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Curriculum - Scope (Coverage and Challenge — why this?) Curriculum - Assessment (Timely feedback on component learning)

MFL

At Longton Primary School we follow the National Curriculum for MFL.

We teach the objectives as outlined on our foundation tracker. MFL is taught as a discrete
subject weekly by a specialist teacher in Years 3 to 6. The MFL curriculum at Longton Primary
School is based upon the 2014 Primary National Curriculum in England, which provides a
broad framework and outlines the knowledge and skills taught. This is supported by the
KAPOW French curriculum. This curriculum supports the specialist teacher whilst also
allowing class teachers access to the curriculum through lesson plans, resources and video
tutorials to develop pronunciation. Teachers plan lessons for their class using our progression
of knowledge and skills document. The curriculum develops listening, speaking, reading,
writing, grammar and intercultural understanding. When teaching MFL, teachers should
follow the children’s interests and real-life experiences to ensure their learning is engaging,
broad and balanced. Before planning a unit of work, teachers should assess children’s prior
knowledge and understanding to ensure the work planned is pitched at the correct level. A
variety of teaching approaches are used based on the teacher’s judgement.

These include active learning, singing, games as well as reading, writing, speaking and
listening.

Curriculum - Disciplinary knowledge (methods, conventions, rules and practices. How the subject discipline

builds new knowledge)

Assessment takes place in a variety of forms.

Pre learning task, knowledge harvest, quiz might recap previous knowledge the children
should know. Key Stage 2 Staff can access this via the pre and post learning grids for each unit
they are teaching.

Observations of children working during lessons and engaging with them in conversation
during lessons and pupil interviews such as snack and chat.

All written work is marked in line with the school feedback and marking policy. .

The Foundation subject assessment tracker is progressive from Year 3 to Year 6 allowing all
staff to see each child's attainment and progress. The tracker along with the specialist
teachers marking and observations ensures that teaching is pitched at the correct level for
each child.

Curriculum - Knowing more, remembering more (Do pupils remember, long term, crucial content needed for
subsequent learning?)

Lessons are delivered weekly in Years 3 to 6 by a specialist teacher.

In MFL, skills in speaking, reading and writing another language are developed through a
multi-sensory approach such as rhymes, songs, stories and repetition. In Upper Key Stage
Two, children begin to develop their understanding of grammar in French.

At the start of lessons previous knowledge is recapped .

During lessons teachers may refer back to learning in other units of work to make links show
similarities and difference to consolidate and extend thinking and learning.

The curriculum includes cross curricular links -intercultural understanding links with
Geography learning about another country and different cultures feeds into children’s
understanding of the world they live in. English- the study of another language helps children
to form a clearer idea of how English works, it develops understanding of grammar looking at
different sentence structures and word classes also develops meaning of new vocabulary.
Science — scientific vocabulary has a high number of words that are similar in both French
and English. Computing —pattern recognition in sentence structure, understanding of word
classes, ability to spot graphemes. History — how different languages began, historical events
and figures.



Curriculum - Pedagogy (How teaching decisions achieve curricular intent?)

In MFL French vocabulary, facts about France, grammar, reading and writing are areas that
are planned for and taught.

Activities are planned to consolidate and develop learning, understanding and application of
skills and knowledge.

Careful assessments throughout lessons enable teachers to plan and guide learning at a pace
suitable for the class, providing support and challenge where necessary.

SEN children can access through the different ways of teaching — supported by an assistant
teacher

Curriculum - Culture (What is the climate of high expectations where pupils’ love of subject can flourish?)

Curriculum - Sequencing (Why now?)

Our curriculum is designed with a clear understanding of progression within each Key Stage
and across the whole school. Progression grids clearly state what the children should already
know and where future learning will take them. This ensures lessons are pitched at the right
level. Knowledge, skills and vocabulary all have clear progression documents for staff to refer
to. This is also evident on our Assessment tracker which shows data for each objective for
each child.

End of key stage statements for KS2 are broken down to show progression across the 2 year
groups.

Gaps in learning can be picked up and addressed in future years. The subject leader analysis
of end of year data is produced and passed on to the next teacher to inform of any gaps and
how they might be addressed.

MFL is a subject children enjoy. We know this through snack and chat, questionnaires and
speaking with children.

They learn vocabulary, singing in French and learning about different aspects of French
culture.

Curriculum - Systems (Key Stage processes and staff support)

* We use TEAMS as a central source of all resources available to staff which can be assessed
by all school staff.

* All staff have a login for any KAPOW materials.

* Specialist teacher feeds back to subject leader weekly.

Curriculum - Policy (What is the impact of school-wide policies on subject delivery?)

The curriculum policy is up to date and sets out our intent, implementation and impact for the MFL curriculum

The whole school marking policy is consistent across MFL.

Following an annual audit an MFL action plan is created each year to provide opportunities to focus on key areas to further develop the subject.
We teach MFL to develop cultural capital to prepare children for the world of work, opportunities to develop skills that are transferable to learning other languages in key stage 3 and

beyond.



have a secure
knowledge of
the curriculum
of their
subject area

The Subject Leader's Role

In the broadest sense, the role of the subject leader is
to champion their subject in all year groups and key

stages of their school. In order to achieve this,
the subject leader is required to:

know how
teachers plan
to deliver the
subject

know how and know how
when the subject learning is
is taught assessed

know what
progression
through the
subject looks
like across
the school
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The study of a foreign language study can open up many opportunities in government, business, medicine, law,
technology, military, industry, marketing, and more.

Cultural capital

The teaching of cultural capital through MFL encourages children to have a global and outward thinking view of
the world. At Longton Primary School, we want children to develop understanding, tolerance and an appreciation
of the rich culture of France. Children learn about food, festivals as part of the MFL curriculum.

Cross Curricular Links

Through the units of work and the way in which French is taught there are links with Maths, English, Geography,
Art, Music and PE

By following the Kapow curriculum the children will have developed the following skills.
eLanguage comprehension: Listening and reading

eLanguage production: Speaking and writing

*Pronunciation

eLanguage-learning strategies

*Cultural awareness




https://www.longton.lancs.sch.uk/page/

mfl/233 !-) D | | C\

I‘."Iodern Foreign Langpuages

How do we teach Modern Foreign La El MIFL
Intent:

At Longton Primary School, MFL should be fully inclusive to every child. Our aims are to fulfil
the reguirements of the Mational Curriculum for MFL, which should foster pupils” curiosity
and deepen their understanding of the world. The teaching should enable pupils to express
their ideas and thoughts in another language and to understand and respond to its speakers,
both in speech and in writing. It should also provide opportunities for them to communicats
for practical purposes, learn new ways of thinking and read great literature in the original
language.

The zims of teaching Modern Foreign Languages in our school are to:

* Understand and respond to spoken and written langusgs from a varisty of authentic
SOUrCES.

* Spesk with increasing confidence, fluengy and spontaneity, finding ways of
communicsting what they want to sy, induding through discussion and asking
guestions, and continually improving the accuracy of their pronunciation and
intonation.

*  Can write 3t vanying length, for different purposes and audiencas, using the variety of
grammistical structuras that they have learnt.

* Discover and develop an apprecistion of 3 range of writing in the language studied.

Implementation:

To enzure high standards of teaching and l=aming in MFL, we implement 2 curriculum that is
progressive throughout Key S5tags Two. MFL i tausht in discrete |lessons by a specialist
teathar

The MFLowrriculum 2t Longten Primany School is based upon the Primary National Curriculum
in Emgland, which provides 3 brosd framework and outlines the knowledge and skills taught.
Teachers plan lessons for their class using our progression of knowledge and skills document.
When teaching MFL, teachers should follow the children's interests and real-life experiences
to ensure their learning is engaging, broad and balanced. Before planning 2 unit of work,
teachers should assess children's prior knowdedgs and understanding to ensure the waork
planned is pitched at the comrect level. A wveriety of tesching approaches sre used based on
the teacher's judgement.

Im BAFL, skills in spesking, resding =nd writing another language are developed through =
multi-sensory approach such as rhymes, songs, stories and repetition. In Uppser Key Stage
Twio, children begin to develop their understanding of grammar in another language.

Special Educational Needs Disability (SEND) / Pupil Premium [ Higher Attainers

All children will have Quality First Teaching. Ay children with identified SEND or in receipt of
pupil premium funding may have work additional to and different from their pesrs in order
to access the curriculum dependent upon their needs. As well as this, gur school offers 2
demanding and varied curriculum, providing children with a range of opportunities in order
for them to reach their full potential and consistently achiewve highly from their starting points.

Im| H

Our MFL curriculum is high quality, well thought out and is planned to demonstrate
progression.

We focus on progression of knowledge and =kills and discreet voczbulary progression also
form part of the units of work.

We measure the impact of our curriculum through the following methods:

* (Observing children spesking and listening in another langussgs.

*  Marking of written work in.

* Images and videos of children completing spesking and listening activities.

* Interviewing the pupils about their learning [pupil woics).

*  Miodesation staff meetings where pupil’s work is gornutinised, and there is the
opportunity for a dislogue between teachers to understand their class's work.

*  Amnual reporting of standards acrass the curriculum to parents.

*  L=arning walks.

®  Subject tracking.

The MFL subject lesder will continually monitor the impact MFL teaching is having on the
children’s learning through work scnutinies to ensure the progress of knowledze and skills is
being taught. They will 2lso ensure the knowledge taught is retsined by the children and
continually revisited and that the lesrners are able to spply the skills they have been tausht
to a variety of different s=ttings, showing independence with their learning.




* WRIST Subject Leader update November 2021

CPD
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Raising Aspirations Plan Autumn

1. Leadership and Management including safeguarding

& To ensure coherence and consistency across the school so that pupils benefit from effective teaching and consistent expectations,
wherever they are in the school and whoever is delivering the MFL curriculum.

Key lines of Enquiry:

(Questions goys should be asking, SLT looking
for, subject leader ensuring information is
available, evident etc.)

What data is available?

Are high expectations evident in lessons and books?

Are all staff aware of the progression of the MFL curriculum?

Half-termly Milestones to Achieve Annual Targets pupil chats, Primary PPA cover assessment tracker , pupils working towards the expected

standard
Actions for each half term Timescale Lead RAG rating RAG rating
*  Analyse data Term Week G=Complete | against
o Look at books No 3sessions annual
A= Partly target
R=No
AUTUMN 2022 14 Weeks
Create data report for Y2 to Y6 looking at summer 2022 data 17/9 SF
Week
Week

B

(

AC

Leadership and

Mar

On track for
Good+

Impact of Actions Against Annual Targets

Data from summer 2022 has been analysed and the
areas of in skills and or knowledge have

Safeguarding

The Quality of
Education
Teaching, learning and

been identified and shared with specialist teacher.
Meeting held with specialist teacher to discuss
coverage has been held. There is a need for teachers
in K52 to use the KAPOW curriculum to deliver
sessions as French is no lenger delivered every week
in each class.

The MFL ohjectives for sach year group have been cross
referenced with KAPOW and a document to track
coverage through pupil chats, book logks and lesson

Behaviour and
Attitudes and Personal
development

obs¢ has been created.

Lessons have been observed in Year 5 and
Year 3 attitudes to learning were good and
teaching was strong.

Milestones for next half-term

Check attainment for all year groups.
Check coverage

Along with specialist teacher objectives checklist to be
updated termly

Pupil chats

Longton
Primary
School




NTENT

Longton Primary Curriculum

At Longton Primary School we aim to develop the heart and mind of every child.

Ewvery child in our school is recognised as individual and unigque. The ability to learn is
underpl‘nnEH in the LPS curriculum subject areas by the teaching of basic skills, knowledge, t| mulat| ng enqu | r|ng mi nds
concepts and vocabulary. There ace clear, identified end points in each phase of learning
which build upon what has been taught before and gives pupils the required knowledge and
zkills for their next stage of learning. Our LPS curriculum at Longton is not solely focused on | h ex ectatlons
academic subjects and achievermnent. We provide pupils with LPS+ curriculum - rich learning g p

experiences, educational wisits, residential, extra-curricular activities and enrichment
opportunities. We want children to have fun at school and talk about their primary school nC|US|On
yvears as being full of great memories.

Owr wision is to provide an overall education which prepares each pupil with the tools and t . |f I I
strategies needed to cope with the challenges currently posed in modern day Britain e.g. urturi ng Ire Ong earners
zocial media, health and relationzhips and finance. We alzo aim to ensure that our pupils
know how to make a positive contribution to their community and wider society. Longton

has a very close community and we want our pupils to recognise this and play an active part ncompaSS Wh0|e Chlld health d nd WE| |be|ng

in contributing to the character of the village.

Alongside the teaching of knowledge, skills and vocabulary, here at Longton Primary School,
we aim to promote positive mental health for every member of our school community
including, staff, pupils and families. We pursue this aim using both universal and whaole school
approaches as well as specialised, targeted approaches aimed atvulnerable pupils. A bespoke
emotional health, well-being and resilience programme is embedded in our curriculum
alongside the teaching of knowledge, =kills and understanding in all other curriculum
subjects. We have a dedicated member of staff in school who supports the emotional well-
being of all our school community. Pupils are encouraged to talk openly about their mental
well-being and access support as and when required. We aim to provide pupils will the tools
and strategies needed to cope when faced with challenges within school or home life.

We are wvery fortunate at Longton to have extensive school grounds and are in walking
distance to a nature reserve. We wvalue the role that cutdoor education has in a child's
dewvelopment and aim to incorporate as much outdoor learning as possible into our broad and
balanced curriculurm. We find that increasingly more pupils are spending a lot of time in the
‘electronic” world. 'We intend to give pupils a love and excitement for being ocutdoors and
playing in their outdoor environment.



Kapow Primary’s French scheme of work aims to instil a love of
language learning and an awareness of other cultures. We want
pupils to develop the confidence to communicate in French for
practical purposes, using both written and spoken French.
Through our scheme of work, we aim to give pupils a foundation
for language learning that encourages and enables them to
apply their skills to learning further languages, developing a
strong understanding of the English language, facilitating future
study and opening opportunities to study and work in other
countries in the future. Kapow Primary’s French scheme of work
supports pupils to meet the national curriculum end of Key
stage 2 attainment targets

timulating enquiring minds
igh expectations

nclusion
urturing lifelong learners

ncompass whole child health and wellbeing




IMPLEMENTATION

The Kapow French scheme of work is designed with six strands that run throughout.
These are:

& Speaking and pronunciation
& Listening

« Reading and writing

e Grammar

e |Intercultural understanding

e Language detective skills

Our Mational curriculum mapping shows which of our units cover each of the
Mational curriculum attainment targets as well as each of the strands.

Our Progression of skills and knowledge shows the skKills and knowledge that are
taught within each year group and how these skills develop to ensure that
attainment targets are securely met by the end of Key Stage 2.

Through Kapow Primary’s French scheme, pupils are given opportunities to
communicate for practical purposes around familiar subjects and routines. The
scheme provides balanced opportunities for communication in both spoken and
written French, although in Year 3 the focus is on developing oral skills, before

incorporating written French in ¥Year 4 and beyond. @2y

The Kapow Primary scheme is a spiral curriculum, with key skills and vocabulary
revisited repeatedly with increasing complexity, allowing pupils to revise and build on
their previous learning. Cross-curricular links are included throughout our French
units, allowing children to hake connections and apply their language skills to other
areas of their learning.

Longton
Primary
School



IMPLEMENTATION

Lessons incorporate a range of teaching strategies from independent tasks, paired
and group work including role-play, language games and language detective work.
Our scheme of work focuses on developing what we term ‘language detective skills’
and developing an understanding of French grammar, rather than on committing to
memory vast amounts of French vocabulary. Differentiated guidance is available for
every lesson to ensure that lessons can be accessed and enjoyed by all. In order to
help pupils, retain their French leamning, we provide information about how to
incorporate French into the classroom environment every day in our ‘During the
week’ sections.

Strong subject knowledge is vital for staff to be able to deliver a highly effective
languages curriculum. Each unit of lessons includes multiple teacher videos to
develop subject knowledge and support ongoing CPD. Kapow has been created with
the understanding that many teachers do not feel confident delivering the full
languages curriculum and every effort has been made to ensure that they feel
supported to deliver lessons of a high standard that ensure pupil progression. Lessons
include a section entitled, "Teacher knowledge - language points' to explain key
grammar and other details to the teacher before the lesson, together with a Key
vocabulary and pronunciation presentation with sound files to demonstrate the
correct pronunciation. Many of the other presentations included in the lessons also
include sound files, supporting teachers who are less confident with their own
pronunciation to deliver the lesson and support the children's learning.

Longton
Primary
School



The impact of Kapow Primary's scheme can be monitored continuously through

both formative and summative assessment. Each lesson includes guidance to support
teachers in assessing pupils against the learmning objectives. An assessment
spreadsheet is also available to record children'’s progress in each lesson to enable
you to build a picture of their learning through each unit.

After the implementation of Kapow Primary French, pupils should leave school
equipped with a range of language-learning skills to enable them to study French, or
any other language, with confidence at Key Stage 3.

The expected impact of following the Kapow Primary French scheme of work is that
children will:

v

Be able to engage in purposeful dialogue in practical situations (e.g., ordering in
a cafe, following directions) and express an opinion.

Make increasingly accurate attempts to read unfamiliar words, phrases, and
short texts.

Speak and read aloud with confidence and accuracy in pronunciation.

Demonstrate understanding of spoken language by listening and responding
appropriately.

Use a bilingual dictionary to support their language learning.

Be able to identify word classes in a sentence and apply grammatical rules they
have learnt.

Have developed an awareness of cognates and near-cognates and be able to
use them to tackle unfamiliar words in French, English, and other languages.

Be able to construct short texts on familiar topics.

Meet the end of Key Stage 2 stage expectations outlined in the national
curriculum for Languages.

Longton
Primary
School
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Longton Primary School — MFL - French Long Term Plan {taught by specialist teacher)
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
All about Me / Colours and shapes Mumbers Our classroom Me and My Family Animals

French Greetings

To greet somecne
and introduce
yourself in French.
To ask and answer
guestions about

To name colours in
French

To say shapes and
zizes in French

To make and
describe a Christmas

To say numbers 1-20
in French

To say your age

To take partin some
traditional French
playground games

To respond to
instructions given in
French

To describe what is
in my classroom

To use ‘as-fy’ ina

To say who is in my
family

To use adjectives to
describe members of
my family

To say where | live

To use a bilingual
dictionary to
determine the
gender of an animal
To build a sentence
to say where an

LEITE feelings in French. decoration in the guestion and some rooms in animal lives
To perform a rhyme | style of Matisze my house To listen to and help
in French. to take part in telling
a French story
All about Me Getting dressed Mumbers and birthdays French Food
To describe hair and | To name different To learn numbers 1-39 To name some French food and drink
eye colour iterns of clothing To learn days of the week To be able to order food and drink at a café
To describe To describe clothes To learn months of the year To ask how much something is
someone’s using colours and To ask when semeone’s birthday is To design a French menu
personality in Erench | adjectival agreement | To say when my birthday is To make a French menu to use in a role play
Year 4 To write a To express my To learn the differences between birthday To perform our role plays in groups

description of my
friend in French

opinicn about
different outfits

celebrations in France and England




Longton Primary School — MFL - French Long Term Plan (taught by specialist teacher)
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
All about Me My school Food Verbs in a French week

To say who is in my To listen for and say

To learn the nouns for different fruit

To use [aime + infinitive to say what | like to

family the definite article To ask for something politely, using the do
To describe my with nouns (school indefinite article — un, yne, To learn the different endings of infinitives
family subjects) To take part in a role play at a market To learn the subject pronouns and endings
To write a To give opinions To be able to join in with a short story for -er verbs
Vear & description F:f me about dif'FF_:rent To express our opinions when tasting French | Te listen to a fairy tale to practice -er verbs
and my family school subjects food To write a short creative piece about what a
To use ‘parce gue’ in | To complete a short quiz character dees during a week
a sentence to explain To share our creative writing through
my opinion speaking
To complete a short
assessment guiz
Sports and Hobbies Where | live Travel and Holidays
To learn new nouns for sports To name different places in my town/village | To say where 1 am going on holiday
To use Jaime Jouer (infinitive) to say what To give directions to places (countries)
sports | like to play To express my opinion about where | live To say what | am going to do during the
To recap the different endings of infinitives To read about where other people live and holidays vsing the future tense
Year 6 To read descriptions about French answer guestions To say what clothes | will wear on holiday

footballers

To learn about a popular sport in France and
a French athlete

To learn the subject pronouns and see the
formal layout of a verb table (jguer)

To learn about important landmarks in a
French city

To create a tourist leaflet about my local
area

To create our own passport

To role play buying a plane/train ticket

To be able to order ice creams for me and
my family

To perform a short role play at our own ice

cream parlour




Year 3

French adjectives of colour, size and shape > Year 3 >
Lower Key Stage 2 > French > Lesson 2: Shapes and
colours in French

« To describe shapes by their calour. « I can describe shapes using a colour adjective.
* | can notice differences in word order between English

and French

Watch and listen

Teacher video: Les formes
Have ready

Print in advance

Pupil phoneme practice
efeuloefeuiour

Using your collection of coloured balls, beanbags or other objects, hold each one up and ask the dlass:
C'est de quelle couleur ? - What colour is it?

The class should answer with the correct colour. You might encourage them to put, C'est - & s, before the colour. For
axample:

C'est bleu - It's bive
Repeat a few times. You might want o invite the child who guessed the colour comrectly to come to the front and be the
teacher’, choosing their own colour object and asking the class, C'est de quelle couleur ? - What colour is it?
Questions

« What is the Franch word for blue? (Blew.)

» What is the French word for red? (Rouge.)

» What is the French word for green? (Vert )
» What is the French word for yellow? (Jaune.)

You will have printed and cut up the larger shapes from the Activity: Coloured shapes for your use in this lesson, and will
also have prepared sets of the larger sized coloured shapes for the children to use in Wrapping up. Keep all the shapes as
you will use them in the next lesson.

Introduce the shape vocabulary

Build up the children’s vocabulary knowledge carefully. (For guidance, see Teacher video: Les formes).

1. Hold up a two-dimensional circle and introduce the question, Qu'est-ce que c'est 7 - What is it?

Following the last lesson on colour, the children will probably suggest a colour word, and if so, do praise them.

Neel

2. Trace the shape with your finger and say, €'est un cercle - it's a circle. {Un cerdle is a good exampie of a near
cognate, a word that is very similar but not identical in both English and French - see Teacher knowledge.)

<y P

3. Hold up & two-dimensional square and ask the following questions:

Qu'est-ce que cest 7 - What is it?
Cest un cercle 7 - Isit a circle? Shake your head and say. non - no,
Cest un triangle 7 - Is it a triangle? Shake your head and say, non - no.
Cest un rectangle ? - Is it a rectangle? Shake your head and say. non- no.
Cest un carré 7 - Is it a square? Nod your head, and say, oul, ’est un carré | - yes, it's a square!
“This way, you have introduced all the shape vocabulary that the children are going to need and hopefully the children
have identified the two cognates, un triangle and un rectangle.
Questions
What is the French word for a circle? (Un cercle.)
What is the French word for a triangle? (Un triangle.)
What is the French word for rectangle? {Un rectangle.)
What is the French word for a square? (Un carré.)
Which words sound the same o very similar in French and English? (Un triangle and un rectangle sound the

same and un cercle sounds very similar).
* What do we call words that look and sound the same in French and English {Cognates.)

In this next part of the lesson, you will combine the children's new knowledge of shapes with their leaming from the
previous lesson on colour adjectives. Resist explaining about adjectival position and see what the children work out fo
themselves (See the Teacher knowledge section on adjectival position.)

Using colour adjectives

1 Holdupa yellow circle and ask the dlass:
C'est un cercle bleu 7 - Is it a biue circle?
Shake your head and say, Mon - no. Continue with:

C'est un cercle rouge ? - Is it a red circle? Shake your head and say, Nen - no.
C'est un cercle vert 7 - Is it a green circle? Shake your head and say, Nom - no.
Cest un cercle jaune ? - Is it a yellow circle? Nod your head and say, Oui, c’est un cercle jaune - Yes,
it's a yellow circle.
2. Hold up a red two-dimensional triangle and ask

Qu'est-ce que c’est 7 - What is it?

Hopefully, the children will answer, C'est un triangle - It's a triangle.

Ask the dlass:

C'est un triangle bleu ? - Is it a biue triangle? Shake your head and say, Non - no.

I I J
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C'est un triangle vert ? - Is it a green triangle? Shake your head and say, Nom - no.
C'est un triangle Jaune 7 - Is t a yellow triangle? Shake your head and say, Nen - no.
Cest un triangle rouge T - Is it a red triangle? Nod your head and say, Oul, c'est un cercle jaune -
Yes, it's a red triangle.
3. Now hold up a blue rectangle and ask:
Qu'est-ce que c'est 7 - What is it?
ou may have a particularly confident child who has worked out the pattem and will give you the answer:

C’est un carré bleu - It is a blue square.

If you do, make a big fuss, using lots of praise words (super | bravo 1).

It is more likely that you wil get the more simple response:

Crest un carré - It is a square.

Again give praise - Blen | - good! Trés blen | - Very good!

Then ask:
C’est de quelle couleur 7 - What colour is it?

The children should answer with C'est bleu - It is blue.

Respond with:
Oul, cest un carré bleu.

Ask the question again:
Qu'est-ce que c'est 7 - What is it?

This time f the class give you the shape answer only, nod your head but roll your finger to show them that you want
more, encouraging them to give you the answer:

C'est un carré bleu.

Repezt this exercise several times with different shapes (rectangles. triangles, squares and circies) in different colours
until the children have established both the shape word, the colour word and the position of the colour word. Let the
children notice the colour adjective position for themselves - they willl

* Continue practising your greetings and feelings vocabulary from ‘French Year 3 Franch grestings with puppste’ as
you take the register at each end of the day.

« Gooutdoors - take water and brushes or chalk eut to the playground and call cut different shapes for the children to
draw, or get them to make human shapes by holding hands in groups.

+ Make your Maths or Early Momning Starter a French shape challenge.

Plans are uploaded

onto Planboard by the

specialist teacher

« Use the Pupil videas: Phonemes - Mouth Mechanics accompanying this lesson to practise pronunciation of phonics
with the children

Un cercle
acircle

Un triangle
a triangle

Un rectangle
a rectangle
Un carré

a square

yellow
Orange

orange

wviolet

Clest

itis

Pupils with secure understanding indicated by:
being able to show understanding by correctly identifying
a described shape, drawing It in the air or pointing on the
board

Pupils working at greater depth indicated by:
extending their use of vocabulary to include a range of
colours and shapes, self-correcting and experimenting
with different structures orally.

Pupils needing extra support

May need to focus on one shape and describe using
different colours. This will reduce the cognitive load for
too much vocabulary. May need repeated actions to
accompany vocabulary and to aid recall. May need wore
s with images to suppert in recognising vocabulary.

Pupils working at greater depth:

Children will use a range of colours and shapes
confidently.




k aw Clothes - getting dressed in France > Year 4 > Lower
- Key Stage 2 > French > Lesson 2: Clothes and colours in
Primary French

« To apply their understanding of noun and adjective
agreement in French.

| knowthat | need to add an "¢’ to the adjective if it is
describing 3 feminine (lafune) word

| know to put the colour adjective after the noun
(object).

= | can recognise the written form of new words.

Watch and listen

Teacher video: Clothes and colours
Have ready

Print in advance

Pupil phoneme practice
unuanjamjenfemt/tt/th

Display the Presentation: un or une, I or la or des?

Slide 1 asks some questions about when to use un and une, le and la and les and des. Slides 2 - 7 test the children’s
knowledge.

Slide 7 is more tricky as the children may need to be prompted that les chaussettes - socks is a plural word.

Work through the slides as a class - the slides take each word in turn:

une/la chemise - a/the shirt

un/le short - shorts (discuss how in English we say shorts or a pair of shorts. but that in French the word
is singuiar).

un/le pantalon - trousers (discuss how in English we say trousers or a pair of trousers, but that in French
the word is singular).

une/la veste - a jacket

des/les chaussettes - socks

The children need to understand that:

# The indirect article in English is a or an and this is either un or une in French, depending on whether the noun is
masculine or feminine.

# The direct article in English is the (used i the intention is to be more specific] and is either le or la in French,
depending on whether the noun is masculine or feminine,

# In French, if the noun is plural, then (regardless of gender) les is used if the intention is to be specific and use the
direct article. If the intention is not to be specific, an article must still be used and so des is used, whether the noun is
masculine or feminine. Des translates roughly to some.

Presentation: un or une, le or la or des?l

J

Neekly Planning

Fruit salad game - listening/reading

Begin the lesson with this game to begin to consolidate the children’s memory of the clathes vocabulary intraduced in
lesson 1 link and to encourage the children to read the words and to pronounce them.

Arrange the children in a circle and give each child a card from the Activity: Clothes cards. As there are only six different
types of card, there will be mare than one child with the same card. The cards are:

un pantalon - 2 [pair of] trousers

un short - a [pair of] shorts

une chemise - a shirt

une veste - a jacket

des baskets - some trainers

des chaussettes - some socks

1. Call out a word from one of the cards, for example, une chemise - a shirt.

2. The children check their cards and any child with that card must get up. say the word on their card. and. if space
aliows, swap places.

3. All the children now pass their card to the child on their right so that everyone has a new card and can see a new piece
of vocabulary written down.

4. Repeat the process with a different word each time until all the words have been read out.

Recap the colours with the Prasentation: Les couleurs.

Presentation: Les couleurs2

Slide 1 shows colour splats with a space for the French colour word, Go through in order, asking the children what the
French word for the colour is:

C'est de quelle couleur 7 - What colour is it?

Confirm each answer on the following slide. Make sure the children practice the pronunciation for each of the colour
words.

Clothes vocabulary

Dans ma valise il y ... (In my suitcase there s ...] is another game to consolidate memory of the clothes vocabulary
and to practise pronunciation. This is a memory game that the children may know as, I went to market', 'l went out to
dinner or In Grandma's basket'.

Each child repeats what the previous person said and then adds a new item:
Dans ma valise il y a... une chemise - In my suitcase there is a shirt
Dans ma valise il y a..une chemise et un maillot de bain - In my suitcase there is a shirt anda

swimming costume

Play this as a whole class, and use a ball to select the next person so that everyone has to listen and be ready. Use the

vocabulary that was introduced in French, Vear 4, Clothes -getting dressed in France, Lesson 1: Clothes i French with the
addition of the words. Ifyour class is struggling to remember their clothes vocabulary, you could dispiay side 1 of the
Presentation: Ciothes but t would be much beter if the children can recal the words for themsefves.

Presentation: Clothes3

Use slide 2 of the Presentation: Clothes to introduce two new pieces of clothes vocabulary:

un pull - a jumper

un maillot de foot - a football shirt - notice that this is very similar to swimming costume - un maillot
de bain

Reading and writing

Give each child a copy of page 1 of the Activity: Coloriez es vétements. The children need to colour the items to match
the statements, For example. une chemise rouge - 2 red shitt.

Those chidren requiring further challenge can use page 2 of the Activity: Coloriez fes wétements, colouring the clothing
a5 they choose and writing the phrase to match

(Go over the answers in class and for each one ask the children to explain how the colour adjective agrees with the noun
‘You could use this farmuia, which with repetition will help embed the thinking and memary process:

» Where does the adjective go? (After the noun.)

o In what way must adjectives agree with the noun (In number and gender.)
+ s the noun singular or plural

# s the noun masculine or feminine,

une chemise rouge - a red shirt - chemise is singular and femining but rouge ends with an & and s
does not take an extra e fo the feminine form.

un chapeau bleu - a blue hat - chapeau is singular and masculine nd 5o bleu daes not need anything
added

une veste verte - a green jacket - veste s singular and
the end to become verte

and 50 vert - green takes an extra ¢ ot
un short Jaune - yeilow shorts - short i singular and masculine. Note that Jaune ends with an & s0 no
changes would have been reguired even the noun had been feminine

des chaussettes roses - pink sacks - chaussettes is plural and feminine - rase (the mascuiine singular
form) endsin e ini at the end to be plural

des baskets nores - black trainers - baskets is plural and feminine - noir (the masculine singular form)
takes an e to be feminine and an s to be plural: noires.

un maillot de foot bleu et blanc - 2 biue and white footbal shirt - un maillt de foot s Sngular and
masculine 50 each adjective remains in the masculine singular form

des lunettes orange - orange glasses - lunettes is plural and feminine but orange is an invariatle
adjective so does not change.

un pull vert - a green jumper - un pull s singular and masculine 50 vert remains in the mascuiine
singular form

If you have time, play the Dans ma vallse game again, but this time challenge the children to ad colour words to make
it even trickier. Remind pupils that the colour adjective goes after the item of clthing (the noun).

For example:

Dans ma valise il y 2. un pull bleu - In my suitcase there is a blue jumper

Dans ma valise il y
red jacket

un pull bleu et une veste rouge - In my suitcase there s 3 blue jumper and a

Dans ma valise il y a ... un pull blew, une veste rouge et des chaussette Jaunes - In my sutcase
there is  blue jumper, 2 red jacket and yellow socks
If you have a teaching assistant n the dlass, you may want to divide the ciass and play in groups.

If you have time, piay the Dans ma vallse game again, but this time challenge the children to add colour words to make
it even trickier

1f you have a teaching assistant n the dass, you may want to divide the class and play in groups.

Play La Tour Eiffel as a whole class using the clothing words. This game is broadly the same as the traditional game of
hangman, but which, because of s name and symbolism, may be unacceptable in some schodls

1. Choose a clothing word inchuding either the indefnite artcle or the define article (for example, une veste). Keep the
word to yoursel,

2. On the board, put dashes for each letter in each word, separating each word with a forward slash (for example, = = = /=

3. The children call out letters to try and guess the word,

* Ifa letter is in the chosen word, write it on the board in its correct position in place of the relevant dash.
» Ifa letter is not in the chosen word, you draw a block at the base of the Eiffel tower and number it (1-10)

4. If you reach ten blocks of the Eiffel tower, the children have lost.

You may want to children number of Just quessing the word, and you may
want to ‘game more challenging by usi d 2 colour, Such 25 un short vert - green sharts.

Un T-ghirt

aTshit
Un short

shorts

Un pantalon
trousers

Un chapeau

ahat

Un maillot de bain
a swimsuit

Une culotte

pants

Une chemise

ashirt




Year 5
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= To begin to recognise some regular verbs Watch

iin the present tense + Teacher video: Who's doing that?
+ | can recognise and use different subject Pupil videos: Phonemes - Mouth
jpronouns in French Mechanics

* | know that a verb ending changes Listen

depending upon the person it is referring to * Presentation: Key vocabulary and
pronunciation

Presentation: Key vocabulary and
pronunciation

Have ready

* Presentation: Cartoon

« Presentation: Subject pronouns

Qui chante ? - Who is singing?
Display the Presentation: Cartoon.
Show on your interactive whiteboard

Go through each of the slides as a class, reading or playing the audio files.

The following is a transcript if needed:

Slide 2: Who is singing?

Slide 3: Are you singing? (singular you). No.

Slide 4: It's my brother. He is singing.

Slide 5: No. I'm not singing.

Slide 6: It's my little sister. She's singing. No it's not me!
Slide 7: We are singing! You are singing! (you plural).
Slide 8: They are singing (they masculine)

Slide 9: They are singing! (they feminine)

Slide 10: The end

Wee

Ask pupils:
= If they can spot the verhs?
* How they recognise the verbs?
* What changes with the verbs and why?

The children should notice that the verb used is chanter - to sing, which they came across in
the last lesson. They should also notice that the endings of chanter are different.

Hopefully, the children will also hopefully spot a change in the subject pronoun (you, he, she,
we, they).

Subject pronouns
Display the Presentation: Subject pronouns.
Show on your interactive whiteboard

Using slides 2 and 3, explain the subject pronouns:

Je-1
Tu - You (singular and informal)

Il - He (masculine singular - not just he but is also ‘it’ in English, where the French
noun is masculine)

Elle - She (feminine singular - not just she but is ‘it’ in English, where the French
noun is feminine)

Nous - we
Vous - you (plural and also singular in a formal situation)

lls - they ( masculine plural - make sure the children understand that it does not
refer just to boys but also they where the French noun is masculine and plural)

Elles - they feminine plural - make sure the children understand that it does not
refer just girls but is also they where the French noun is feminine and plural)
Practise these with words and actions (see Teacher video: Who's doing that?).
Verb endings
Display slide 3 showing the verb chanter - to sing, and show how it changes:

= Chop off the -er ending
« Add new endings to the stem

y Plani

Y
0Q

Je chante Nous chantons
Tu chantes Vous chantez
Il chante Ils chantent
Elle chante Elle chantent

Point out that:
= Although they look different, the sound of the words is the same for all forms of the verb
except chantez and chantons.
« The 's’ and ‘ent’ endings are silent.

Display Presentation: Cartoon again and get the children to spot how the word chanter
changes in the cartoon.

Show on your interactive whiteboard

The children will need to practise their subject pronouns and the endings of the verbs but once
they have grasped this, they will be confident with verb conjugations.

Divide the class into eight groups. Allocate one part of the verb chanter - to sing to each
group so that:

Group 1 will be 1st person singular - Je

Group 2 will be 2nd person singular - Tu

Group 3 will be 3rd person singular, masculine - Il
Group 4 will be 3rd person singular, feminine - Elle
Group 5 will be 1st person plural - Nous

Group 6 will be 2nd person plural - Vous

Group 7 will be 3rd person plural, masculine - ls
Group 8 will be 3rd person plural, masculine - Elles

Go through the cartoon slides again from the Presentation: Cartoon and get each group to be
ready to stand up and say the correct form of chanter:

Slide 2: Teacher/Class reads out the text.
Slide 3: Group 2 says Tu chante ? - Are you singing? and the Teacher or class says Non.

Slide 4: Group 3 says C'est mon frere. Il chante. - It's my brother, He's singing

Slide 5: Group 1 says Non. Je ne chante pas.

- No. I'm not singing.

Slide 6: Group 4 says C'est ma petite soeur. Elle chante. - It's my little sister. She's
singing. Teacher/class says, Non, ce n’est pas moi ! - No, its not me!

Slide 7: Group 5 says Nous chantons ! - We are singing! and Group & says Vous chantez ! -

You are singing!

Slide 8: Group 7 says lls chantent and Group 8 says Elles chantent !

Depending on time available and the confidence of the class, challenge the children to work
out how other er verbs would work. Do this orally rather than trying to write anything as there
are some irregularities with manger - to eat and nager - to swim.

*le-1

+il-he

» nous - we

= ils - they (masculine plural)

» chanter - to sing

* Tu chante - you sing (singular, informal)

* Vous chantez - you sing (plural and singular
formal)

* Elles chantent - they sing (feminine plural)

Pupils with secure understanding
indicated by: working together to visually and
orally present a verb in at least three different
forms, with the appropriate pronoun.

Pupils working at greater depth indicated
by: performing confidently and creatively,
showing clear understanding of the range of
pronouns and endings.

* tu - you (singular and informal)
+ elle - she

+ vous - you (pluralfformal)

+ elles - they (feminine plural)

* Je chante - 1 sing

+ Nous chantons - we sing

+ lls chantent - they sing (masculine plural)

Pupils needing extra support: can practise
reciting the verb chanter - to sing, paying
attention to the different pronunciation of
endings.

Pupils working at greater depth: challenge
them to make up a role-play or cartoon to
demonstrate the verb ‘danser’ or ‘jouer’ in all its
forms.

* The children could make their own cartoon
drawings to illustrate the different parts of
another er verb, such as danser - to dance or
Jouer - to play, and caption them.

+ Create flashcards of the French subject
pronouns and display around the classroom; you
call one and the children have to point or go to
the correct sign.

* When you call the register, get the children to
answer with a subject pronoun of their choice,
both in French and English to show
understanding.

+ Go round the classroom, with the first child
calling out Je chante, the second child calling
out Tu chantes and so on. Repeat with
different -er verbs.




Progress

Year 3

Asking and/or answering simple
questions

Forming simple statements with
information including the
negative

Practising speaking with a
partner

Using short phrases to give
information

Beginning to adapt phrases from
arhyme/song

Listening and repeating key
phonemes with care

Repeating short phrases
accurately, including liaison of
final consonant before vowel

Introducing self to a partner with
simple phrases

Recognising and using adjectives

Speaking and

pronunciation

Erench

greetings with
puppets +

v

French

adjectives of
colour, size and

shape 4+~

v

French
playground
games +

v

In a French

classroom +

French
transport

v

A circle of life in
Erench +*

v

ion

Year 6

Developing extended sentences, for
example to justify a fact or opinion

Planning, asking and answering
extended questions

Engaging in conversation and
transactional language

Planning and presenting a short
descriptive text

Modifying, expressing and comparing
opinions

Speaking and

Discussing strategies for remembering

and applying pronunciation rules panunciation

Speaking and reading aloud with
increasing confidence and fluency

Comparing and applying pronunciation
rules or patterns from known
vocabulary

Recognising and using a wide range of
descriptive phrases

Giving a presentation drawing upon
learning from a number of previous
topics

Erench sport and
the Olympics +

v

Erench football

champions

In my French
house +

Planning a French
holiday +

Visiting a town in
France +

4



Progression

Listening and responding to
single words and short phrases

Following verbal instructions in
French

Responding to objects orimages
‘with a phrase or other verbal
response

Listening and identifying key
words in rhymes and songs and
Jjoining in

Beginning toidentify vowel
sounds and combinations

Listening and noticing rhyming
words

Using prepositions to indicate the
location of objects relative to
something

Understanding directional language
and phrases and prepositions to
describe how to get to places eg the
route to school

Recognising present and near future
tense sentences (using aller +
infinitive)

Recalling and performing an extended
song or rhyme

Listening to stories, songs or texts in
French

Making increasingly accurate attempts
to read unfamiliar words and phrases

Reading and using language detective
skills to assess meaning including
sentence structure

Reading and
writing

Reading and responding to.an
extract from a story, an e-mail message
orsong

Reading short authentic texts for

enjoy or infc




Year 3

Recognising some familiar words
in
written form

Reading aloud some words from
simple songs, stories and rhymes.

Beginning to develop dictionary
skills

Identifying cognates and near
cognates

Recalling and writing simple
words from memory

Experimenting with simple
writing,
copying with accuracy

Recognising and using adjectives
of colour and size

Reading and

writing

Progression

bl ad‘zrcilr::;hs of Lol InaFrench Erench Acircle of life in
greetings with I I d plavground 1 he"
T colour, size and mes + classroom + transport French +
puppets shape +* 2ames
v v v v v
v
v v
v v v v
v v v
v v v v v
v v

Year 6

Using prepositions to indicate the
location of objects relative to
something

Under ing directional I

and phrases and prepositions to
describe how to get to places eg the
route to school

Recognising present and near future
tense sentences (using aller +
infinitive)

Recalling and performing an extended
song or rhyme

Listening to stories, songs or texts in
French

Making i ly accurate
to read unfamiliar words and phrases

Reading and using language detective
skills to assess meaning including
sentence structure

Reading and responding to. an
extract from a story, an e-mail message
or song

Reading short authentic texts for
enjoyment or information

Erenchsportand  Frenchfootball ~ InmyFrench  PlanningaFrench Visitingatownin

Listening

Reading and v

writing

champions

house +

holiday +

France +
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Year 3

Beginning to recognise gender of
nouns, definite and indefinite
article

Identifying plurals of nouns

Recognising adjectives and

placement relative to the noun Gramm

Beginning to understand that
verbs have patterns
Noticing the negative form

Beginning to use prepositions

NB. This skill is not covered if
following our condensed curriculum.
Recognising that different
languages

are spoken in the
community/werld

NB. This skill is not covered if
following our condensed curriculum.

Intercultural
understanding

Showing awareness of the capital
and identifying some key cultural
landmarks

Recognising cultural similarities
and differences between customs
and traditions in France and
England

Erench
greetings with
puppets 4

French
adjectives of
colour, size and
shape +*

French
playground
games +

In a French

classroom +

A

SRR <~

French
transport

AN

oression

Acircle of life in Yi 6 French sport and Erench football In my French Planning a French
= " R ;
Erench + ear the Olympics + champions house + holiday +
Using a bilingual dictionary to select
alternative vocabulary for sentence
v building
v )
Choosing words, phrases and
sentences and writing as a text or
captions v v
v Reading and
Constructing a short text on a familiar P
i & writing
v topic v
v P -
Using a wide range of descriptive
phrases
Recognising and using verbs in
different tenses v v
Accurately applying placement and
agreement rules for adjectives V
Recognising and beginning to form
some verbs in near future tense using
aller v
Year 6 French sport and French football In my French Planning a French  Visiting a town in
the Olympics + champions house 4+ holiday + France+
Recognising and applying verb endings
for present regular ‘er’ verbs
v v
Learning and using some common
irregular verbs, e.g. faire - ‘to make/do’
v v v v 4
Grammar
Understanding how word order differs
between French and English
v
Identifyingword classes within a
sentence v
Learning about France’s sporting
culture and events
v v

Asking question and making
insightful commentary on cultural
differences, including some
understanding of stereotype

Intercultural
understanding

Visiting a town in
France +

)
W 1\\“
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Progrecsion of skills

Engage in conversations; ask and
answer questions; express
opinions and respend to those of
others; seek clarification and
help.

Speak in sentences,
using familiar
vocabulary, phrases
(and simple writing).

Develop accurate
pronunciation and

intonation so that

others understand

when they are reading aloud or
using familiar words and
phrases.

Present ideas and
information orally to a range of
audiences.

Describe people, places and
things and actions orally

Asking and/or answering simple
questions

Forming simple statements wif
information including the negative

Practising speaking with a partner

Using short phrases to give
information

Beginning to adapt phrases from a
rhyme/song

Repeating short phrases accurately,
including liaison of final consonant
before vowel

Listening and repeating key
phonemes with care

Introducing self to a partner with
simple phrases

Recognising and using adjectives

Recognising and answering simple
questions which involve giving
personal infermation

Beginning to form opinion phrases

Beginning to use conversational
phrases for purposeful dialogue

Using a model to form aspoken
sentence

Speaking in full sentences using
known vocabulary

Comparing sounds and spelling
patterns with English

Listening and repeating further key
phonemes with care

Rehearsing and performing a short
presentation

Choosing appropriate adjectives
from awider range of adjectives

Pro

Speaking and pronunciation

Forming a question in order to ask for
Information

Presenting factual information in
extended sentences including
justification

Rehearsing and recycling extended
sentences orally

Planning and presenting a short
descriptive text

Using intonation and gesture to
differentiate between statements
and questions

Making realistic attempts at
pronunciation of new, vocabulary

Listening and repeating key
phonemes with care applying
pronunciation rules

Adapting a story and retelling to the
class

Using adjectives with correct
placement and agreement

Developing extended sentences to
iustify a fact or opinion

Planning, asking and answering
extended questions

Engaging in conversation and
transactional language

Planning and presenting ashort
text

Modifying, expressing and
comparing opinions

Discussing strategies for
remembering and applying

Speaking and reading aloud with
increasing confidence and fluency

Comparing and applying

pronunciation rules or patterns from
known vocabulary

Giving a presentation drawing upon
learning from a number of previous
topics

Recognising and using a wide range
of

descriptive phrases

ssion

gIre:

Progreccion of knowledge

Grammar

I S R 7 S

Feminine and masculine forms:

Nouns

(including articles, pronouns and

plural formation)

Feminine and masculine forms:

Adjectives

(position and agreement)

Tounderstand that every French noun is either masculine or feminine

To know that the gender affects the form of the indefinite article un or une
Toknow that feminine nouns often (but not always) end ine

To know that when we turn the statement j'ai un/une (‘| have a...") into a
negative je n'ai pas de ('l don't have a...") then we change the article from un/une
tode

To know that if aword is plural, we cannot use un or une and instead use des
(some)

To know that when talking about a specific noun in French we use the definite
article le (m.) la (f) I' (m./f. before a vowel) or les (m./f. plural)

To know that | can find the gender of a noun by locking it up in the dictionary
where French nouns are followed by a gender indicator

Toknow that adjectives of size are positioned infront of the noun in French e.g.
un grand cercle

To know that adjectives of colour are positioned after the noun in French e.g.un
cercle bleu

To know that countries have different name:
either masculine or feminine

ench and that each country is

Toknow that de becomes du (not de le) when followed by a masculine noun

To know that the definite article is used in French when saying the country, e.g.
la France, le Royaume-Uni, les Pays-Bas

To know whether to use the pronouns il or elle (he or she) when describing what
someane is wearing

Toknow that, in French, adjectives change if they describe a girl or afeminine
noun and that this is called adjectival agreement

To know that most (but not all) adjectives take an extra ‘e’ at the end of the word
tomake it feminine

To know that most adjectives go after the noun in French

To know that if the noun in a sentence is plural then the adjective describing it
also becomes plural

To know that the feminine and masculine form of some adjectives can sound
quite different e.g. vert/verte heureux/heureuse

To know that, in French, the possessive adjective ‘my’ must agree with the
gender of the noun and that we use mon (m.), ma (f.) and mes (pl.)

To know that some adjectives do not change when describing a feminine noun
(orange, marron, a pois)

To know that if an adjective already ends in an 'e' in the masculine form, then it
doesn't take another ‘e’ in the feminine form (e.g. jaune / rose
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Key Vocabulary

MFL (French) Curriculum — Key Vocabulary

Year 3 Year 4 Year5 Year 6
All About Me All About Me Al About Me Sports and Hobbies
bonjour - hello/good morning [formal] beursux/heurayse - happy i;gi,un frere — | have a hrather e gy | play
SREIRMK SRFANSE, - serious [ahuneserur— | have = sistac je fajs- | do

zalut,- hi (informal)

Je appele... - My name is...
comment ty tappellss 2 - what's your name?
aU revair - goodoye
ettni2 - and you?
bonsoir - good suening
bonne guit - good night
gRus ? comment £2.43, 2 - how are you?
gaxa bien - 'm well, I'm fine
A ¥A trés bien - I'm very well - its going wall
g3, v mal —it's not going well
cAua trés mal - it's going badly [not ill)
ERyR-I'mak
£RMME,C CRRMEA g7, 50 s0/ok
gt - itis..
gui—yes

non — noa

le lyzée du Lowvre - the Louvre museum

entrée, - the entrance

un tablezu - a painting
une statue - a statue
ila-he has
glleg.z - she has
les cheyays, - hair
les gheyeux chAtgins - brown hair
les cheweux blonds - blond hair
les cheweus, noirs - black hair
les cheyeyy, roux - ginger hair
les yeux - eyes
les yeux bleus - blue eyes
les yeLx marron - brown eyes
ch3tging - brown (for hair)
blonds - blonde
marron - brown
nair(s)/naire(s) - black
roux - ginger/red
blzu(z)/blawe(s) - blus
vertiz]/vertels) - green
rouge(s) - red [not with hair)
jaung(s) - yellow
hlangz)/blanche(s) - white
rose(s) - pink
violet{s]/yigletta(s] - purple

[z deux fréres - | have two hrothers
Ia)deux sgeurs - | have two sisters
Lziun frére et uns speur - | have a brother and
a sisrer
je nizi pas de frére — | haven‘t got & hrother
& gl pas de gpeur— L haven't got 3 sister
je nial,pas de frére gu de sgeyr - | haven't got a
brother or & sister
/=i .uns speur mais je nisipes de frére - Lhave a
sister but | don't have a hrother
j& suis fils unique — | am an only child (boy)
je swis fille unique — | am an only child (girl)
man - my (and a masculineg noun)
ma - my [and 2 feminine noun)
mes - my (2nd a plural noun)
mAR Qars - my father
ma mérs - my mather
[AEs parents - my parents
man grand-gare - my grandfather
ma grand-mere - my grandmather
mges. grands-parents - my grandparents
man, frére - my brather
ma sgeur,- my sister
le fils,- the son
Iz fille - the daughter
man, gnele - my uncle
ma t3Ate - my sunt
[RAA, couzin - my cousin (boy)
ma gouEine - my cousin |girl

lz baszket - basketball
le footballfle foot - football
le hockey - hockey
|z tennis - tennis
l= rughy - rughy
l= =ki - skiing
c'gst guel sport ? - what sport is it?
cestle. . -it's..
tyaimes le sport @ - do you like sports?
{#ima - like
Ladpes - | lowe
je pigime pas - | don't like
je détesie.- | bate

Longton
Primary

School




Year 3

Key knowledge
from the unit

To know that different

Key Knowledge

Fremnch adjectives of
French greetings
‘with puppets + colour, size and

shape +°

To knowy that inFrench there | To know that &3 cognate & a
arefoemal and infoemal
prostings and wien it & Frenchand Englisheg an
appropriate to use eachore: | triangle

proetings are used at Is & vwoird that s wesry shendl ar
different times of the day buk nok identical in Fremch
and Ergglish e.g un cercle

To know that tone of voice | T0 Know that adjectives of
size are poitioned in Prord of | comminon phonsmes e, ol ou | French ncin s efifer

i e st queestion
Ehie oy i Frendh 8. un
grand cercle

To know that 2 cedillaisthe | To know thak adpectives of
Eall mnar b unader £hae ¢ aand ool are posstionsd after
Ehat it Chargges tha e o i Frendch .8 un

pronunciathon ol thec From e cencle blew

hand sounid to & solt s soiend

T know that French words

are pronounced differonily
o thie wiasy they are spelt

French playground
EBMEs +

To understand that | Can use

In a French
classroom +

T kenvrey thial, n Frenech, a

word that is the same in both | known vorabolary, cognates | space i nosded before and | 2w, in and on

and near cognates s clues to after ? and !

hadp mi understand & test in
French

-ﬁmﬂdium -'ﬁlmﬂ'ﬂﬂmil\t -'I:u.ntn‘ta'l:lmnfﬂt -I:h.lwﬂ'n.tlmtdln

A cirele of life in

Erench transport French +°

Too bervirwy el plfecareEmics O, Tio ke it | can fund thae
pesnder of & rioain by booking
Tt o iy thae e thona ry wheene
FrsneC i e ol lowaedl
béy & gesreder indecatonr

| T know that a bilingual

often siructured difterently  similarities snd diferences | dhange my Inbonation o sk | dictionzny s & special

inFrench and English

| To know the sounds the

and ull sk in French

T by Hse: Fidimies, off Sacsinres
Parisian Bndmarks

| T know some French
playground games

bebween schwood in France
and schooks in the LK

| To understand that every

T GELe] i 4 FEsmd e

.'I:H.rruwﬂutl:htgu'-:llr

and anseer questions dicthonary o irars labe wornds
P one |arguage o
anatier

T kenitre S0 French T korirey thiat & bilirggial

spiaking counbries around dicthonary i in bwas parts-

thie wazerid N wihisne this vwonds ane
listed in Fresnch and the
Ehisr winene Chs wiords ane
listed in English

| T understand that | canuse | To know that placingneand |

affexcts the Tormoof the waord | a model senbence a5 a guide | pas around a werb makes the

o inee ithe indiefinite
artiche)

| T bty thiak et we turm | To oy thiak @n i asually

Ehe statement [al undune (1
have 2.} into a negatiee e

n'al pas de (| don't have )
Ehiesn e change the artacle
Froen unsane tode

tor building other sentences | werb negative

Too kericrey gk wee iise Eh
used as a preposition when | definibe artice wihen
thie: miode of transport is dizsori bing somathng
sometherng you get inboeg. | speciiic and that tha ore we
= traln, wieereas & B ceed L depends on the gender
welhee o ane moit getting of thee noun: be im.], la (L] les
it & hormn of trarsport e84 | (MU, plural and I [wien
witho [a becyche] Folossed by & woriel|

7,

v
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Year 4

Key knowledge
from the unit

Key Knowledge

Portraits - describing ~ Clothes - getting =~ LefchOUmbers, ooy eatherand  Frenchfood - Miam, — Lrenchandthe
calendars and Eurovision somg
in Fremch dressed in France birthdays the water cycle miam! contest
in French + dressed in France + + the water milam! +
To know that, in French, To konow that, in French, the  Tolonow some similarities | To konow that compass To know that some To know that de becomes
adjectives change ifthey  possessive adjective 'y’ and differences between | point phrases can be added | Amesrican and English o (nok de led when
diesorihe 3 girl or a feminine | must agres withi the gender | Fremch and English schoalks | to-the front or end of a words are borrowed by the | followed by a masouline
meoun and that thisis called  of the noun and that we use weather phraseand itwill | French such as e hot-dog  moun
adjectival agresment mwean ], mia (E) and mes higvee thee same meaning and le hambsurger
(mlh
To know thiat most (but not | To lonow that some To know some French To know the names and To kniow thak the currency | To konow thak senkences can
all] adjectives tale an extra | adjectives do not change  festivals that happen |ocations of some of the used in France is Euros and | be extended using et or
‘e’ it the end of the wordto | when describing a feminine | throughowt the year cities im France to recognise someofthe | mals
sz it Fesminine: LN (Orange, marran, 3 meotess amd coins
pals)
o kmow that most Toknow that je aime || B} | Toknow some similarities | | Toknowthat | canusea | o know that countries
adjectives go after the bescomes [falme and jeme | and differences betwesn bilirgual dictionary to harse different rames in
reoun iin French aime pas becomes je Fremch and English translate unknownwords | French and that each
m'aime pas to help with birtheday celebrations counitry i efther masculine
pranunciation o feminine.
Toknow that if the nounin | Toknow that if an adjective  To lonow that the To know that the definite
asenbence is plural then already ends inan ' inthe | abbreviation RSP which artichs isused inFrench
the adjective desoribing it masculines farm, then it iz often wsed in English when saying the country.
also becomes plural dhoesn't take ancéher ' in | stands for Répondes sl e.g laFramce, ke
the ferminine form (e wous plait which trarelates Rorpaume-LUini, les
Jaune / rose) as ‘Reply, if you please’ Pays-Bas
‘Tokmow that the Lounreis | T hether touse | T thiak creating |
a famous French art gallery  the pronouns llorelle (ke | images to help remember
o she) when describing pranunci ation of new
what someone iswearing | vocabulary i a good
strategy, &§. quatorze, jcat,
oiars)

MB. Some units are more skills-based and may have fewer key knowledpe statements

§\ \“W
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Year 5

Key knowledge
from the unit

Key Knowledge

French monster
pets +
Tokniow that bilingual

Space exploration-
InFrench

Toknow that, in French, the  Toknow that the pattern of | To know that when tsing &
dictioraries should not be days of the weslk [with the | building larger numibers (] and then the direct

Shopping in France +

French speaking
world

Werbs ina French
wieek+

To understand that French
verbs take different farms

Meet my French
tamily +

To know that there iz no

possessive apostrophe in

ussed ta look up every single | exception of Sunday - changes beyond 70 by artiche 3+ le = au (eg. au French but that to say ‘my
wiord inia bext Diimeaniches] wers named g the tesn numbers to meather’s Father’ the French
after bodies in the solar &0, 2.5 solxante-dix (708, winhd say Le pére de ma
System solnanie-onze, e (the father of my
solnanie-douzs rretheer].
To konow that there are. To konow that metaphors To konosy thiak the word for | To lonow thiat there are To konows thak the infinitiee | Tolonow tha when a
usually four forms of an and similes are absoused in | B0 means four tventies’ - | many countries where isthe basic formof averb | singular noun begins with a
adjective to desoribe-a Fremchand that a and French is spoken in the which in Englishis usually | vowel, the possessive
moun that is singular meetaphor s whenwesay  numbers upto 100 are world and be abls toname | expresssd a5 'bo [do adjective mais difficult to
mrsculine, 3 noun that s anobject is anather ohiect  built by continuing to count samething] ieg “torun’] ErOnoUncE, S0 mon is used

singular feminines. anown and that asimileswhen | onfrom =g (g maan ami / mon amile
that is phural masculine and | we lien an abject to guatre-vingt-neuf,
a noun that is plural anoither guatre-vingt-dix, {$0]
Feminine guatre-vingt-onze |¥1)
Torevise that adjectives of | Tolnow that | can compare | To know that there are Toknow some “treasures’ | To know thak there are Torewise agreement and
size ga before the nounand | mouns by placing plus £ clues in thewords for the | that made up the national | three different endings for | position of adjectives in
adject ives of colour go meains and que arcund the | multiples of 10.eg idesntity of France and Fremchwesrks in the Fremch
after the noun adjective [eg Meptuneest | cinguante - 50 infnities form: thease that
plus grande gue Menoure) French-spealking countries | end -er, those that end -ir
and those that end -re
To bonow thiak | can use Toknow that de transltes | Tobnow that | canuse il ya | To konow thak the ending of | To know thak the word
parce que (becauss] bo as ‘of or'some’ and now | to mean ‘there is’ or ‘there | regular erverbs changes | order is sometimes
extend my sentenceand | that it changes when } to o with the subject different in Frendh
give a justification coupled with ke b become pronoun compared to English
du (ot de &) and when
couphed with bes to become:
dess {nok de les).

NB_ Some units are more skilli-based and may have fewer key knowledpe statements

To know that the French
e guil lermets << > in the
sarme Wiy that the speech
miarks are used in English
To know thiat some verbs
dio neot falkow regular
pakterns, such a5 avoir [fo
hiarve] and &tre (fo be)

To know beowy b0 conjugate
the veris awoir and étre

Longton
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Key Knowledge

know that weusetheverb Tolk d that ex Ta krow that the near futre | When using the prepositions 3

ta play] with soame sports wmmh mmhﬁmdlm tense is formed by using the oiE de, prés de or loin de, the

and faire {bo make] with other  French be adapted l: f et taller+ | de may change if foll cvaed by le
sports. the infinitive, &g jevals manger | or les: desle = du, de + les = des
- | am going to &at

Tobmow the Frenchword for  To knosw that there are different | To know a range of prepositions | Ta know that, whensaying you | Torecognise some modes of
C ies around the world strafegies bo work ouwt the to deseribes the position of gotoa cownbry, the preposition | transport that are used in Paris
meaning of new vocabulary abjects used depends on the gender of
the country name: en with
fesminine singular countries, au
with the masculine singular
counkries, sun with countries
that are plural
o know that the vway verbs Ta understand that gisting a text | To know that when standalone
change to match the pronoun s imvolves getting an ideaof what | adjectives are used, such as
called conjugation it is about and doesn't mean ‘when saying cest amusant, we
masculine .

Tokmow each part of the verh T ey clif et wiarys o traned
Key h‘w from aller - (togo], depending on the to France:
unit | pranoun

Toknow that different: T ks hovw b distinguish

prepositions are used to say between the present and the:
toacountry: near future tense:

eni f the country is feminine

singular (2.5 &n France]

au if the cowntry is masculine
SRS
:ﬂn-lﬂtﬂd#ﬁ:'

To know that the Tour de France
i= a workd famous cycling race
takes place in France each

lonow thak pétanque & a
ppular French game
sometimes known as boules

MEB. muﬂnn more skills-based and may Mmmmm



SEND Adaptations

MFL classes lend themselves particularly well to SEN-friendly teaching strategies,
such as the use of repetition and adopting a multisensory approach - for example,
learning the alphabet and counting in a foreign language are activities that music
and singing are used to enhance with SEND children as a way of boosting
confidence and memory. Actions to accompany new vocabulary and kinaesthetic
teaching styles are also used to boost SEN students’ chances of success and

enjoyment.




)

Social

* Explore emotions through language

Reflect on different uses of language / choice
of vocabulary and purpose

Explore creativity / imagination

* Use imagination in group work / pair work
Promote self esteem

VISC in MIFL

Moral

* Encourage respect for other students

* Encourage respect for other people, their
language and culture

* Recognise and praise good behaviour choices

Spiritual

* Encourage a collaborative approach to learning
in pair / group work activities

e Create a sense of community

* Promote independence and self-respect

* Celebrate success — both in and out of school

Cultural

* Display work that celebrates cultural aspects
from other countries

e Take part in events such as Foreign food tasting




Vin Vi

Individual Liberty

e Children will explore their own individual
liberty by considering themselves as global
citizens and beginning to explore possibilities
for travelling to, or even working in, other
parts of the world when they are older.

Rule of Law

As part of learning about other cultures, laws
of France will be mentioned, comparing them
with British laws.

| REALLY DO MATTER

Democracy

* The MFL classroom must be a democratic
classroom where all pupils have an equal right
to be heard and democracy is modelled by the
teacher and expected of every pupil. Children
will consider what life is like for individuals
living in France.

Mutual Respect and Tolerance

Mutual respect is taught and given when children are expressing their
opinions and beliefs. Children are taught and encouraged to showrespectto. |
each other’s beliefs, feelings and opinions by giving each child a forum Pt ong |
share these on with the expectation that these must be listened to. =, |
Pupils are taught about historical, cultural and religious differences between
the UK and France. Other cultures are always discussed.in a respectful
manner, emphasising that although things may be different, each culture is
equally valuable and to be respected.
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Adaptations that can be made :

* In French lessons when using Chromebooks, some programs such as
‘Textivate’, ‘Educandy’, ‘Linguascope’and ‘Languagesonline’ enable the
teacher to create games that are differentiated so that the more able
children can practise writing vocabulary as well as understanding its
meaning.

e Different worksheets used in classwork.

* Differentiation by questioning in oral activities.

* Orally, more able pupils shine in quality of pronunciation and intonation

* Thinking skills tasks develop language learning strategies for more able
pupils. Reading comprehensions involve some unfamiliar vocabulary to
be deduced from context and logical thinking.




Informal Assessment

*Using mini-whiteboards/post-it notes to capture ideas - These can be used to assess
children’s ability to remember keywords or to record sentence structures when writing.
Building these methods into each lesson allows children to feel comfortable with mistake
making and makes sharing ideas normal practice.

*Video recording-Recording children speaking allows the teacher to assess pronunciation
and spoken language without having to listen to every child within a lesson.

*Games -are a non-threatening method of informal assessment in French. While games
within lessons can teach new vocabulary and structures, repeating these games
throughout the week, the term or even the whole year can also be an effective way to
review learning and assess understanding.

*Making cross-curricular links - Assessing children’s language skills in the context of
another curriculum area is a useful way to assess how secure they are in their
understanding. For example Year 5 lesson uses French action verbs during a PE warm-up
lesson. Alternatively, the ‘During the week’ section of each lesson suggests different ways
that learning can be built on in other curriculum areas.

*Use of exercise books - The recording of tasks such as children’s writing and reading in
French is an effective way to assess understanding in line with the school’s marking and
feedback policy.

French: Me and my family

To describe myself using | ai’

To use adjectives in sentences with j2 suis

To say who is in my family

To speak in sentences using il est and glle est with an adjective
To complete a short assessment

To learn about Christmas traditions in France

To learn a French Christmas carol


https://www.kapowprimary.com/subjects/french/upper-key-stage-2/year-5/using-french-verbs-to-describe-a-weeks-activities/sorting-endings-of-french-infinitive-action-verbs/
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bata Analysis MFL from Summer 2022 data

Year 3 Koalas

BYG 3E 3D 38 GDS

0 0 11 18 1

The following areas are the ones in which most children scored a 1 and need to be a focus in Year 4:

writing and reading

Year 4 Elephants

BYG 4E 4D 45 GDS

0 0 8 18 1

The following areas are the ones in which most children scored a 1 and need to be a focus in Year 5:

Writing, reading and speaking

Year 5 Meerkats

Data Analysis MFL from Summer 2023 data

Year 3 Pandas

BYG 3E 3D 35 GDS
0 0 3 24 0
Develop reading in ¥4 and lock at more able
Year 4 Koalas
BYG 4E 4D 45 GDS
0 0 7 23 0

Continue to develop reading and look at more able. One child was more able in ¥3 and not this year.

Why?

Year 5 Elephants

BYG 5E 5D 55 GDS

0 2 5 20 4

BYG

5E

5D

55

GDS

The following areas are the ones in which most children scored a 1 and need to be a focus in Year 5:

writing and speaking

Y¥ear 6 Penguins

0

10

18

Writing and speaking have improved. Continue to monitor in ¥Y&. Look at more able. One child was

more able in Y4 and not in Y3,

Year 6 Meerkats

BYG

6E

6D

65

GDS

0

11

18

BYG

6E

6D

65

GDS

0

19

The following areas are the ones in which most children scored a 1 and need to be a focus in Year 7:

writing, listening and intercultural understanding.

Develop cultural understanding in 2023 to 2024



French December 2022

MName Scarlett and Ollie Year 3

Do you like French?
Scarlett T like French because I like learning new languages
Ollie it is really good because you get to learn different languages, lets you talk to people

who speak different lanquage

What is behaviour like in French?

Some people get excited and they get noisy, but it is fun to work with Madam Darby and the
other childran in our dass

Can you tell me about anything recent in French that yvou have studied? How does this build
on work from previous lessons ( last year?
Greetings, questions, French Artist Henri Matisse, size and colours, shapes

Built on greetings and colours from last year in Year 2

How do your teachers help you know and remember more?

Sing sonqs

Repeat things over a few weeks

Games — how old we are

Mot much reading — sometimes off the board
Some writing

Mostly speaking

French December 2022

MName Sadie and Max Year 6

Do you like French?

Sadie yes, I like learning the language and singing the sonas

Max I like it a little bit because I like learning languages but sometimes it is hard and it gets
annoying if you can't do it. I keep frying

What is behaviour like in French?

MNormally behaviour is good but sometimes people can be a bit chatty and loud.

Can you tell me about anything recent in French that you have studied? How does this build
on work from previous lessons / last year?

This year — difficult sentences in French — writing, reading, speaking. Builds on from last
year as the sentences were simpler this year we are learning words to go between words
and more complicated vocabulary.

How do your teachers help you know and remember more?

Worksheets

Repeat things over a few weeks yes as a starter and it really helps
Games

Songs

Mot as much reading

Lots of writing of writing

Lots of speaking and listening speaking and listening
Writing and saying are what we do maost



KS2 Lesson objectives linked to Kapow Units Condensed

Year 3 Lesson Objectives

Au 1 — All about Me / French Greetings (Unit 1 Kapow)

To greet someone and introduce yourself in French. (L1 K)

Lesson ob Book Look Pupil interview

To ask and answer questions about feelings in French. (L3 K)

Lesson ob Book Look Pupil interview

To perform a rhyme in French. (L4 K)

Lesson ob Book Look Pupil interview

Au 2 — Colours and shapes (Unit 2 Kapow)

\\\\\\\\\\\\

Lesson ob Book Look Pupil interview

To say shapes and sizes in French (L2 K)

Lesson ob Book Look Pupil interview
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