Primary




Lancashire Field of

Enquiry

Beliefs and Values Living Religious
Traditions

Search for Personal
Meaning

Knowing about and understanding religions and
world views

Expressing and communicating ideas related to
religions and world views

Year 1 - What do people
say about God?

Give an example of a key Use some religious

belief and/or a religious words and phrases to

story recognise and name
features of religious

Give an example of a traditions

core value or
Talk about the way

that religious beliefs
might influence the
way a person behaves

commitment

Neotice and show Ask Questions
curiosity about people
and how they live their
lives




Year 4 - How should we
live our lives?

Describe what a
believer might learn
from a religious
teaching/story

Make links between
ideas about morality
and sources of
authority

Describe the impact

religion has on
beligvers' lives

Explain the deeper
meaning and symbaolism
for specific religious
practices

Consider the range of
beliefs, values and
lifestyles that exist in
society

Discuss how people
make decisions about
how to live their lives

Reflect on their own
personal sources of
wisdom and authority

Year B - Where can we
find guidance on how to
live our lives?

Make links between
beliefs and sacred
texts, including how
and why religious
sources are used to
teach and guide
believers

Explain the impact of
beliefs and values -
including reasons for
diversity

Explain differing
forms of expression
and why these might
be used

Describe diversity of
religious practices and
lifestyle within the
religious tradition

Interpret the deeper
meaning of symbolism -
contained in stories,
images and actions

Explain (with
appropriate examples)
where people might
seek wisdom and
guidance

Consider the role of
rules and guidance in
uniting communities

Discuss and debate
the sources of
guidance available to
them

Consider the value of
differing sources of
guidance




Religious Education (Lancashire Agreed Syllabus)

Expected standards: CHristianitv

RE
ski
lls

retell and suggest meanings for religious
stories and/or beliefs

use some religious words and phrases when
talking about beliefs and values

identify and describe how religion is
expressed in different ways

suggest the symbolic meaning of imagery
and actions

identify things that influence a person’s
sense of identity and belonging

ask relevant questions
talk about their own identity and
values

FOH S TO

suggest beliefs and values that might unite
the Christian community

talk about why some Christians might think
it is important to come together to worship
God

identify symbals (images and actions) used
in Christian warship

talk about how and why symbaols might be
used in Christianity

identify and describe features of a church

identify signs and symbols in the world
around them

talk about the school logo — what values
it might represent and how it might
unite the school community

ask thoughtful questions about signs
and symbaols

talk about communities that they
belong to — and how they show their
commitment to these communities

w e W op -

suggest what Christians might mean when
they refer to Jesus as ‘the Light of the
world’

talk about the different titles that might be
given to Jesus —
Christ/Messiah/Saviour/Son of Gad

identify ways in which Christians might use
light as part of their Christmas celebrations
(advent candles, candle-light carl services,
Christingle) — and the symbolic meaning
talk about the different ways that Christians
might celebrate Christmas

identify different ways that humans use
light

discuss the importance of light —as a
source of comfort, security and hope
talk about how and why light might be
an important symbol

.

-

ask questions about the value of
sources of light in their own lives

talk about the people who provide
comfort, security and hope for them
suggest ways in which they might be a
light for others

e &+ = g N T & B =" o33 o~ 3000

retell (simply) the Genesis 1 story of
creation

suggest why Christians might think it is
important to look after the world

suggest ways that Christians might express
their concern for the natural world
describe how and why Christians might
thank God for creation at Harvest festivals

identify ways in which humans use (and
abuse) the natural world

talk about why our planet should
matter to all humans — and how this
should influence our behaviour

reflect on their own use of the world’s
resources

ask questions about what they can do
to show that they care about the world




Religious Education (Lancashire Agreed Syllabus)

Expected standards: Hindu Dharma

guid
ance

RE
ski
lls

analyse baliefs, teachings and values and
how they are inked

explain how the Df_'lil."l'adl'lﬂh’dlLL"a of a
refigiows tradition might guide a believer
through the journey of life

explain the impact of belbiefs, values and
practices — induding differenoes between
and within refigious traditions

analyse Hindu beliefs about samsara, karma
and moksha amd how these are Finked
explain how belief in reinca 1 might
affect the way in which a Hindwy wicws the

aurney af life”

explain how belef in reincarmation and the
Iz of karma might affect the way a Hindu
livess

make links between beliefs and sacred
texts, including how and why religious

-

-

e develaping refigious vocabulary to
describe and show understanding of
refigious traditions, including practices,
rituals and experienoes

explain differing ideas abaut refigious
EXPrESSion

desoribe and explain the four ashramas
[stages of life] in the life of 2 Hindu

explain how a persan might change as they
move from one ashrama to the next
consider the imgartance of the samskaras
[rites of passage] in preparing a Hindu for
the commitments of each ashrama

explain differing forms of exspression and
wity these might be wsed

-

oansder what makes u= human —in
terms of our beliefs and values,
relationships with others and sense of
identity and belonging
discuss how people change during the
journey of life

dizcuss the special milestones that we
might celebrate during 2 person’s
ifetime

discuss how aur rights, responsibilities
and relationships with others might
change as we go through life

explain [with appropriate examples)
where people might seek wisdom and

raise, discuss and debate questions
about identity, belonging, meaning,
purpase, truth, values and
commitments

develop own wiews and ideas in
response t learning

demanstrate increasing self-awareness
in their own personal development
ask and respond thaughtfully to
guestions about their own journey of
life — consider how events amd
influznces so far have made them the
person they are today and what has

them far the futwre

discuss and debate the sources of
puidance available to them

Il: sources are used to teach and guide = desoibe diversity of religious practices and guidance = consider the value of differing sources
sl belizvers lifestyle within the refigious tradition = pansider the role of rules and guidamce of guidance
lls s paplain the impact of belefs and values — = interpret the deeper meaning of symbolism in wniting communities
including ns Tar diversity = contained in stories, images and acions
o = make | sbween the story of Prince » pdescribe and explain a variety of way » axplain how festivals and celebiras s consider how they decide w = “true”
nt Prahlad and Hindu beliefs about devotion Hindus might celebrate the festival of Ho might be helpful ways for communities — and how there might be different
=n and loyalty * suggest why there might be differences in and sodeties to pass on valwses, types of truth (gg. empirical truth,
t » explain Hindu befiefs sbout Krishna and thes weay that Hindu festivals are colebrated guidance and traditions histarical truth, spiritual truth)
what stories about Krishna might teach im Imdia and haw Hindu communities and # cansder the different ways that myth s discuss and debate things that they
Hindus individuals in the UK might pelebrate and stories are and used consider ta be true that others might
= paplain the Hindw belief that God = present » eaplain how Holi celebrations might express = explain how a truth’ might be disagres with
- in all pesple {throwgh the atman) and the Hindu beliefs about aguality oantained within astory
- impact this might have an a believer
[Hi
v
u
oh
ar
ma




Key Vocabu

Year 2 Christianity-God | Christianity- Hindu Islam Christianity- Judaism
Religious Parable Jesus shrine Muslim Church Jews
symbols, Christingle Palm Sunday Diwali Mosque God Passover
Cross- Christmas Last Supper diva Quran Beliefs Hanukah
Christianity: gifts Good Friday rangoli Church Sukket
Aum -Hinduism; | wise men Easter Sunday light Place of worship | Sukka
Wheel - Melchior disciples symbol Bible Torah
Buddhism; Balthazar crucifixion altar Hebrew
Star and Caspar resurrection font 10commandments
Crescent - gold tomb lectern
Islam: frankincense joy pulpit
Magen David - myrrh sadness cross
Judaism;
Khanda -
Sikhism
Year 3 Christianity- Islem Christianity- Christianity- Sikhism Hinduism
God Islam Jesus Church Sikh Hindu
Mosque Muslim Angel Gabriel Palm Sunday Gurur Shrine
Christianity Allah Nativity Crussifix Granth Sahib One God -many
Christian Muhammad Shepherds Disciples forms
God (pbuh) Wise Men parable Rangoli
Jesus Mosque miracle Light Symbols
Church Mecca Shrove Tuesday
Artefacts Medina temptation
Qur'an wilderness




Key Kr

Zebras Year2

Spring 1° half term

Happy Mew Year Zebras. As we enter the Spring term, we will ke focusing on making sure we are gur best sefves, Making choices that will leave a
positive footstep with our leaming and our relationships with our friends. Children received a new book band reading bogk over the holidays, | hope they
have enjoyed the new challenge — we will review again just before half term and move children up accordingly, The colour coded grid at the front of the
reading record shows you that we are aiming to be reading whitz and lime books by the end of the year. (The year 2 expectation), Phonics and spelling

continue to be a focus — please practise the words we put in the reading record each Monday. In Maths we will start with money and then will scon be
delving into multiplication and times table facts, Quick recall of these is important — we will send home some ideas for how you can suppert this leaming
soon, _
Heliday Passports — we love locking at these please send them in ASAP,_ Homework — please can it be returned in the green folders.

and speak with us_ \We are looking forward to another ferm watching the Zebras, CARE, GROW and SHIME.
Mrs Catterall and Miss Harrison.

If you have any guestions, please cor

o

OWiecd

O€

& By

ceography: Human and Physical Landmarks of the UK
KO- Can you name some famous landmarks {human and physical) of the UK.

Science: Animals including Humans_
KQ: What does it mean to be health\r?‘i
! N

- N

* What are the names of the 7 continents of the world? Can you lzbel them

on a map.? ’ /
# what famous landmarks are there in England and where can they be ’.& 'ra;:

found?
*  Can you name a locate physical and human landmarks on Scotland? * Why do we all need to Exercise?
*  Canyoumark on 2 mag human and physical landmarks in wales. * What is a healthy diet?

#  Can you describe the bocation of places using the compass directions, N, * Why do we need to have good hygiene?
5, E, W? §
o * How can we feel better when we are ill?
* How do | care for my body?

Can you find the meaning of these key vocabulary words?

Human North Exercise carbohydrates
Physical East Pulse proteins
Landmark Sauth Hygiens fruit and vepetables
Compass directions West Medicing East well Plate

DT: Mechanisms: STEM vehicles
Ka:

s  Cenyou lgbel a medel of & maoving vehicle?

*  Can you make wheslks for your vehicle to make it
maove in 3 straight line?

» Canyou decorate your vehicle to make it
something specific? E.g.lfirE Engine.

s Cenyou add extras to your wehicle to make it
safer for the teddy to travel in?

RE: Hindu Dharma
KQ: How might people show their devotion?

s  How might peopls show their devotion?

* What do Hindus understand about God?

* What names and roles are given to Hindu
deities?

s  wWhat objects do you find on 3 Puja tray?

s what iz the same and different abeut shrines in
the home and thoss in the temple?

* What object is specizl to me and why?

PSHE: Jigsaw Dreams and Goals
KO How can we reach our goals?

#  What are your strengths a3 8 learner?

»  Who do you work well with?

#»  How do you feel when you work s part of a
group?

®  How can we share our succeszss?

Computing:
s |nformation technology around us
Art:

»  Basice the ssasde.
Pzinting and mixsd media.

& hdusical Me: using letter notation to write 3
melody

PE:

& Eymmnastics
*  Games - oricket

My Happy Mind — Meet your Brain

4Lk

Children will leam:

*  Nore about what their brain locks like and that
it is fully grown by age 6.

#  That our brain helps us to make good decisions
znd remember what we have lsarnt.

#  That the Amyzdalz causes them to flight, fight
or freeze. Children will be asked to reflect and
think of examples of how they use each of
Team

*  H-A-P.

#  That when we learn something new, our brain
rememibers it and grows. They'll learn sbout
Meuraplasticity end think of examples of how
they can use it to help them.

#  How they can use Happy Breathing to help
Team H-A-F work 25 & t2am, but also how
Happy Breathing can help with Neuroglasticity.

igton
nary
100l



Year 4

Welcome to the second half term of year 4! | hope you had a nice half term, and we are excited to get back into the swing of learning. This
term will welcome lots of opportunities for new learning and applying prior knowledge even further. This term, the Koalas will be doing the
class assembly, assembly visitors and yogi day. In gecgraphy this term, year 4 will explore Britain from the air, identifying human and
physical features and developing a great understanding of our country, Additionally, we will be visiting the Brickcroft to collect birds-eye
views. In science we will be exploring the three states of matter: liguid, gas and solids.

Of course, we will be doing lots of learning in maths and English and developing our writing even more. We will continue to become super
secure in our timetables, spellings and reading a wide range of text types. By the end of the term, we will of course have our Christmas
parties, winter warmer and lots more wintery themed days!

Science: States of matter
KQ: How and why do materials change due to a change in temperature?

Geography: Britain from the Air

KQ: From looking at aerials views of Britain how can you describe what the
country is like?

*  \What are the behaviours of the partides in solids, liquids and gases?

OT: Torches
KQ: Can you make a functicning torch?

= |dentify electrical products and
explain wihy t seful.
= Help to maks & working switch.

RE: Christianity God
KQ: How and why might Christians use the Bible?

+  Why do people have different views about right and wrong?
* What types of writing does the Bible contain?
* How do Christians use the Bible and follow the teachings within it?

PSHE  ligsaw Celebrating Difference
KQ: Where do my views about people

come from and are they accurate?

*  Can you understand that,
sometimes, we make assumptions

Can you find the meaning of these key vocabulary words?

grid reference political map urban matter water vapour boil
land use ordnance survey agriculture solid evaporate freeze
aerial view map keys coast liguid condense melt
physical map settlements sea gas precipitation steam
1

* Photo editing

Art:
+=  Art and Design skills. print,
sculpture, painting.

Music:
+ Wider Opportunities
+ Rock and Roll: crigin, features and
walking bass line.

PE:
*  Gymnastics

To describe mysalf using Tai’
To use adjectives in sentences with je suis
To say who is in my family
To speak in sentences using il gst and glle st with an adjective
To complete a short assessment
To learn about Christmas traditions in France
To learn a French Christmas carol

*  What countries make up the UK? *  Explain how heating and cooling causes materials to melt and freeze. = lgentify the feature: of 2 torch anc N
«  What key cities can you locate on @ map? «  Whyisa material's mefting and freezing point is the same temperature how it werks. + What sources of authority might Christians look to when making moral based on what pecple look like?
*  What are the names of the seas surrounding the UK? *  How does heating and cooling cause materials to evaporate and - Ef::e'ffuwhn makes 2 toreh decisions? *  Doyou understand what
*  What are the UK's main rivers? condense? o Crestssuitsbls designs that fir the |nf|uen:§s me to make
*  ‘Where does the River Ribble start and enter the ccean? *  \Why does a higher temperature will speed up evaporation? success criteria and their own design assumpticns based on how people
*  What is a ‘Bird's-eye view and how is it used? *  \Why is the water we have on Earth today is the same water that has b criteria. look?
*  \What is the difference between Human and Physical Geography? here for millions of years? = Create a functioning torch s Do you know ways to spot_
*  What do the terms urban, rural and coastal mean? * Why do some materials change state when they are heated or cooled? switch acearding to their bullying and what should you do
*  How can you tell where higher ground is on a map? = (anyou measure or research the temperature at which this happens ir criterz. mwu are not sure?
=  (Canyou use the eight points of a compass and four figure grid references, degrees Celsius (°C) by investigating how heating and cocling can chan . Can you identify what is special

to communicate knowledge of the UK? a material’s state? about yourself and value the ways
#  What do the symbols on OS5 maps mean? * (anvyou make anc_! recc.rd accyratf observations and use scientific in which you are unique?

language to explain their findings? Computing French: Me and my family




Year 2

Christianity God

The Creation story is in the Old Testament of the Bible
[Christian Holy boak).
God made the world and all things init in & days and on the

Fih day he rested.

At Harvest Christians thank God for all the food grown.
Christiamity Jesus
Jesus is given lats of different names.  Messiah, light of the
workd, Christ, Sawiour, 5on of God.
Christians use light in celebrations.

At Christmas they make Christingles.

Hinduism

Hindus believe there

sEam inmany ways o
Wishnu, Lakshmi
Himdus worship 2t home and in 2 Mandir {temple).
N AAST il.l a puga travy s used.
Islam
e |=lamic d
Ielus ¢ facing Mecca i

% 3 02y, LEE 3 prayer mat, they

{wadu] before praying

Christianity Church

fristianity symbols are the coss and candles

he Jewish holy day s the S

hanking God but also

rlves.

Year 6

Hindu Dharma

Life consists of many journeys.

The belief that the soul, upon death of the
body, comes back to earth in another body
or form.

kKarma-life is a cycle of birth, death and
rebirth, with our actions in this life, our
“karma”, effecting our future incarnations.
Kindness leads to good karma, whilst
selfishness leads to bad karma. The soul
may be reincarnated thousands of times.

4 Ashramas

*  Brahmacanys - student;
. Grihastha - houssholder;
*  Vanaprastha - retired;

. Samsara - reincarnate.

Christianity — God

Rites of passage

Baptism is a ceremony that symbaolises a
commitment to living a life as a Christian,
lesus was baptised in the New Testament by
John the Baptist. Holy water is put on
baptised people by a church leader as a
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Communicating Geographically

In Year 2

. They can talk about the .
geographical vocabulary to describe
physical and human features of places.

Accurately use basic
features of their own immediate
environment from observation

and stories. . Use 4 paint compass directions
. Draw information from {north, south, =ast and west) and =imple

a simple map. locational language to describe features

. Describe what they can of landscapes {e.g. near and far
see, hear, feel outside. . Devise a simple map, including
. Should use basic basic symbols in a key.

Geographical vocabulary to
describe physical features of the
school, grounds and
surrounding environment

. Should be able to use
world maps, atlases and globes
to identify the United Kingdom
and its countries.

. Should be able to draw_

simple picture maps (e.g. schoaol
grounds)

In Year 3 pupils will be taught to:
Describe and wnderstand key aspects of physical geography incuding
volcanoes and earthguakes and mountains. Describe and understand key
aspects of the human geography of volcanoes, earthquakes and mountains. To
use the eight points of a compass, symbols and keys to communicate
knowledge of the UK and the wider world.

In Year & pupils will be taught to:

Describe and understand key aspects of the human geocgraphy incuding distribution of
natural resources including energy, food, minerals, and water supplies Describe and
understand key aspects of physical g=ography including dimate zomes, biomes and
vegetation belts. To use the eight points of 2 compass and four figured grid references,
symbals and keys (05 maps) To create maps of locations identifying patterns [such as:
land use, climate zones, population densities, height of land)

Key
Vocabulary

town, village,
river, mountain

compass, 4-point,

direction, North,
East, South,
West, plan,
record, abserve,
aerial view, key,
map, symbaols,
direction,
position, route,
journey, the UK,
changes, tally
chart, pictogram,
warld map,
country,
continent,
human, physical.

A1)
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Photos of examples of work from SEND and non SEND.

Support from AT

Questioning

Pre-tutoring for some pupils in important geographical vocabulary, concepts and/or processes "
‘Scaffold’ pupils’ use of equipment, especially for complex tasks and for tasks requiring accuracy or skill
(eg accurate measurement, working with ‘specialist’ equipment),

Prepare grids for recording information, writing frames and cloze exercises (where key vocabulary is
missing)

Record verbally — AT acts as scribe

Record more visually

Work in pairs/groups

On going observations and questioning during lessons help teachers to understand children's knowledge and
understanding and help to address any misconceptions. Live marking also enables teachers to quickly spot any
misconceptions and key questions can then be asked and further information given to aid understanding.

Our Foundation tracker allows staff to see children ‘s (and the class as a whole) previous achievements and to
note any gaps. We also have a transition meeting at the end of the year where gaps can be highlighted, the
tracker is also monitored by the subject lead and conversations had as necessary.



I
> ensure that RE supports learners to understand how they can
ntribute positively to the lives of those living and working in the

ality of the school, and to society more widely. We use of a range of
cial skills in different contexts, for example working and socialising

th other learners, including those from different religious, ethnic and
cio-economic backgrounds. They explore how society is influenced by
liefs, teachings, sacred texts and guidance from religious leaders and
w they can use this to influence their own lives and decisions as a
>mber of their own communities.

Moral

In RE, we support learners’ moral development by providing
opportunities to discuss and develop further understanding
of the consequences of their behaviour and actions. We spark
interest in investigating and offering reasoned views about
moral and ethical issues and ability to understand and
appreciate the viewpoints of others on these issues.

tual

1e RE curriculum, allows learners the opportunity to be
flective about their own beliefs, religious or otherwise, that
form their perspective on life and their interest in and respect
r different people’s faiths, feelings and values. We ensure that
ar RE curriculum provides learners with a sense of enjoyment
d fascination in learning about themselves, others and the
orld around them. We encourage learners to use of imagination
d creativity in their learning by planning RE lessons that will
imulate their interests and challenge their thinking. We ensure
| lessons allow learners to reflect on their experiences. .

Cultural

Through RE, we develop learner’s understanding and appreciation
of the wide range of cultural influences that have shaped their own
heritage and those of others. We promote the importance of
positive self-identity. We teach the children to appreciate the role
of belief and tradition in identity and culture and develop empathy
towards others and show respect for different cultures. \We teach
the children to show acceptance that we are all part of the human
race and foster a curiosity to learn about and enjoy other cultures
as well as their own. They can learn how religions and beliefs
contribute to cultural identity and practices. The children will
explore the damaging effects of prejudice, discrimination, gender
and racial stereotyping.




At Longton Primary, we aim to develop SMSC through RE by:

Spiritual

Moral

Social

Cultural

The RE curriculum, allows learners the opportunity to be reflective about their own beliefs, religious or otherwise, that
inform their perspective on life and their interest in and respect for different people’s faiths, feelings and values. We
ensure that our RE curriculum provides learners with a sense of enjoyment and fascination in learning about
themselves, others and the world around them. We encourage learners to use of imagination and creativity in their
learning by planning RE lessons that will stimulate their interests and challenge their thinking. We ensure all lessons
allow learners to reflect on their experiences.

In RE, we support learners’ moral development by providing opportunities to discuss and develop further
understanding of the consequences of their behaviour and actions. We spark interest in investigating and offering
reasoned views about moral and ethical issues and ability to understand and appreciate the viewpoints of others on
these issues.

We ensure that RE supports learners to understand how they can contribute positively to the lives of those living and
working in the locality of the school, and to society more widely. We use of a range of social skills in different contexts,
for example working and socialising with other learners, including those from different religious, ethnic and socio-
economic backgrounds. They explore how society js influenced by beliefs, teachings, sacred texts and guidance from
religious leaders and how they can use this to influence their own lives and decisions as a member of their own
communities.

Through RE, we develop learner’s understanding and appreciation of the wide range of cultural influences that have
shaped their own heritage and those of others. We promote the importance of positive self-identity. We teach the
children to appreciate the role of belief and tradition in identity and culture and develop empathy towards others and
show respect for different cultures. We teach the children to show acceptance that we are all part of the human race
and foster a curiosity to learn about and enjoy other cultures as well as their own. They can learn how religions and
beliefs contribute to cultural identity and practices. The children will explore the damaging effects of prejudice,
discrimination, gender and racial stereotyping.




Individual Liberty

In RE, learners consider questions about identity
and belonging. Religion is a good case study of
the balance between individual liberty and the
greater good. RE, develops further tolerance and
harmony between different cultural traditions by
enabling learners to acquire an appreciation of

and respect for their owr a r cul

Democracy

At Longton Primary, we ensure that RE lessons are
underpinned by values of democracy where all
learners are aware that they have an equal right
to be heard and democracy is modelled by the
teacher and expected of every learner. RE lessons
offer a structured and safe space during
curriculum time for reflection, discussion,
dialogue and debate.

Rule of Law

* Within RE, we support learners to recognise the
difference between right and wrong and to readily apply
this understanding in their own lives, recognise legal
boundaries and, in so doing, respect the civil and
criminal law of England. In RE, learners examine
different codes for living and consider the value of the
rule of law where all people are equal before the law.

RE can challenge learners to be increasingly respectful and to celebrate
diversity of different cultures, faiths and beliefs. We provide learners with
meaningful learning experiences that mean they are able to learn about
different religions and beliefs within our school and wider community.

Our RE curriculum allows learners to foster mutual respect for others by
providing learners with opportunities to learn about the views and beliefs of
others. Learners will identify similarities and draw comparisons between
different faiths. Through learning about faith practices and investigating what
they mean for the individuals, learners are encouraged to develop mutual
respect and tolerance, but also to develop critical thinking skills enabling
them to question and discuss beliefs. They are also enabled, through their
knowledge, to challenge ideas about religion and spot intolerance when they

Il coeo it amonoct their commiinityy and in the media




At Longton Primary, we aim to develop British Values through RE by:

Democracy

Rule of Law

Individual

Liberty

Tolerance of
those with
different
Faiths and
Beliefs

Mutual
Respect

At Longton Primary, we ensure that RE lessons gre underpinned by values of democracy where all learners are aware
that they have an equal right to be heard and democracy is modelled by the teacher and expected of every learner. RE
lessons offer a structured and safe space during curriculum time for reflection, discussion, dialogue and debate.

Within RE, we support learners to recognise the difference between right and wrong and tg readily apply this
understanding in their own lives, recognise legal boundaries and, in so doing, respect the civil and criminal law of

England. In RE, learners examine different codes for living and consider the value of the rule of law where all people
are equal before the law.

In RE, learners consider guestions about identity and belonging. Religion is a good case study of the balance between
individual liberty and the greater good. RE, develops further tolerance and harmony between different cultural
traditions by enabling learners to acquire an appreciation of and respect for their own and other cultures.

RE can challenge learners to be increasingly respectful and to celebrate diversity of different cultures, faiths and beliefs.

We provide learners with meaningful learning experiences that mean they are able to learn about different religions
and beliefs within our school and wider community.

Our RE curriculum allows learners to foster mutual respect for others by providing learners with opportunities to learn
about the views and beliefs of others. Learners will identify similarities and draw comparisons between different faiths.
Through learning about faith practices and investigating what they mean for the individuals, learners are encouraged to
develop mutual respect and tolerance, but also to develop critical thinking skills enabling them to question and discuss

beliefs. They are alsq.enabled, through their knowledge, to challenge ideas about religion and spot intolerance when
they see it amongst their community and in the media.
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Photos of examples of work from more able. List of what adaptations can
be made.

e Establishing prior knowledge,
understanding and developing the skills of
pupils;

e Variable and flexible grouping of children;
e Differentiation by both task and outcome;
e Individual target setting;

e Encouraging all children to become
independent learners;

e Setting unaided tasks which involve
making choices about their work and self-
evaluation;

e Planning high quality tasks for enrichment
with extension materials that relate to the
subject always available; and

e Ensuring extension tasks are identified in
lesson plans.




Assessment for the leader

To investigate
To To communicate,
inwestigate places P L
Touse |Nameand locate| Explain Ask and Describe the Describe and To
maps, | the countries of | own views | answer gragraphical understand key a
atlases, Europe and about geagraphical | similarities and | aspects of the humnan
digital | identify their | locmfons, | questions | differsnces | geography inicuding | n
magging to [ main physical giving abaut the between | settlernents and land
locate and human reasans. regions countries use.
countries | characteristics studying [Eurape] kn
and an
features.
Eurpae |
Wiorkd
ame
aCEY 2 2 2 2 2 2 2 2 o 4 2 2 1 2 2 2 2 2 2 o 4 2 2 2
iley 2 2 2 2 2 2 2 2 o 5 1 2 1 2 2 2 2 2 2 [+] 4 2 3 2
jill 3 1 1 3 3 E] 3 1 5 4 2 1 2 E] 3 2 3 1 3 s 4 3 3 2
livig 3 3 3 3 3 E] 3 3 5 5 2 3 2 2 3 2 3 3 P 1] 4 3 3 2
obby 2 2 2 2 2 2 2 2 o 4 1 2 1 1 2 1 2 2 2 E 3 3 3 2
WS 3 3 3 3 3 3 3 3 5 5 2 3 3 3 3 2 3 3 3 5 4 3 k] 2
Mes 2 2 2 2 2 2 2 2 o 5 1 2 2 3 2 2 2 2 2 [ 4 3 3 2
laddie 2 2 2 2 2 2 2 2 o 4 2 2 1
rankie 3 3 3 3 3 3 3 3 5 5 2 2 2
Zra 3 3 3 3 3 3 3 3 5 5 2 3 3
3= 3 1 1 3 3 3 3 1 5 5 2 1 3
iarshall 3 1 1 3 3 E] 3 1 5 4 2 1 1
anley 3 E) E) 3 3 3 3 E) 5 5 2 k) 3
Sdie 1 1 1 2 2 2 2 1 [ 4 1 1 2
liver 3 3 3 3 3 3 3 3 5 5 2 3 2
eorgia 2 2 2 2 2 2 2 2 o 4 1 2 1
[MTUBlapiy uata 21 ez
E D S GDS
Year1 s 2
World Events &
Year 2 3 19 2
Year 3 4 18 6 ork
Application to
own fife (AT 2
- 5 : . -
Year 5 1 8 18
Year 6 s 23
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EYFS
AREA OF LEARNING
LITERACY
Current assessment: Analysis [All pupils |Bw5 Girls ‘DIS SEND High [eaL Autumn |Spr|r|g |5ummer
summary attainers Iborn born born
Tally 10 4 ] 2 a o 0 2 2 7

IMMMH PEftentqe 33% 3% 35% 100% 0% =DVl DIVl 22% 40% 44%

track (inc. Iy 0 9 11 0 1 0 [i] 7 3 3
t‘l-w Pertentage 67% 69% 65% 0% 100%| #0010l #DIvy 0! 8% 60% 56%

In Literacy 67% of the class are on track, the number of girls and boys is broadly
in line. Both of the DAPS children are in the monitoring category. The SEND child
is on track, more summer born children are in the monitoring category.

AREA OF LEARNING
UNDERSTANDING THE WORLD

Current assessment: Analysis |All pupils [Boys |Girls |ois SEND High [EaL |Aulurnrl Spring Summer
sUMIMmary attainers born born born

[ralty 3 0 3 1 0 0 0 0 0 3
Sl T 10% 0% 18% 50% o3[ #oivior [ #oiv/o! 0% 0% 19%
lOn track (inc.  |Tally 27 13 14 1 1 D 0 5 5 13
mi |P~E‘DEH!1E o0% 100% 22% S50% 100%[ mOnwo!l #ovol 100% 100% 21%

In this area 90% of the class are on track. Girls and boys are broadly in line. 1
DAPS child is on track and the SEND child is on track.



End of year data

RE data 23/24

D S GDS
Year 1 4 21
Year 2 4 19
Year 3 6 24
Year 4 7 24
Year 5 11 18
Year 6 5 16




EYFS tracker

WHAT MATTERS

AREA OF LEARNING

[ TRACK AREA OF LEARNING
2 UNDERSTANDING THE WORLD UNDERSTANDING THE WORLD

Current assessment Current assessment: Analysis |All pupils (Boys Girls DIS SEND  [High EAL Autumn  |Spr
5 [NAME summary attainers born bor
1 Jessica Boyle On track to meet curriculum-related expectations Monitoring Tally 3 2 1 0 0 0 0 0
> Lily Campbell On track to meet curriculum-related expectations Percentage 11% 15% 7%[ #DIv/ol [ #Dv/o! | #DIV/O! | #DIV/O! | #DIV/O! [ #
3 Lucia Chetwood On track to meet curriculum-related expectations Ontrack (inc.  [Tally 25 11 14 0 0 0 0 0
7 Parker Dunbar On track to meet curriculum-related expectations Aiming hish) Percentage 89% 85% 93%| #DIV/0! | #DIV/Ol | #DIV/O! | #DIV/0! | #DIV/0! | &

e ST O TR S FU N NS T

w Co

>

Romy Evans

Kimi Halliwell

Leo Harling Swift
Harry Haslam
Freddie Heffernan
Charlie Hunter
Jessica Hunter
Angel Jones
Phoebe Lambourne
Ava Masterson
Frank McCartney
Rary Miller

Claranan Maimbnoas

(On track to meet curriculum-related expectations

Monitoring

(On track to meet curriculum-related expectations

(On track to meet curriculum-related expectations

(On track to meet curriculum-related expectations

On track to meet curriculum-related expectations

(On track to meet curriculum-related expectations

(On track to meet curriculum-related expectations

(On track to meet curriculum-related expectations

(On track to meet curriculum-related expectations

(On track to meet curriculum-related expectations

(On track to meet curriculum-related expectations

N trank +a mmant roeviculum valatad avnactabane
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Floor books

How have | changed over my ietime?
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Floor books
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